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ADULT EDUCATOR EXCHANGE PROGRAM

o
: _ ''Frequently the adult education progcam/i§ anchored
‘ somewhat outside the ''regular' system of the insti-

o

tution or agency to which it is attached...Although

the typical adult education administrator deals with

many people on a day~-in day-out basis, in one aspect
o .

the job could be considered a lonely one. This is

only meant in the sense that the opportunity to be

in touch with other adult education administrators
.@ )

on a regular basis may be lost or greatly reduced...
| Having an opportunity to exchange ideas and discuss

' x

L. - challenges, problems, frustrations and success with
. N H

someone else who is doing the same kind of work is

an opportunity which can't be very well measured but
. which is quite dmportant; it is also something *hat
. .
- everyone needs from time to time."

Dr. James R. Dorlan‘a, Executive Drrector
National Association for Public Cont nuing
. and Adult Education, Octcber, 1970
o .
" INTRODUCTION
The Adult Educator Exchange Program was a six state cooperative effort
o to challenge and Stimulate adult education programs through the provision
- of in-depth field experiences for seasoned adult education directors and,

eons coov4no@ -few cases, staff development specialists. |t was recognized that
o

adult education administrators hold in their hands the ability to institute




~

innovative programs and the power to be effective agents for change in
their community. They are responsible for sound program management,
quality instruction, teacher effectiveness and consequently, participant

progress in the programs they administer. Yet :the ability to transfer or
w

adapt elements of outstanding-programs has always been limited by the -

lack of an effective communication system among adult education admin-

istrators. The exchange program provided a cost-effective field exper-

ience opportunity through the selection and matching of exemplary pro- .

gram hosts/visitors from-the states of Connecticut, New Jersey, New York,
Ohio, Pennsylvania and Virginia. ’
State directors of adult education were asked to identify ive

exchange educators from their state and to indicate the outstanding features

of each educator's program. The project director then surveyed the thirty

candidates as to their program interests and‘c0mmitmen€‘to becoming hosts/
exchange visitors. Matches Lere arrangzd “between administrators and programs
with agparently similar interests.“ Twenty visits eventually took place
between October, IéBO and May, 1981.

Each host was asked to complete a Program Background Information Form
(Apﬁendix A) to gcquaint their Lisitor with the special features of the
host program. The length o% the visit varied between three and five days,
and each exchange educator completed a visitor and/or host eQaluation form.
The forms were sent to Eheir state director and to the exchange program's
project director (Appendix B). |

Guidelines for the field experience reports published in this volume

were developed and sent to each visitor (Appendix C). Reports varied .rom

one to eleven pages; however, certain recurrent themes became obvious.

i




People Make Programs
When there is an enthusiastic, organized, flexible, caring,
politically wise adult education administrator, there is a

successful program.

“ 2. The Day Of The Volunteer and Paraprofessional Has Come
o . 1

Cost-effective provision of services by now—professionalé

with guidance, training and subport'from the establishment

has moved center stage in this era of educational account-

ability. (

3. Adult Basic Education Does Not Exist In Isolation

ABE, GF® and ESL programs have become embedded in a total <
community service package that provides education, training
and support services to all citizens in a community, city

and county from the cradle to the grave.

- T

- ¢

The Adult Educator Exchange program resulted in a few mixups and
: mismatché: as well as many moments of personal insight and interaction
® that will be remembered as vniquely rewarding experiences for years .to
e

come. Ten percent of the visits were.considere& unsatisfactory from

a visitor or hogt viewpoint. However, the overwhelming consensus of
o the host/visitor evaluazion forms (Evaluation Summary, Appendix D)

was that taking into account the time and money spent, this progéam

rated a 4+ on a scale of ;ne to five.

@ The long range value of the program will be seen as the ideas,’

techniques and practices are adopted and adapted Ly visiting programs.

One indication of present satisfaction and future value lies in the

fact that Region V has decided to utilize the concept and format of




the Adult Educator Exchange Program as a major Regional Staff Development

Project for FY 1981-82. )

’

As the project director and as an exchange visitor myself, | would
- like to express my special thanks to all the hosts and visitors who

offered their-hospitality and their knowledgeable appreciation of staff

and programs along with good humor and patience. As-one exchange visitor

put it, ''People make strong ABE programs''. And adult educators are very
special people.

Sherry Rouyce, Project Director and
Director Adult Education
Lancaster-Lebanon Intermediate Unit 13
June 30, 1981
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CONNECTICUT

Visit to: Literacy Volunteers of Visitation dates: _
: Connecticut . December 8-12, 1981
- 55 Elizabeth Street . ,

Hartford, Connecticut 0610

/ .
FIELD EXPERIENCE REPORT prepared by:

-

Visitor: Max W. Way, Director Host: Julia Stone, Director
Adult Basic Education . Phone: (203) 236-5466
Scioto Valley Local Schools .

P.0. Box 600
Piketon, Ohio 45661
Phone: (614) 289-L4033

ABSTRACT: ' ‘

— - - ) ’
In Connecticut, Literacy Volunteers of Connecticut are considered

an integral part of the ABE program and E:ovides services to nearly

fourteen hundred students yearly. Approximately forty-three percenE of

.

their funding® comes from the Connecticut State Department of Education,

with fifty-seven percent private money including corporate contributions

from twenty Connecticut businesses. .

g

Max Way describes the interaction of ABE ahd the literacy volunteers,

"

He also reports on special efforts in the areas of English as a Second

Languagé and Adult Career Counseling.
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FIELD EXPERIENCE REPORT - LITERACY VOLUNTEERS OF'CONNEQTICUT

v . . <
-

Introduction: ‘ [ ]

3 “

' £ ’ -

.« - If we areyto find solutions to the adult literacy problems, we must

»

have a better informed, and more involved citizenry. Julia Stone, Executive
. h ¢

-

Al

Directpr of Literacy Volunteers of Connecticut (LVC), is deeply involved

/

/ .
in sych efforts. Under the direction of this dynamic and dedicated-literacy

1

B advocate, Literacy Volunteers of Connecticut work in concert with the Depart-
- - * . a.

-
" ment of Education, the Library Literacy Coop,-business and industry, sacial

services .agencies, and numerous Adult Basic Education programs to improve
. : ’ Q .
the delivery of adult literacy services throughout the state. .
» a . . B ) ‘
> e . "We are in“the business of recruiting volunteer tutors, leaders, and

students'', says Mrs. Stone. ''In Connecticut, we are considered an integral
) N , .
part of the ABE program.'
Literacy Volunteers of Connecticut is the largest private, non-profit

organization in the state offering free one-to-one instruction in basic read- .

ing, writing, and convgréationél English skills to non-readers and nén-English

-

speaking adults and teens.
Organized in 1972 as a branch of Literacy Volunteers of America and
gaining corporate status in 1975, LVC has grown to its present strength of
more than one thousand volunteers and community leaders.
The state organization and its fiftéenraffiliates offer two training
courses for volunteers: one in basic reading, and the other in English as
a Second Language. After completing the training workshops, each tutor is

matched with a student and agrees to work twice a week for an hour each time.

e e N

“ ’ In Fiscal Year 1979-80, 1,389 Connecticut residents received service
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from Literacy Vblunteers. Of those,studenfsrggfqred'forty five hours or

.

¢ “.‘.L ‘more, the average student gajneq over 1.5 grade fevels in reading. Volunteers

. A

tutoring service. Services are de- AR

.
i

gave more than forty thou%aanhours of
ﬁ_—-‘ N .
hoo- livered-in a variety of setyings, including libraries, churches,.business
® " and industry, schools, correctional institutions, and homes.
. Julia Stone states: 'The greatest tarriers for illiterate adults are
fear, lack of confidence, shame, ard poor motivatiron. By offering free,
o one-to-one instruction in a private non-competitive, anonymous setting we e
feel we can overcome many of the obstacles that the non-reader faces. Our

advertising attempts to reassure potential students that they can learn to

5

] ’ rg;d. ‘Once in -the program, tutors a:re the key to retaining students by
developing and achieveing goals.'' ’

s - i Ju[i;'s state office staff consists of:a parttime bookkeeper., a sec-
‘retary/oéfice manager, and an assistant director for Field ;ervices. .This
small, but energetic group does?an outstanding jab in coordinating the re-
cruiting efforts of the fifteen affiliates through a séaté-wide méQja cam-
paign; identifying anditraining of new commun;fy leaders and tutors in pro-
gram expansicn efforts, as well as expanding ihfer-agenCQ and aff}liafe
cooperation; and in addition, develop a long range, stable funding program
to insure the continued operation of LVC. /

Currently, approximately forty three percent of thé state organization's
funding comes from State Department of Education fqu%pg through ABE monies.
The major funding sources are private.monies, which include corporate con-
tributions from twenty Connecticut businesses and private donations.

3 Major accomplishments to date:

A. An e€Xpansion of LVC services fhr0ugh public library cooperation.

~
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B.

t.

D.

.. Most have waiting lists for both tutors _and students.

Local publig libraries are:

- .
-

1. providing housing for LVC affiliates;
2. acting as the local contact for literdcy activities;
3. providing space for tutor training/add for tutoring;
L. serving as a public information sourcey and ot
5. working with LVC to provnde a colﬁﬁctlon of materials
for new readers. . - - .

' . . .

Estab[ishing'5uccessful in-house tutoring programs at Pratt and’

Whitney Aircraft, ketna Life and:Casualty Company,” and Hartford
Hospital. .

R \ . Py
- P |

In the business and industry programs, LVC helps recruit and & -

traim employees, who in turn, serve as tutors for their fellbw .

1 3
workers needing qgis service.
.Y

N ' v . ’
Tutor and student meet twice-a-week on non-busdiness hours. LVC

furnishes all texts and materials. : >

v

All programs have reported outstanding success in the effort. _

: ?
Providing copsultant service and ‘technical_assistance to the
o -

Department.bf Correction School District. Training inmates, corr-

ectiods personnel, and community residents to serve as tutors for

v

il]itenatg inmates.

. _ o
Development of a state-wide media campaign arrived at infcrming

the public ofthe increasing socib[ problems related teo adult

I'iteracy, and the need for public involvement in finding ways to

combat them.

- LVC has come a long way in its eight years of operation. However, not
content to rest on past laurels and accomplishments, Julia Stone and her
staff have put together a lengthy list of new goals and objectives they hope

to accomplish during the next year.

a0
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j - These goaI; and objectives were adopted byu LVC's Board of Directors

* ,a't their December, 1980 r;leeting. : ' g )
° ‘ If the leadership an& coope-ration, represented by the LVC directors
. ‘assembled in the huge Bcard Room of Aetna Life and Casualty Company, is any
.' ‘ indication of tt;‘e backing that LVC has mustered in its short tenure, the
’ organization's f‘uture growth and service to the literacy effort has a better
than 0average chance for success.
, As the Adult Educator Exchange Host, Julia arranged for a week of
*- - wvisiting Adult Literacy programs and meetings with a number of adult educators
and leaders in the adult literacykmovement. 4
! . ‘ ;ince the ex~perien;:es were manv and varied, thins report will deal with
’ {
. a diay-bjy-day account of the progr’ams through .interviews with persons working °
. - N
) in the field. :
° . . ‘
- - -— --The Programs -and legple Visitéd B
. As previously stated, Julia Stone's itineraryﬁ.\for the week includedl T
}.‘ exposure to & number of adult education programs throughout Co;'mecticut ,-.. and
| the opportunity to meet and interview leaders in the field. o
i : ' o NEW HAVEN
'® : » . — .
*_ -, On Monday, December 8, 1980, we traveled to New Haven, where | had the
i “opporfunity to meet Hel'e:n B. Pinzi, Supervisor of the New Haven Adult Basic
' Education program, and to obuserve loca) ABE and ESL programs in operation.
;. . The New Ha'ven ABE program has been in Q.peration for seventeen years, and
has served more than twenty thc;usand adults during that time.
The program operates in two fulltinle cente‘rs and in various satellite
\" " centers‘_located in churches, sch;>ols, libraries, businesses, and community

.

houses, twelve months a year.




‘ Helen Pinzi and her staff have developed excellent relationships with
community agencies, which refer many of the potential students and assist
in the development of program objectives.

The ABE program is highly individualized, with more structured classes
for GED preparation and Englisﬁ as a Second lLanguage.

One of the unique features of che program is the large corps of vol-
unteer teacher aides who are recruited from the colleges and residents in
the.New Haveri community.

s« Sally Bozzola serves as a volunteervcoordinagor for the \New Haven pro-

\

gram. Her duties include the recruitment and training of volunteers as

N

well as the coordination of volunteer services in the New Haven AE§ program.
] \
She has approximately sixty volunteers currently in service.

Perhaps the highlight of the New Haven program visif was observing a
store front ESL program. A large number of adults of many nationalities and
cultures were engaged in learning ChristTas Carols in preparation for the
holiday season. The enthusiasm of both staff and students for this activity

was heart warming. .

. Helen Pinzi can be proud of her -program's accomplishments and continued

growth. Certainly they are providing a much needed service to the community.

* FAIRFIELD
After a quick but informative tour of the New Haven program, we drove
to Sonthport to meet with Joseph Giorgio, Director of the Fairfield Tom»
munity Education program.
The {Egrfield School's Department of “Career, Vocational, and Community
Education offers a full program of academic, vocational, and recreational
courses. Included in the offerings are the ;raditional ABE, ESL, an& CED

preparation classes.

v
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Two aspects of this program's offerings were of great interest to me;

the External Adult High School Diploma program, and the Career Education

Counseling Services for Adults.

The External Adult high School Diploma program follows the New York
State Model and is open to persons eighteen years of age or older. A diploma
from the school board is aQarded to individuals who can demonstrate a set
of required skills that are useful in'adult life.

The program operates year round. Students enrclled are advised as to

the required mastery of skills, and are assigned independent study un}ts,

which they can complete at their own pace. No classes or fees are required

-

for this program.

The Adult Career Education C0uhseling program is directed primarily to-
ward. those adults who w%sh to enter or re-enter the world of work, make -
career changes; agtidely seek employment, or further their education anu
t}aining.

The Career Counseling Centers are located in two high schools in the
community; and provide a wealth of career information materials as well as
perconal counseling services. These cenfers should serve as models for

other communities to follow. R

HARTFORD ADULT LEARNING CENTER

=

Last minute scheduling allowed me tc spend the better part of Tuesday
visiting and observing ESL classes at Hartford Adult Learning Center. ihe
facility is unique in that it is located in what had préeviously been a hos-
pital. The building now houses a number of public servite programs, in-
¢luding the CETA funded ESL Training Center.

The ESL classes offered at the Adylt Learning Center are designed to

imprgve the communication skills of foreign born students to a level at

| T

LI
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which they can participate in skill training classes or can function on

the job, utilizing skills already learned.

| observed master teachers at work developing those skills of speak-
ing, listening, reading, ard writing that would assist the students to
better function in our society. e

It was interesting to note that students were not grouped according
to native language. Classes were composed of persons from many nation=
alities, who were functioning oﬁ.about the same level as to use and under=
standing of the English language.

Included in the curriculum was a highly individualized approach to
English grammar and written expression. -

My thanks to.Chris Midlin and Sue Roy for providing me the opportunity
to, observe a variety of techniques and procedures for teaching English as

a Second Language.

THE STATE DEPARTMENT OF EDUCATION

Tuesday afternoon and the early evening hours were spent with Jane
Alonso, State Department of Education Consultant ﬁpr Adult 8asnc Education.
Jane gave me a broad overview of the Connect|CUt ABE program process through
the eyes of the State Department of Education.

gane is also active in the Literacy Volunteers of Connecticut, and
serves as a member of the Board:of Directors. She indicated that the State
Board.of Education has a new perspective in relation to adult education.

Of major interest is the 1981 revision of the State's Master Plan for
Vocational, Career, and Adult Education. It establishes new directions by
placing major emphasis on Adult Education, which here-to-fore had not been

<

included in the title of the plan.

The formulators of the plan rgcognize future trends - a reduced school




»?

age population; more adults seeking high schooi diplomas and training or

retraining to enter or re-enter the labor market or to upgrade their skills;
and the shortage of skilled, semi-skilled, and entry level workers needed
< .

to fill existing jobs in industry.

, Many of the new action {tems incorporated in the Master Plan were
developed in response to the need for }ncreased Adult Basic Education,
Career Counseling, and Skili Training programs geared to the demands of
the 1980's.

The plan also advocates wider use of public school facilities for
community education and service activities as well as for adult education .
programs.

The plan furtﬁer proposes that the Bureau of Adult and Community
Educa;ion be included in the reorganization of the Division of Vocational
and Adult Education.

Such changes will necessitate budget incfeases.for the division and

reorganization of staff assignments.

STAFF DEVELOPMENT ACTIVITES

Wednesday morning was spent with an old friend and colleague, Larry

Fidler, who curﬁentfy serves as Jirector of the State Adult Basic Education

Staff Development programs. Larry's background and experience with Literacy

e

Volunteers of America and association with adult literacy programs in a

number of states make him a "natural'' for coordination of the Connecticut
v

Staff Development activities.
Of the various programs and training efforts he is currently engaged

in, Career Counseling proved to be the most exciting for me.

Larry has been involved in the organization and development of training

programs and packages aimed at incorporating career guidance services as




- ap integral part of the Adult Basic Education program.
The philosophy of Adult Career Counseling is represented by the follow-
ing proverb:

"Give me a fish and 1'11l eat for today, teach me how to fish and
1'11 eat for a lifetime''.

Somet imes an adults needs to find @ job or assistance just to sﬁrvive.
However, the adult can stfll go through a career exploration process where
one plans what he/she wants to take advantage of in life.

Larry Fidler would be an excellent resource person for programs wishing
to train staff in career counseling procedures.

Certainly the staf} development resource unit ‘'Adult Career Counseling

LY

bl h ]
Sourcebook'* prepared by Marc J. Potish, of the Connecticut Department of

-

,Education, would be an excellent guide for ABE program directors in de-

veioping local training.

LITERACY VOLUNTEERS OF CONNECTICUT

Part of fhursday was spent learning more of the work that Julia Stone
and her state staff do in expanding the scope and service of Literacy
Volunteers of Connecticut. Much of this was reported earlier.’

The highlight of the day was the oppértunity to attend the LVC Board
of Directors meeting, ard to become familiar with a broad range of support
and funding sources behind the state organization. As | previ0usly!stated,
any board poﬁposed of such competent, talented, and dedicated membership
will ‘insure the continued growth and success of the organization. | am
confident that under Julia Stone's leadersHGp, and the Suppori received
from the State Department of Education, business and industry, other agen-
cies and organizations, and the community-at-large, LVC's future goals

and objectives will be reached.

-14-




ADULT BASIC EDUCATION PROGRAM

Being from rural Southeastern Ohio, | welcomed the opportunity to
visit an ABE program serving a rural population. On Friday morning, Julia
and | traveled northeast from Hartford to the small city of Vernon, Conn-
ecticut. ,

Located in a former New England school house, the ABE program pruvides
service to residents of Vernon and the surrounding country side.

The local ABE Director, George Keenan, informed me that through demon-
strationA;roject fund; they had developed a successful '‘home based' in-
struction program during the previous year, but unfortunately the program
had n;t been refunded. It was during this conversation that | learned that
Connecticut's ABE prcgrams are funded annually on the basis of compet?tive
project applications. "

| was most imgressed by the concern thg local staff had for the students
they serve, and the efforts made to provide a highly individualized program
related to students' needs and goals. :

Through a brief interview with Ms. Delight Chémpaghe, Car?er Counselor
for the Vernon program, | learned more of the hareer Exploration prog}am
and the geneéits provided ;o ABE students through thi; service. After a

too brief visit to this picturesque community, we headed back to Hart’ord

to arrange for my homeward journey.

Summary:

To say that my experiences in Connecticut were many and varied would

be an understatemént. | have omitted some experiences - the trip to Norwich

to meet with Joseph Murphy and David Talbot; the ASTD eveniné dinner meeting;




and a delightful dinner and evening spent with Larry Fidler and his wife.

As the Host for the Visitor Exchange, Julia Stone, had almost every
thF of every day planned with activities and, in retrospect, it would’
be most difficult to center on any one experience for reporting purposes.

| left Connecticut with new ideas related to serving the foreign born
and developing in-house career counseling programs. But most important to
me, | had a new perspective on utilization of volunteer services.

Julia Stone and the working memb;rs of Literacy Volunteers of Conn-
ecticut, with whom | met, have convinced mé that there are mény services
to be provided through volunteer assistance. Tre New Haven program rein-
forced these benefits. However, | am equally convinced that volunteer
service needs to be planned, organized, and coordinated.

I view LVC as performing a dual role, while conducting a media cam-
paign to recruit both volunteers and studenfs it perférms a vital role in
informing the various publics of the serious social problems related to
aduTt 117iteracy throughout our nation.” ~—~ ~ ’

The one-to-one tutoring service provided through its trained volunteers

3

may never be adequately evaluated in terms of the real human benefits de-
rived by the students. -

| commend Julfé, her state ;taff, the members of the Board of Directors,
and the hundreds of leaders and volunteers throughout Connecticut.

| have already approached the Columbus Foundation concerning the
submission of a proposal to fund a Literacy Volunteer Unit in Southeastern,
Ohio. | plan to use much of the information and material gleened from LVC

in the development of the proposal.

-16-
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ADD I TIONAL RESOURCES

LITERACY VOGLUNTEERS OF CONNECTICUT

The following resource may be requested directly from Julia Stone

° of the Literacy Volunteers of Connecticut.

1. Adult Career Counseling Source Book by Marc J. Pocish,
Connecticut Department of Education. -




CONNECTICUT

Visit to: Connecticut ABE Staff Visitation dates:
Development Project March 24-27, 1981
38 Woodland Street )
Hartford, Connecticut 06105

FIELD EXPERIENCE REPORT prepared by:

Visitor: Noel P. Barash, Program Assistant Host: Don Chao, Assistant Director
Adult Occupational & Continuing ABE Staff Development Project
Education Center Phone: (203) 522-7899

RD#1, Salt Point Turnpike
Poughkeepsie, New York 1260}
Phone: (914) 471-9203

ABSTRACT:

Noel Barash givgs us an excellent overview of what is going on in
adult education in Connecticut. Under the careful tutelage of Don Chao,
he spent a whirlwind three days viewing learning centers, literacv programs, - -
a3 bilingual trafning program, and a food service skills program for mentally
retarded adults.

His observations and comments are made from theaviewpoint of an
experienced adult educator, and include an outline of Connecticut's staff

development activities,




FIELD EXPERIENCE REPORT - CONNECTICUT ABE STAFF DEVELOPMENT PROJECT

Overview:

-

The Connecticut Adult Basic Education Staff Development Project offers
a multitude of services to adult educators, community and social agencies,
‘institutions of higher education and for other Pdult education personnel

in Connecticut.
Services:

Pre-Service Training for New ABE Teachers

-~

Pre-service training offers qrientation and training to new ABE

x

teachers. It includes exposure to adult learning theory, special demonstration

projects, competency based adult education, adult learning disabilities,
counseling techniques, career counseling, and adult basic education materials.
During the }nservice iraining, participants separate into their spec-
{alfy areas (Engl{éﬁ as a Second Language, Higﬁ School Edﬂi@é]éﬁcQ}héhd Adult  *
Basic~50qcation). Each of these groups spend one half day with an experienced

facilitator who presents an overview of each teaching area.

A ‘pre-service handbook, which is used as a reference guide during their .

N . ’ ¢

year of teaching, is distributed to all fiew teachers. The handbook containsi

sections on general overview, materials selection, diagnosis and placement

for English as a Second Language, High School Equivalency and Adult Basic. —
Education. -
Workshops '

A multitude of workshops are offered throughout the state including:

1. Learning Problems and the English as a Second Language Student

2. Life/Career Mapping ;

-19- 2.




3. Math and the ABE/GED Student

b, Heaith Education for Adults

5. énglish as a Second Language Teacbing Techniques
6. External High School Diploma

7. Learning Disabilities Institute

8. Life/Work Planning

9, GED Classroom-management and Pre-service Classes

for New Teachers of Adults

Resource Center

o

A comprehensive resource center has been developed for the purpose of

adult education. L ) o -
- — - L=

-7~ ¢

News letter ‘
The Staff Development project publishes a newsletter called CONNTACT.
The newsletter is sent to local program managers and teachers of adults.

_ Referral Services

when requested, referrals to agencies, organizations, and local programs
are made for the purpose of observations, sharing of information, developing

prégrams and acquiring new linkages. .

1 . = -

— - - 7 - - I7nké§é§ /7 s
_J
The Staff Development project‘seeks professional adult educators -

throughout New England to participate in workkhqps, seqinars, and other staff

develbpment activities.

.

Progigﬁ Observations:

During the first day of the exchange visit, | had the opportunity to

meet with Mr. John Ryan, BureayfChief, Mrs. Jane Atonso, ABE Consultant, and
{

20 ~ \
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the GED testing supervisor. In these short meetings, | developed a basic

understanding of Connecticut's statewide comprehensive Adult Basic Education

program, regional programs, local city programs, and unique specialty projects.

E

The programs throughout the state are diverse as they offer basic education,

English as a Second Language, high school equivalency, occupational training,

. and employability skills training to adults in Connecticut. Mrs. Alonso has

a keen insight into the nature and needs of the adult learner which became

-

obvious as she shared information with me regarding special projects offered
in Connecticut. The projects were of interest to me in that similar projects,

have been operatingiin Mew York state.

}he GED testing division in Connecticut is in the Office of Adult Ed-
ucation and under the direct leadership of Mr. John Ryan, Bureau Chief.

The ''tie-in' of the GED testing and the State Education Department provides
continuity in high school equivalency programming and testing. This may be
a direction for the New York State Education Department to consider.

7iifférécy Volunteers of America

Ms. Stone, Director, was a visitor to our BOCES program in New York -

state eatty in February and gave me -considerable information relative to her,
R .

program. Therefore, the time | spent with rébresentatives from Connecticut
Literacf Volunteers program concentrated. on specific programmatic coﬁcerns.
Qe discussed workshops, training sessions, program linkages,*etc.
Caminemos
Caminemos is a bilingual, predomindtely Hispanic Adult Learning Center.
At that Center | met with the acting director and an ESL teacher to discuss

programming, scheduling, methodologies and materials. The sharing of infor-

mation was extremely helpful to our New York program, in that specific object-

%
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fve setting materials, assessment technlques and placement criteria are in
A

the growing stages in our ESL program.

Adult Learniﬂg Laboratory
|
| observed the Adult Education and High School Equivalency program
in New Britain. The ABE Learning Lab js Qet up in a multi-purpose library

_on_the sy und floor. This is an excellent location for the learning lab

— !

concept. It is a large room with small grbup tabfes. The staff, comprised

: of a ma;;ef,;eacher; aides and a counselor, worked individually with appro-

ximately thirtf—five students.. The atmosphere was relaxed. However, planning
.was well structured and the students appeared to be very motivated, receptive,
and eager to learn.

'S
 Buckeley High School

The High School Equivalency class at Buckeley High School uses video

cassette tapes to instruct the students in. all the GED tested areas. The’
involvement of video is an excellent tool.for instruction if it is compli=

——

mented by [991yj§galized-4nstrﬂtf166}76566339 testing and objective setting.

L 3 -

The comhination of media and teaching technﬁﬂues can move students quickly
il s

through the program. P

|

: R Hartford Le niLg Center

l,observéd English as a Second Lan uag+ classes, Adult Basic Education

~  classes and Bilingual Education classes.? Ins%ruction was motivating for }he
stud~nts who were primarily CETA-eligible p;' icip;nts, since it used materials

- appropriate to the clients' prespective employment needs. In ESL the program
entitled "Silent Way' methods emﬁidfed.were xcellent for developing decoding
and encoding skills for words and sentence sfructure. .

e
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Hartford Metal Machine -Pr@ram

¢ - \ This program is one of the largest ongoing training programs with a

bilingual component:x The instructional delivery sysiem is appropriate to
“the stqunti/égrticipating. However, the staff feels that/the Iaéé\bf\bz-

o -iingual Stéff capability is a program weakness since Blueprint, often re-
ferred to as '‘reading'' or ''interpreting', is in fact a “forefgn I;nguage“,
and of all tHe skill areas is fhe mostodifficult to teach. The; anticipate

e . _utilizing the Galvin Oral Proficiency Test in Assessment and employ that

- - moael for on;oing and po;t-testing of vocational FSL. They are exploring
the possibility of doing a cémputeﬁ analysis of ‘machine shop, and possibly

¢ clerical English, for use with all trainees. _Ihe participants are CETA-.

AN elibible. 3 -

IR T Derby Learning Center

«!L/””’//rrﬁled" Mr. Chao presented the new Official Practice GED Test to ABE ;nd GED
instructors from the Derby Learning Center and instructors from nearby lo-
cations. The instructors were given an overview of the correlation of the

¢ 0ffi<,:ial Practice GED to the actual GED ‘test. The instructors raised questions
and concern:, But seemed receptive to the rew festing‘information. They had

R . .
' an opportunity to actually tq&e portfons~of the exam as a part of the workshop.
¢ Country Squire
» - “
Country Squire is a unique restaurant that offers food preparation and
' food service skills to mentally_ﬁgtarded adults. The restaurant serves ghe

¢ general population and'special groups lunch. The tasks are varied as the

ability of the clients alsg vary. They learn skills in:
‘ . Safety and Sanitation
® e Nutrition

1

2.

3. Menu Planning

4. Duties and Working Conditions

to

Y
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5. Mechanics of Restaurant Services

6. Short Order Preparation and Service

7. Baking Bread, Cakes, Pies, and Pastries

8. Preparation of Fried Products

» 9. Personal Hygiene

10. Tools, Equipment and Basic Food ltems

11. Remedial Academic Skills

12. Salad Making, Soups, Appetizers, Meat, Poultry, Fish
Cooking

13. Entering the World of Work

. e—— = —77 " ppple Doll House

- An “epichrean delight' was served at the Apple Doll House for lunch.

1

The Appie Doll House is a restaurant similar to the Country Squire Restaurant.

I}

However, this agency also provides occupational training in other trade areas
such as horticulture, landscaping, porter maintenance, etc. | had the plea-

_sure of.meeting Mr. Fred Smith,.Director of an ABE program in that area to

learn the, intricacies of his program. ,

LS -
Conclu&ion:. . a %

-

| had the opportunity to discuss many modes of our Adult Basic Ed-

ucation and Occupational programs with staff members of the various programs,

a

in an effort. to exchange ideas, methodologies, cost effectiveness, adminis~

-

trative and teaching structures, adult learning concepés, and adult Jearner
interests. Therefore, the concept of‘“exchange” in my visit truly was a
leafniné experience for me. | a;ticipate that the Connecticut programs_and
the formation sha.ed with me will g(eatly assist our$BOCES in developing

ngw‘concepts of lifelong learning as it relates to programs for adults.

27
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CONNECTICLUT .
|

Visit to: New Haven ABE Pr(gram Visitation dates:
| 197 Dickswel! Avenue March 25-27, 1981
. New Haven, Connecti-ut 0651

| FIELD EXPERIENCE REPORT preparrd by:

|

E Visitor: Kathleen Qurnin. Coordinator Hust:  Helen P. Pinzi, Supervisor

| . West New York Adult Learning Center Adult Basic Education

E. 6020 Hudson Avenue Phone: {203) 787-8499 s
|

West New York, Ne. .crsey G7093
Phone: 1201) 861-2441

i
. ABSTRACT.
k \ . -
[ More than half of the <rudents in the New Haven #BE program come
’
A
i from foreign backgrounds. Japanese, ltalian, Chinese and Hispanic adults
- . . S L t
[ . with a variety of langugne levels mingic in one ESL clas” To assist
!‘ with instruction in ESL and #BE classes. e, Haten developed a voiunteer
|
}
| training proaram with tne assistance of 310 —one..
\ -
‘, .
: Kathleen Durni= .epoers on the us2 -1t one hanired tuenty -oven
% :
@ volunteers and rias o us gith okservations on ali simects of the New ’
l v
!
} @ .
ir Haven ABE prodram. - i
]




FIELD EXPERIENCE REPORT - NEW HAVEN ADULT BASIC EDUCATION PROGRAM
»

Introduction:

~

This observer found the atmosphere of professional services rendered to
the adult Community“of New Haven, Connecticut as provided by the Adult Bas{c
Education program to be highly competent, responsib{e, and éducationally bene-
ficial to the students attending ahd partikipating in said program.

Community invol vement aAd commitment to the fostering of learning
experiences and of affordingleducational growth opportunities to the adult
population served (when analyzed using such criteria as administrative con-
trol and supervision, staff performance and teaching techniques, métivation
and dedication of staff and pupils, community support in philosophical and
fiscal terms) are- to be highly commended.

The program utilizes all avajlable community faciiities in an effo.t
to make the adult school a viable service. For instaﬁke, Yélé University
and other locaa education institutions are involved in a meaningful volunteer
program which greatly assists in meeting the goals and objecsiyes of the

adult pasic education program.
Funding for the adult program; comes from various local, state, and
federal sources with the major emphasis on the receipt of grants which are
developed by the program supervisor with input from gtaff and local communit;
f parties. One.realizes the importance of the financial aspect of the program
when carefully examining the students and population of this area.
During Fiscal Year 1979-80, 1733 adults took advantage of the opportunity

to further their basic educational needs by their attendance and participation.

, THe majority of these students (55%) come from foreign backgrounds and app-
N .
o arently their greatest individual -and immediate needs are served by the

-
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— . excellent English as a Second Language courses offered on all levels and

taught by competent and dedicated teachers. Approximately forty two percent
of the students are invoived in baSic skills remediation and development
courses. The qtner three percent or so, are studying for their GED diploma

which, when completed, should offer them alternatives to a terminal formal

education, and greater employment oppeortunities.

o Participants and Program: . ’

In describing the students participating in this program, it is import-
<

® . ant to note and examine their needs, problems, and goals. In that respect, .
the Adult Basic Education program of New Haven has the usual inherent urban
=

student problems such as. family relationships and responsibilities; work
schedules; fatigué syndrome at school; attendance and-transportation problems;

L4
and welfare and health problems. The problems are, for the most part, add-

2

ressed and overcome by flexible scheduling of classes in various locations
throughout the greater New Haven area, scheduling of car pooling, local trans-
portation advisories offered to the students, and the extremely active con-

cera and assistance q’fered by the staff.
1
1

Many of the courEes offered besides bcing manned by regular paid staff

| are greatly enhanced ly the use of one hundred twenty seven volunteers who
| | .o
offer their valuable assistance and services on a regularl, scheduled basis.

Many of these voluntegrs are students at local colleges and universities.

Prior to their being assigned, all applications for volunteer staff are
i

carefully screened by F teacher coordinator. Prospcctive volunteers are

solicited by local new&paper advertisements, speaking to colleges, posters

and paraphanelia distributed throughout the area's industrial and commercial
‘ .

ERIC
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sectors, and by word of mouth. Usually the initial contact is via phone

where the screening procéss starts and is followed by an interview, tentative
assignment and, if accepted, said volunteers bégin a training period. This
extensive and comprehensive training program was deQeloped with the receipt
of federal funds (Project 309) whereby media materials were developed by
staff for these purposes. ‘

Certainly, one could see that the attention and training given to vol-
urrteer staff had tremepdous psychological benefits since they themselves -
realizedatheir importance and ;aiue.

In New Haven, local advisory groups also assist the supervisor in the
formulation of policies and overall planning. These persons come from all
levels and backgrounds of New Haven ethnic and geographi;al areas. A close
relationship is maintained and fostered by the supervisor encouraging active
participation from local agencies, i.e., hospitals, businesses, colleges,
universities, and the industrial and commercial communities. Contact with
the aforementioned is generated by the use of mailings, visits, and other
public relations.

In the next segment of my report, | will deal with program observations
resulting from my visits into the different areas and facets of the program.
They are presented as a pot-pourri of notes.

The program in New Haven is a seven aay one. Although my vis{t was
éonfined tr three days, | ﬁearned much and was impressed by many things which
| will take back to the Adult Center in West New York, New Jersey.

My visit started with the observation of the English as a Second Lang-
uage program which was divided into four groups according to levels: fifty

six students were participating in the morning sessions, and forty five in
3.
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the afternoon session. Generally speaking, classes were active and the stud-
ents seemed well aware of what .as going on and the importance of their
educational oppartunity. Interesting enbugh, | found a rare combination of
students: (for me rare, because we are accustomed to ninety percent Hispanic
in our areas) Japanese, ltalian, Chinese, and Hispanic. fntermingled among
these groups were volunteers who usually worked on a one to one basis with
students. The evening ESL program was basically the same and, of course,

‘accomodatéd those students who could not come during the day.

The adult basic education program that | visited consisted of a class
of fourteen students who were being taught under the condition of what |
can term a "terrific atmosphere''. Students attended classes four days per
week and their individual needs were being met by d}versified teaching
methods and activities. 0nce<again, the close correlation between teacher
and volunteers was observed and the benefits of this for the students were
clearly visible. /

| was tremendously impressed by the work and concern for the students
at the Rehgbilitation Center where twenty students with-mental, social, and
economic handicaps were being taught and their nezds administered to by an
outstanding teacher and six excellent volunteers. Perhaps it is wrong to
single out individuals in a report such as this. but my professional ex-
perience and pride in my profegsion comes into play here and | had td make
reference to these persons in this specific area.

The GED program was what one might expect as far as the capable and
compassionate instruction of the teacher and the motivation of the students

within the program. All seemed to know the objective of the program and the

students were receiving the necessary instructinns for their preparations



prior to the taking of the examinations which would qualify them for their

diploma.

All students in all areas of\the program look forward to an award
i niakc where their accomplishments are r=cognized. ’

My final opservation must include an overall statement on the subervisor,
Helen P. Pinzi, whom | found to be an outstanding and professional (in every §'
sense of the word) Adult Educator. Her sincere and active supervision of
s}aff, development of programs, public relations, and most of all knowledge

and empathy for the students under her charge set exemplary standards for

teachers and adminstration to emulate.

- Conclusion:

~——— """ [t is apparent that the Adult Basic Education programs offered in New
Haven, Connecticut are functioning as an integral part of the community and

are meeting the socio-economic demands of the population they serve.

- 1

9
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NEW JERSEY

Visit to: Joann LaPerla Berg Visitation dates:
Adult Education Resource Center . April 6-10, 1981
Montclair State College
Upper Montclair, New Jersey 07043

A

FIELD EXPERIENCE REPORT prepared by:

Visitor: Herbert H. Galden Host: toann LaPerla Berg
P.0. Box 351 Adult Education Resource Center
Bowling Green, VA 22427 Phone: (201) 893-4318
Phone: (804) 633-5088 _
‘-\"“ﬁﬁ.
- T ——

ABSTRACT:

Herbert Golden is the adult education sypervisor for Caroline County,

Virginia, a rural area where thirty-nine percert-of the population over

~age twenty-five did not finish high school. The program which started from

ground zero four vears ago, now serves around three hundred residents.
Mv. Golden, as part of theMExchange program, visited the Montclair Center
for Adult Education Research and Acdult Ed;cation programs in six New Jersey
communities with enroliments up to three thousand persons.

His report provides us with a si;ple statement of how valuable a
field experience can be for the concerned adult educator. Specific goals

that would improve the Caroline County program such as increasing the number .

of times the GED test is given and starting a GED honor roll for graduates

are cifed.W




FIELD EXPERIENCE REPORT - UPPER MONTCLAIR, NEW JERSEY
lntroductfon:

The .idea of exchange visits among Adult Education Supervisors in a

six state area seemed from the outset to be a very produétive one. To

. be able to look at adult education in a different setting was bound to

~be rewarding. )
| had a rewarding and exciting experience when | visited adult

education programs in the State of New Jersey from April 6-10, 1981 as

—_— Montclair State College, Upper Montclair, New Jersey.

a guest of Mrs. Joann LaPeria Berg at the Adult Educatfon Resource Center, :
- Because Montclair State College is ane of New Jersey's adult resource |
N |
\
centers, | took pleasure in being hosted at such a fine adult resource |
center as well as by such 2 fine and cooperative personh as Mrs. Joann
LaPerla Berg. The four and one-half days spent visiting and observing

adult education programs in the State of New Jersey will long be remem-

bered in my repertoire of adult education experiences.

Observations:

| visited and aobserved adult education programs in Patterson, New
Brunswick, Hackensack, Fairlawn, Pasgsaic, Montclakr, and Clinton. These
programs, having an urban base, centered, their efforts on basic education

and GED work. Specia! interest classes such as tvping, bookkeeping, e

masonry, auto mechanics, and the like, are usually taught by the recreation

depa?rment in that city. ;

?




The aéu}t education centers visited all offer daytime classes and
have enrollments up to three thousand.

Of particular interest was the amount of emphasis that is plac;d on
passing the GED test. Many people in this area find locating @ job gquite
competitive, and because of this, know they must pass the GED test. All

persons who pass the GED become a member of ‘the_GED Honor -Roll and this ~

| —— -~ 7is posted conspicuously as a proud accomplishment.

In three of the adult learning centers | visited, | observed the
use of Singer Gareer Exploration equipment. This equipment has fifteen .
to twent; study carrels, whereby a person who thinks he or she might
be interested in a certain career or ;rofession would be ‘exposed to it, D
to at least a small degree in that carrel. Theastudent was required to )

visit and study all of the carrels, not just those that he or she thought
o ‘ .
she might be interested in. The carrels exposed the students to careers

in soil science, medical technology, metallurgy, just to name a few.

To be able to see and compare adult education programs is a grand

thing. The”program at Fatrlawn was so very much like the one at the
Caroline High School in Virginia in that it was tanght in a high school -
° and many of the course offerings were identical.

Adult students in general seemed to have a high regard and a‘great

deal of respect for adult education, because many of them see it as the

. \~
last chance to improve Ehi?jflves. .

Conclusions: T o o

Without & doubt, the trip to, New Jersey was not a waste of time,
effort or money. It is my hope to “imitate some of JLe things | saw

in operation as a means of improving my local program. FfFor one, |

%
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~ant to increase the nunber of times the GED test is given. [t is now
given four times a year. ' 3150 hope to start & GED honor roll. This
would be a public displa.,, pernap- at the high school, of the names of

those who receive their GED certificate. - =

R T o
___Since } -had-an opport.unitv to review many of the periodicals and

other publications relating to adult education at the adult resource

center at Montclair State College, | feel that this will be a good source

: o
from whigh to request certain <inds of inférmation on adult education in
. \ '
the future.
. - _ Again, | emphasize that t: share in educational experiences through e
. ®

exchange visits is a valuable tool in the ecucational process.
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~~“*Vi'y4t6:WestNew York Adult Visitation dates: )
- Learning Center - March 16-18, 1981
| . 6020 Hudson Avenue
West New York, New Jersey 07093
FIELD EXPERIENCE REPORT prepared by:
' Visitor: Howard H. Kleinmann, Director Host: Kathleen Durnin, Coordimator
® _ ABE and ESL Programs West New York Adult Learning .
Allegheny Intermediate Unit Center )
Suite 1300, Two Allegheny Center Phone: (201) 861-24k0
’ Pittsburgh, PA 15212
Phone: (417 323-5775 ‘ .
f 4
S _ e
ABSTRACT: _ ‘ , :
o L : ,

The West New York Adult Learning Center serves a"population that is’

eighty five percent Hispanic in origin, providing daytime and evening Eﬁglish
. as a Second Language classes as well as a smaller ABE/GED program. With a°

large demand and limited funds, fhe waiting period for entrance into ESL

classes can last up to six months.

Howard Kleinmann describes the eclectic ESL program developed by Center

®
staff who integrate and utilize the best of various sécond language telching'
methods. His report details the CounSeling-Léarning Approach to ESL in-

'.' struction which uses the teacher as fac’ itator,.stresses community lang- ) \
uage, and places the responsibility forlearning on the student. This new

RN

approach described as the "'Student Workshop" is well worth reading about ~

and investigating.

l
o , _ !
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FIELD EXPERIENCE REPORT - WEST NEW YORK ADULT LEARNING CENTER
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s
.

Overview: .
o

The Adult Learning Center in West New York, New Jersey offers a variety

-

of programs ‘to its clientele. With eighty five percent of the community

[y
LY -

being of Hisﬁénic origfn (primérily South American immigrants and Cuban ’
refugees) the emphasis of the program is on' English as a Second Language
training. ABE and GED classes in English and Spanish argaalso offered at

the Learning Center, but to a much smaller degree. [t is estimated that ESL
training comprises more than two-thirds of the' Learning Center's programming. ' ’

! °

The Learning Center is staffed by the following fulltime positions:

[5d

eight fteachers, one teacher/coordinator, one administrator, and one secretary.

are held four days per week, Monday through Thursday. The teacher-
contact rate is 4 hours per day in three 1} hour shifts.

On Fridays, quest speakers from the. community, including represenfatiyes
the business sector, goverﬁment, and various service organizations, °

makg presentations to students on a variety of subjects. Teachers also make

spe¢ial presentations on cultural topics dnd coping skills, and students are
(: enc urag;d to make their own presentations in their area.of expertise. Field
trips are scheduled periodically on Fridays, too. The day is also reserved,
for counseling services, which are -provided by the teachers, and for ne-
cessary record-keeping functions, ]

" In addition to the fulltime day program, West New York School District -
operate§ a night school, where ESL classes are offered. Night schooi classes
meet twice a week, two hours perfsessioﬁ. All teéchérs in this program are
hourly paid employees.  Obviously, coverage of instructional material in
! the limited night progra\kiS\not as comprehensive as in the déy program.

Funding for the day program comes primérijy from ABE, and to a lesser

7'- ) ) 39 '36- ' : ' H L




degree from the State of New Jersey and the school district. The night
school is funded by the state.

Because of the large demand for ABE/ESL educational services in the
West New York community, there is an extensive waiting list for ngW students.

The waiting period for the ESL program can last up to six months. However, .
* » ° )

for entry into the ABE and GED programs, the waiting perfod is Gsually no -

T more than three months. -
‘ &

L When an opening occurs at a particular level in the ESL program, it
is matched to the next applicant on the waiting list at that level. (A]I
applicants are assessed informally for, English profic{ency level prior to .
being placed on the waiting list.) That person is then as;éssed formally
for level of language proficiency and placed accordingly. .

When an opening occurs in the ABE and GED programs, a p)aceﬁént test
o S~ ~

is adninistered by the teacher. Among the assessment instruments u;éd/ére:

. . e
Comprehensive Test of Basic Skills, Differential Aptitude Té;}Sf/atis Lennon
Mental Ability Test, Stanford Task (Test of Awarenesi/ﬁkfils), and Stanford

Diagnostic Reading Test. Placement is determin by the individual's ' '

o

entry level. o

- . } . o _ ——

The composition of the commqn?t§ makes the Adult Learning Center an

integral part of the educa}i@ﬂ—system of West New York. It offers the high

school dropout an altéFhative gp achievement® of a high school diploma, and
o N
it affords ;pe’gdults in the community an opportunity to improve their

aural/oral and literacy skills in English, thereby improving their employment

,,ahﬁ training potential, ardd bridging a communication gap with their children.

1
LY
s
[4

Observations:

With the, overwhelming majority of the West New York community being )

v
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non-English dominant, it is only f':ting that the Adul .earning Center

gepri itself toward the development of English as a Second Languagé skills
in its students. In addressing this vital need, there is strong evidenCeﬁ
‘that the Learning Center has attempted to integrate {nsights from various
second language teaching approaches to maximize the positive impact of its
.program on its students. This is no easy task given the often heated dis-
agreement in ;he ESL teaching field over the relative merits of various
pedagogical approaches. What the Learning Center has managed io do quite
successfully is to combine elements of audio-lingual and cognitive-code
‘teaching approaches with a relatively new approacn -- community language
learning’ known also as counseling-learning. The testing ground for the
marriage of these approaches is what the Learning Center calls the ''Student

#
Workshop''.

The student workshop was devised as élcomplement to the Learning Center's *
ESL conversation class. The format of the conversation class emphasized
spontaneous student conversation, with stress on speaking, comprehension
and pronunciation.

Because of this approach. the need arose for a time and a place to

address: problems in reading, writing, listening, and coping ski..s that

may or may not come up in the conversation class. Due to the vArious
S

—

baﬁkgrounds, experiences, and levels of the students within a class, a flex-
ible format and a wide range of materials on various levels was thought to
best meet the individual needs of each students.

The original workshop began as a small scale experiment. It consisted
of two teachers and four ESL groups ranginé from beginner to intermediate.

The students involved had opted to change from a one and a half hour period

. 9.




to a two hour period. The schedule was a one hour conversation class and

a one’hour workshop. The following diagram illustrates the situation.

. Time Teacher A Teacher B
. 9-10 Group | Group |1

10-11 A & B Workshop

11-12 Group |11 Group IV

The underlying counseling-Tearnina concepts, on which the overall
program is based, consists of six basic elements which are crucial to all
learning process. They are: security, attention-aggression, retention=

reflection, and discrimination. The following goals are derived from these

elements:

1. To create materials and an atmosphere that pose no
threat to the student, so as to instill security and
confidence.

.

2. To have a wide range and variety of materials, so that
students can direct their own learning at their own pace.

3. To offer flexibility in the materials and in the format,
so that each student can discover and work in his/her
own particular learning style. i

4. To place more of the responsibility of learning on
the student.

5. To ultimately make the student become independent of
the teacher.

After an initial period in the classroom, students who have opted to take
an extra period of workshop are gradually introduced to the procedures of
the workshop . This includes the following:
1. Orientation - The workshop teacher orients the students
to the materials format of the workshop in a systematic
way so as not to overwhelm the student.
2. The workshop teacher and the student devise a program of
study, allowing for teacher and student input, along with

recommendations from the classroom teacher on specific
problems.

A
-39- i




The student is independent, i.e., free to follow his/her
program of studv in any manner he chooses within the workshop.

Through open communication between teacher and student,
programs can be altered and revised.

The student is responsible to keep a record of work he
has completed and write any comments on it.

Whole group or small group feedback sessions at regular
intervals allow for studeat and teacher opinions, comments,
and suggestions.

In harmony with the counseling-learning approach, the workshop teacher's
role is flexible. It encompasses giving directions, instructions, guiding
and facilitating situations as they arise. The teacher/facilitator is always
available to helﬂ‘depending on the needs of the . students.

At present the workshop schedule is based on a one and a half hour period
held two days a week. Due to the lack of space, this format was adopted so
as to allow the greatest number of students to be exposed to the workshop.

Future plans include opening the workshop to all students on a fulltime
basis (1} hour period four days a week), involving community volunteers,

and devising a schedule which will dedicate part of the workshop period to

conversation and interaction with native speakers of English.

Conclusions:

The programs of fered by the West New York Adult Learning Center are
clearly responsive to the needs of the community. In meeting the educational

needs of its clientele, the.Learning Center shows evidence of being inn-

ovative, flexible, and creative by incorporating elements of various educat-

ional approaches inits program design. This eclectic philosophy toward
adult educational programmirg is refreshing, and comments favorably on the

willingness and ability of the Learning Center to find solutions and improve-




)l

|
ments to educational problems. Together with its competent and dedicated
professional staff, the approach to adult education at the Learning Center

is a formidable effort toward achieving maximum program impact.
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NEW YORK

Visit to: Dutchess County Area Visitation date:
! Occupational Education February 17-20, 1981
' Center

RD#1, Salt Point Turnpike
Poughkeepsie, NY 12601

FIELD EXPERIENCE REPORT prepared by:

Visitor: Julie Stone, Director Host: Noel Barash, Program
Literacy Volunteers of - ' Assistant Continuing Education
Connecticult . Phone: (914) 471-9203

55 Elizabeth Street
Hartford, Connecticut 06105
e - Phone: (203) 236-5466 S -

ABSTRACT:

L‘ In Dutchess foun‘y, Adult Baslc Education is part of an umbrel's
program of services to adults funded through the Dutchess County BOCES -
Board of Cooperative Education Services. In addition to ABE, ESL and
GED, Dutchess County provides basic education for the handirapped, occup-
ational training for the handicapped and vocétional education for adulits,
which includes consumer homemaking classes.

Julia Stone discusses the administrative-structure and funding for
“hese pregrams. The work being done in the area of basic education,

survival skills and occupational training for the handicapped is des-

cribed as noteworthy.




Introduction:

FIELD EXPERIENCE REPORT - DUTCHESS COUNTY AREA OCCUPATIONAL
' EDUCATION, POUGHKEEPSIE, NEW YORK

In Butchess County, New York an array of adult education opportun-
ities are provided urder the comprghensfve umbrella of a.hew York Scate
phenomenon known as BOCE§ - Board of Cooperative E¢/ tional Services.
BOCES programs are regional service centers located across fhe state and
organized to serve one or several counties. Dutchess County BOCES pro-
vides adult education, vocational education for high school students and
adults, and special education for children and adults for all school dis
tricts in the county. - ‘

An elaborate, well-equipped campus n;ar Poughkeepsie includes the
Special Education School, the Occupational Education Certer_and administra-
tive offices. The Adult Uccupational and &ontipuing Education supervicor
has offices here and administers a program which serves errIZ,OOO Dutchess
County residents. His responsibitities include:-management of the adult
vocational education program and overal} adninistration of the adult basic
edudgtion program. The operational aspects of the adul!t basic education
program are the respons.bility of a fulltime\program assistant who acted
as host fcr the ABE E..change Program. The fulltime staff for this pru-
gram includes three clerical people in addition to the supervisur and his
assistant.

It seems necessary to spend some time discussing the function of

the New York State BOCES program and specifically the Dutchess County

District in order to understand how adult basic educaticnis delivered to

residents of this area. BOCES school districts have their own superintend-




ents and directors of various programs (e.g., Occupationz! Education,

Special Education). They operate on funds derived from the school districts
in the region they serve with some additional funding coming from special
state administered services like Vocational Education Act monies. Dutchess

County BOCES provides educational service to fifteen member districts.

It should be ntoed that not all BOCES in New York State are the providers

of adult education as is the case in Dutchess County.

Programs and Services:

While all of the high school occupational classes are conducted at
the BOCES Center in Poughkeepsie, adult education offerings are available
at sites all over the county in addition to the Center.

The following adult educagiun programs are offered by Dutchess County
80CES:

1. Pre-high School Equivalency/ABE - classes are conducted
throughout the county by parttime teachers.

2. High School Equivalency, preparation for the GED, is also
conducted at various sites.

3. English as a Second Language classes are held county:wide.

4, EBasic Education for the Handicapped offers instruction to
emotionally disturbed, mentally retarded and imprisoned
adults. In all cases classes are held on-site Bt instit-
utions housing the clients. ’

5. Occupational Training for the Handicapped is provided by BOCES.
The adult education program cooperates with several agencies
by providing teachers.

6. Vocational Education for Adults is offered at the BOCES Center
and includes consumer homemaking classes which are conducted
at several sites. Included in this program is a traveling
Energy Conservation Road Show for older residents. The
vocational education program plans to offer classes for dis-
placed homemakers in the coming year, pending funding.

H
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The integration of ABE, Continuing Education and Vocational Educational
services in the BOCES program is strong and provides for coordination of
many diversified opportunities for adults in the region.

Several of the above-mentioned adylt education programs. deserve .
:Pecial comment. A relatively minor, but effective, aspect of this program
{s the fact that basic education classes are titled ""Pre-high School
Equivalency''. For the adults enrolled fuactioning at less than seventh
or eighth grade reading levels, this program description seems somehow
moée'optimistic and goal-oriented than simply basic education.

Of great significance are the occupaticnal training classes being
conducted for the handicapped. Inspired teachers and aides are training
sixty adults in food seivice, porter maintenance, service st;tion attend-

v

ance and clerical swills. Of the participants several are placed each year

in jobs as a direct result of this training. Considering the severity

of retardation or physical hand?cab that these adults exhibit, it is heart-
ening to see the progress thét some can make in becoming more self-reliant,
and independent. For the most part thes; students are or have beeﬁ in-
stitutic-alized and may have funcFioned in a sheltered workshop setti g.

In this program the cooperating agency provides aides, materials and
job placement counseling with ABE providing the instructors.

Aiiother exemplary offering conducted by Dutchess County BOCES is
the consumer homemadking program in which over 200 elderly, handicapped
and single parent adults are learning a variety of skills including
family relationships, parenting skills, clothing, grooming, food and
thrition imp;ovement and basic consumer education and resource management.

Certainly the work being done in the area of basic education for

the mentally handicapped is noteworthy. Cooperating with a number of

~
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agencies and institutions in the county who serve the mentalfy handicapped,
this BOCES program is teaching ABE ‘survival skills to 171 adults this year.
This program provides readiness traini;g, basic reading, math, language
arts and s&cial skill Aevelobment.

Instruction is held in institutions for the emotionally and ment-
ally handicapped and in prisons.' Pending acceptance by the New York Statg

Department of Social Services of a proposal for Welfare Education funds,

this program will be expanded in the prisons.

o — g JESSU—— —— -

Conclusion:

Organizationally, each of, the adult d&h{inuing education programs

of fered by Dutchess County BOCES is handled thoroughly and efficiently. .
Every teacher*in each program receives at the beginning of the year a .
notebook which incluges some general information about adult students and
about teaching adults and a supply of very seecific report forms, a due
date calendar, purchase orders, policies and procedures, and student re- '
ferral and prcgress data forms. Any reasonably well organized teacher
would appreciate such a complete handbook which- allows for maintaining
accurate personal records as well as facilitating the preparation of theh
required quarterly reports to the program assistant. ’

Finally, the imagination and crergy exhibited by this small staff
in offering such a range of programs tqia broad variety of adult i= ex-
ceeded only by the creativity involved in acquiring the funds for each
program. At least seven proposals are in the works for the coming year
and include applications for funds from New York State ABE, Welfare

Education (under Department of Social Services), anc the Vocational Ed-

ucation Department with five separate proposals.

40 -se-




There were many practices observed during this visit which deserve \\\

@ .
the attengion of adult education directors. Certainly the program attests
to the fact thél fulltime adult education staff can have a tremendous im-
pact on not only the ''volume' of services which can be offered, but also
@
on the quality of those programs.
®
wmﬂfmﬂ'”“m*"""”"_ - o ADDITIONAL RESOURCES e
DUTCHESS COUNTY AREA OCCUPATIONAL EDUCATION CENTER
° .
These resources related to the BOCES program can be requested directly
from Noel Barash of the Dutchess County Area Occupational Education Center.
o ;
f
1./ Dutchess County Teachers Handbook
/ ‘ .
L /
f"
{
/
® z‘ ’

.

o
S

-47-




[ .
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Visit to: Niagara Falls Learning Center VisitaLion dates: :
] 901-24th Street April 27-May 1, 198)
o Niagara Falls, NY 14301
FIELD EXPERIENCE REPORT prepared ky:
Visitor: James M. Vicars, Supervisor ABE Host: Gerardo Franciosa, Director )
Columbus City Schools . Adult Programs
52 Starling Street Phone: (716) 278-5718
. ~ Columbus, NQjio 43215
Phone: (614) 225-2851

o
STRACT:
Niagara Falls may b; one of the most spectacular wonders of the world,
g but to an adult ;.ducator it is a typical frost-belt city with a higher than
average. population of disadvantaged, unemployed, disabled and older people.
In January, {981, Niagara Courty had an unemployment rate of twelve percent
e and ranked as one of the worst job markets in New York state. It also had
an Adult Center with a large enrollment and a varied selection of courses.
James Vicars, with the practiced eye of an experienced learning center
g director, outlines the total community education program and then hones in .
on the qutstanding features of the academic program. He identifies two \
key services and people, the adult counselor and the instructional specialist,
¢ and defines their role. He also-examines the Learning Laboratory system and
other factors contributing to the effectiveness of the program.

cry
L
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FIELD EXPERIENCE REPORT - NIAGARA FALLS LEARNINC CENTER
L . . '

-

Introduction: . R .

’ ’ ) . :
Niagara Falls, New York is like most northern industrial cities, a
manuféctu?ing center (chemicals, hydro-electric power) with a population of

X
80,500 in 1970 that dropped to about 70,000 in the 1980 census. The school

<’ N
district has not had-gany problems compared to most school systems around the

country.
To get a feel for adult.education programs, the natural order of dis-
- cussion goes from the environment to the unigue features. This equential
order is:

1. The Setting - A brief discussion of the area which naturally
exists around the Falls.

2. Continuing Education Pr%gram - A general discussion of Adult
Education Programs in the Niagara Falls Sch _: District.

3. ' Academic Education - A detailed view of the pre-high school,
high school equivalency, and English as a Second Language programs.
L. Outstanding Features - The parts of the program which make the

Niagara Falls Adult Education effective. Included are the three
processes, activities, etc. which make the program click.

t
\
k) ]

~

Setting: .

Niagara Falls .is a familiar name to most of us for the obvious reason
that the Falls is one of the most spectacular natural wonders of the world.
The Niagara River is a thirty-seven mile course from Lake Erie to Lake Ontario.
The river is reallyia strait which acts as a giant spillway carrying the drain-
- age from 255,000 square miles of mid-north America creating the two giant
Falls, the Canadian ;nd American. |

The natual phenomena along with the historic background of early sett~

ERIC . -49- 32




)

lers and forts has created a tourist attraction designed for many years as

- v

the "honeymoon capital of the world'.
Surrounding the Falls are the cities of Niagara Falls, Ontario and

Niagara Falls, New York. The two cities are,connected by the Raiobow Bridge

which is about midway along the thirty-seven mile course. A

»

The breathtaking description alone is what most.of us know, read about
in vacation brochures, and think aboyt Ntagara Falls; hbwever, this is not the
real Niagara Falls, New York when you look at it from the viewpoint of an

adult educator attempting to help people develop a more productive life.

R

You can observe when walking or driving around that the population'
consists of mostly middle class neighborhoods with random streets nopulated

by disadvantaged, unemployed, disabled, and older people. -

-

=
thurally, the tourist trade is important to(EI§gara FaTls, but this

identity is only in full operation during the summer - May through Labor Day.

-

As you walk around downtown, you can see old abandoned buildings where

businesses have closed or moved. There are areas of construction activities-

-
(
P

related to urban renewal projects. '

In summary, Niagara Falls, New York is a typical frost-belt city de-
pending upon mamufacturing plants which have developéd as a result of the
tremendous hydro-electric power available. Currently, there is not much.
obportunity for employment in Niagara Falls. Most of the jobs available for
adult basic educat{On participaAts are non-skilled factory jobs, security
jobs,land maintenance work. For the past several months, the Buffalo and
Niagara Fall; area has ranked as one of the worst job markeéts in the state.

In January, 1981 Niagara County had an unemp loyment rate of twelve percent.
' .

S -50-




ADMINISTRATIVE ORGANIZATION

o ADULT CONTINUING EDUCATION
..
BOARD OF EDUCATION
L
SUPERINTENDENT OF SCHOOLS
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L
DIRECTOR OF SPECIAL PROJECTS
ADULT AND BASIC EDUCATION PROJECT ADMINISTRATOR
o T -
GENERAL EDUCATION|| PRE-HIGH SCHOOL AND HIGH SCHOOL | [PRACTICAL NURSING
| TEACHERS EQUIVALENCY TEACHERS SCHOOL STAFF
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Adult education has a long history in the Niagara Falls school system. On
the wall in the halls of th N'agara Falls Continuing Education Center are
three plaques indicatina that a community adult education center has been in
existence from the eariy 1940's. It is interesting to note thAt the Center
was formerly an elementary school built in 1917-18 and has a beadtiful in-

<

door swimming pool. The “‘rst impression of the Adult Education Center is

that it is a truly a commurity center. One can see rooms utilized for:

\

Indian Education

2. Nature Center - manned by volunteers and utilized by elementary
and secondary students.
3. Literacy Volunteers
L. Red Cross
. 5. Consumer Homemaking Program
6. Swimming Pool - used by elementary’schools without pools, community

groups, and adult educaiion. Swimming programs have been a
tradition in Niagara schools for many years.

. Other periodic activities in the Adult Center are retired teachers' luncheons,
garden club meet{:gij and Coast Guard Auxillary Safe Boating programs.

When one enters the adult education office, it is immediately apparent
that the main business of tHZ Center is public school adult education. The
major emphasis is on community adult education class~s and general academic
education including ABE, ESL, Pre-high School and High School Equivalency. In
the 1981 w;nter program, classes range from calligraphy to yoga. These classes
are offered for\a small fee and are taught if enough people are enrolled.
ithis is an excepkionally large adult education offering for a community -the

size of Niagara Falls. During the fall term of 1980, more than 3,000 people

participated in the community adult education classes. These programs are

&
offered in the fal,, winter and spring. Classes are held in various Centers
throughout the city.

The writer's primary interest continues to be in academic adult education,
including Adult Basic Educstion, High School Credit, Equivalency Program, and
Q
S35 -s2-
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Adult Reading. As a result, my observations and impressions have concentrated

L
in these areas of adult education.
Academic Education-Pre-high Schoc' and High School Equivalency Program:
L
This program'is free to the adult needing help in reading, mathematics,
English, English as a Second Language and everyday living skills. Funds for
@ the program come from three sources:
1. Title XIll - Federal ABE Money
2. MWelfare Education Program Fund - State
3. GED Fund - State
o Approximately sixty percent of the-money is from Title XI1l and about
forty percent from the other two state funds. In New York much emphasis is
placed on High School Equivalency programs, and there is approximately two

o million dollars available to school systems throughout the state.

The academic program is organized around four fulltime staff members.
The positions are:

o 1. Adult and Basic Education Project Administrator - respon-
sible for tne tota! adult and continuing education program
in Niagara Fall, New York school system.

2. Adult Counselor - serves as the administrator for ady adult
desiring to enroll in any adult education activity.

. i

3. Instructional Specialist - responsible for coordination of

the total instructional program and works very closely with
the staff members.

L. Learhing Laboratory Specialist - responsible for creating
® a learning environment for any adult needing help in acad-
emic skills from 0 through high school.
In 1979-80 these four staff members and approximately eighteen parttime
| teachers served 1,34k adults.

The academic program is offered at the Adult Education Center which is

\open year-round all day and two evenings per week, four satellite centers

|

|
|




during the day and five satellite centers in the evenings.
From the visitor's view, the outstanding features of the program
are:

Adult Counseling

The adult coun%eling program is the key to the aduit education program.
|
The counseling office is located at the Adult Education Center, but the
counselor coordinates the satel!ite program with parttime counselors in the
evening. The most important aspect of the service is Fhat the counselor
serves as the interpreter for the total adult education program offered in
the school, and places people in the program throughout the community.

In the Niagara Falls system, the adult cour-elor is a mature, seasoned
person with a guidance backgrand who knows the community and the peOp!é.
With the counselor's exprrience in the community and the cooperation of the
excellent teaching staff, this is a true street program. The adult center is
serving the adult who really needs help.

Instructional Program

Of course, this is in the heart of any educational endeavor, but what
is unique here is the role of the instructional specialist. In Niagara Falls,
the person occuping this position, -as in counseling, is the prime mover of the
instructional process. As | visited with her, the teachers, and adult -learners,
it was evident that the program is well organized and flexible for staff and
Iearqers. Important decisions concerning the adult learner are made through
a cooperative decision making process.

Adult Learning Laboratory

The other connecting link with the learners, the process, and other staff

members is the Adult Learning Laboratory. The learning laboratory specialist

-
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serves the people needing academic skills that are enroiled in pre-high

® .
school and high school equivalency programs. The classes are self-con-
tained in a three hour block, but a parttime teacher cooperates with the
Py learning laboratory specialist in supplementa! help that the adult learner
may need. )
This is one of the best stocked laboratories | have ever seen and the
Py specialist certainly knows how to use the equipment and ma‘terials to the
advantage of the learner.
Effectiveness of the Academic Program:
o
Staff - The Niagara Falls adult education staff is a very professional
group. They are well trained and know what adult teaching and learning is
® all zbout. When one talks with teachers and students, the atmosphere is re-
laxed but business-like, ~itn a built-in altitude of flexibility and an
individualizdd prograr Jesijie ' to fit the teachers as well as each learner.
e ’ The adrinistrator has dore wn excellent job in choosing sta%f and then
.letting them 4o their _un thing becauss thev know hou,  This is a people
;
program.
Py Adult Learper Porevr! “oping - I keepicg with the understanding of the
“learner as a Un'que inii.iiaal, the student record kerping system is excellent.
| This ranges fro the < aselor's office {registratior, testinag, recording
P scores, and educative placement) to the attendance records and individual
folders developed by the LLacher and learner.
| The ;ecbrd cystlem qees back to the beainning of the ABE program. Since
E. the current counsel_i n+s held the position, there are complete records on
E every individual who ever attended the pre-hiaqh and high school equivalency
programs. In the counselor's »ffice one can see the results of the program
o O
ERIC -
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through the vears. This is excellent for community relations, staff morale,
and of course, the Board of Education, and for making annual reports for the

agencies furnishing funds.

Philosophy: Each Adult Learner is Unique - The program is individ-
ualized and the curriculum is tailored to meet the needs or desires of each
student. The counselor interviews each adult at the time of entry. After

the initial interview the learner is tested in reading and mathematics for

placement into the program. The class schedule is made by taking the following

into consideration: the lifestyle of the person, the entry test scores, and

the educational range of the class that he or she will attend.

. Further individualization of instruction is made within the class setting.

The scheduling procedure is not necessarily permanent but may be changéd to

more effectively instruct the student.

-
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Visit to: Canton City Schools " \isitation dates:
800 Market Avenue North February 9-13, 1981
Canton, Ohio 44702
@ ,
FIELD EXPERIENCE REPORT prepared by:
Visitor: Don Chao, Assistant Director Host: George G. Tsarwhas, Director
Connecticut Adult Basic Education Community Education
° Staff Development Project Phone: (216) 45L-5067
38 Woodland Street
Hartford, CT 06105 .
Phone: (203) 522-7899
® j
/
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/
ABSTRACT: " /
- /”
°® /
The adult education department-of the Canton City Schools was founded T
in 1979 when the former McKinley High School became a show place for re- 7 |
sidents enrolling in evening school. During the more than sixty years : ,
- i i
o since, growth and change have reflected community needs for adult education.
Donald Chao examines the Canton program from the'viewpoint of his
own work-situation as assistant director of Connecticut's ABE Staff
® Development project. He provides us with a précis ~f the various services
of fered under community education and shares with us the thoughts pro-~
) voked by his exchange visit.
®




FIELD EXPERIENCE REPORT - CANTON CITY SCHOOLS, CANTON, OHIO
_Introduction:

In this introduction, the writer will compare his current work situation

as assistant director of the Connecticut Adult Basic Education Staff Develop-

ment project and his previous classroom experience with the unique vantage

- point offered by the adult educator exchange visit. Four routes are used by

Connecéicut's ABE Staff DeQeldpment project §o deliver teacher support -services
statewide. The one touching the greatest number is the new;letter offered to
all teachers and any other interested community educators. Thirty-five to
forty workshops are offered yearly throughout the state, some of which are
de;igned‘to meet the cpécial requests of local programs. The Staff Devélop-
ment Resource Center is open daily to teachers or researchers in. adult ed-
ucation. Telephone and mail services are offered to adult educators who

cannot easily visit the Center. The project staff visits ABE programs through-
out the state. These visits range from relatively informe1 classroom visits

to structured in-depth consultancy for local program impcovement.

For the equivalent of seven semesters, préviously | had worked as a
teacher in an urban adult education center. From.the classroom situation to
a statewide project dealing with ABE teacher services in general, the details
of the directors' functions were unknown to me.

This Qrief background‘indicates that a detailed look at any local program
from the director's point of view would be of immense value in my present work
at the Hartford Resource Center. Luckily the opportunity for just such an
overview presented itself with this year's adult educator exchange vi;its. A
more appropriate selection than GeO(ge Tsarwhas' Canton City program could not

have been made: -
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This very tight, organized delivery of many community services had
been beyond my comprehension. From sincere efforts at understanding the
needs of the Canton community, to hustling td:see how these needs could
be adequately and economically met, to healthy efforts at avoiding duplication
of servicés by communicating with area agencies... all have helped me put into
perspective the overall, long range efforts which must be realized by a local

director.

Programs and Services:

Adult Basic Education in Canton is part of a comprehensive community
education program. Community education in Canton is a process of developing
-
and strengthening the vital relationship, mutual dependence and fundamertal

linkage between the home, community and school. The following list of totat

program offerings reflect the Canton philosophy.

+

Adult Continuation High School \X
fn February, 1963, Canton Public Evening High School was chartered?by
the Ohio Department of Education anrd granted the authority to issue diplomas

t6 any adult who met the state and local requirements for graduation. .The
first graduation was held on May 24, 1964 and diplomas were issued to forty-
one adults. The graduating class of 1979 numbered one hundred.

Adult Basic Education

Adult Basic Education (ABE) classes are made possible through the Adult
Education Act of 1966. Free instruction is offered in the basic skills of
reading., writing, mathematics and English usage. Special classes are also

provided for foreign-born persons who need help in learning to speak, read,

and write the English language.




Although the concept of an Adult Learning Center is nat new, certain

refinements at the Center in Canton are worthy of note. Surely a key con-
cept of a learning center of lab is strong emphasis on individualization.
This Center seems to offer a maximum of physical alternatives for the in-
dividual to work. Besidcs such basic pre-requisite; for learning as good
lighting, both overhead and natural, and a sense of separateness from the
other hubub of the Center, there is an extensive array of materials for the

L
broad range of reai:ng abilities and interests of the ABE/GED student. These
materials are arranged on opén shelves for the easy availability of the
student. -WhTIe there are study carrels, work can be done at tables and their
arrangement and number allow individual work or:Small éroup effort.
A very necessary factor for learning center utility, where enrolliment i3’
open and a variety of activities continues throughout the year, is consist-
ency of and continuity of personnel. The daytime Canton Adult Learning Center
has both teaching staff and administrative backup thoroughly aware of the

yearly cycle of the student body and their previous experience.

Number of participants in the Adult Basic Education program:

1974-75 - 652 . 1977-78 642
1975-76 1003 . 1978-79 833
1976-77 799 . 1979-80 1000 (goal)

Adult Vocational

"Adult vocational classes are part of the high school continuation pro-

gram and provide an opportunity for adults to improve their present skills

»

for employment.’
Some of the classes currently offered include bookkeeping, typing, short-

hand, welding, sewing, credit ﬂ!ﬁon, pharmacology and emergency medical train= .

ing.

-o0-.




Apprentice and trade extension classes are organized and supervised

o~
.

by the vocational department. The community services department's role with
the apprentice program consists of selling the textbooks , approving timesﬁeets,
requisitions, registrations and billing the companies. 7
Number of participants in the Adult Vocational program:
1979-80 Approximately 1000 I

. Family Life Education

Fam{ly Life Education was nrganized in 1972 to provide homemaking skills
to disadvantaged adults. Since its inception the emphasis has changed from the
traditional homemaking skills to the development of a basic philosophy of family

® ' life. Parents ar_ gjiven insij-ts into their own physiological, psychologicél
s
and emotional makeup and how it affects their everyday life and living.

-Number of participants in the Family .ife Education program:

® Adults Children Total
1976277 40 872 1812
‘977j78 87 847 1534
1978-~74 774 736 1510
@ o e e . o, i ©
Adui- Continuing Education/General Interest Classes
4 '
Genersl Interest classes ha.e beecn .izde available to the citizens of
Canton and surroundine c.rrunities for over fifty scars. These class offerings
o are based on current neo . and interests and in ressonse to requests from in-
dividuals and aroups ..itnin the community.
Number of particir nts in the General Interest (lasses:
® . Fall and winter terms - approximately 550,

[ Summer School

The Sumrer Schocl ;rmgra of Canton City Schools has provided learning

® opportunities for thou.ands of elementary and secondary school students for

¥ .
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over fifty years.
Number of participants in the Summer School program:
Summer of 1979 - 1285

High School Migrant Program

The High School Migrant program is a federally funded summer school
program (ESEA, Ti.le |) which créates special compensatory education programs
for migrant children.

’ Number of participants in the High School Migrant program:
Approximately forty students per summer session

Driver Education and Training

Driver Education and Training was initiated in the high school curr-
iculum in 1949. The program continued until 1957 when it was suspended for

one semester, A "“limited'" program consisting o~ four staff members was re-
prog

established from 1958-62. It was again suspended until 1968 at which time state

funds became available.

Number of participants ii. the Driver Education and Training program:
1975-76 1185 . 1977-78 1111
1976-77 1217 . 1978-79 1034

CETA Youth Experience Program

The CETA Youth Experience program was formerly called the Neighborhood
Youth Corps which was started under the Economic Opportunity Act of 1965.

Each &ligible participant must undergo comprehensive intake and ass-
essment processes at the Canton-Stark-Wayne Consortium. Enrollees are then
assigned to compatible work sites in the school system and other non-profit
ag;ncies.

Presently one hundred sixty four in-school youth are assigned to non-

profit work sites working ten hours per week in areas such as clerical, main-
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tenance, food service, child care, library, recreation, etc. The summer pro-
gram is similar except students and out-of-school unemplo;ed youths work ’
twenty hours per week in over one hundred work sites. Students are paid $3.10
per hour which is the federal minimum wage. V
Number of participants in the CETA Youth Experience program:
In-school program - 170 slots serve approximately 230 participants
Summer program - 350 slots serve approximately 375 participants

| . College program - 15 participants

CETA Skills Training Program

The CETA Skills Training.program was formerly catled Manpower Develop-
ment and Training (MDTA). It is designed to prepare out-of-scheol youth and
adults for entry level occupations. In addition to occupational information,
each student receives basic educatian, vocational counseling and job placement.

The participants”attend thé training prograh seven hours per day for a
period ranginé from thirty-eight to fifty-two weeks. While in training each
participant received a training allowance of $3.10 per hour plus mileage from
the CETA Consortium. Trainees who do not have & high school diploma work an
additional hour to complete it.

Number of participants in the CETA Skills Training prbbram:

1962-1980 Approximately 1500

Fi\E:j year 1980 - Auto Body/12; Auto Mechanics/15;
DieSe.l Mechanics/15; Production Machine Operator/18; and
Weldina/15.

Conclusions:

No effort has been made in my report to indicate the many classes
visited, to say nothing of the extra visit to a daytime learning center in

Akron. Classes in all aspects of adult education and training were viewed.

And many conversations were held not only with teachers and counselors at
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various centers, but also with the personnel at the Community Educational
@ ~ . ,

Services office.

: The following are some of the writer's théughts provoked by ‘isits to
seve;al learning centers.
Most educators consider sgke sort of machinery essential -

to the nature of the Learning Cente;/Lab and the majority of our
ABE population seemsto be able to become accustomed to its use if '
it is available. However, in the.opinion of the writer, its avail-
ability has not amplified teacher tfme‘when one takes into con-

‘. sideration the neces:ity of time for orientation to the machine

. plus time for adjustments, plus down‘time %or maintenance ;nd

repair vs. the machine-less situation which requires that both

teacher and student work with wri}ten materials, oral situations,
or group audio-visuals which may or may not include teacher-
operated machi;ery. : ’

The only recersc.for amplification of teacher time is to ~

put the moncy for costs of machines and their maintenance into

extending the hours of teacher contact with the student. There

. 3
are, of course, cxceptions to this as there are to almost every-
9 .
thing else. These cxceptions may well be in situations where g
the student ®ill have prolonged contact with the machinery. This, : -
however, is not the case in the majority of ABE/GED procgrams in
®
Connecticut. These programs are operated part-time for semesters of
| ten to fifteen weeks, usually with long periods of inactivity be-
} \ <
‘ tween semesters. -
’O .
| - Most localities keep pretty careful records of students
- . T
[ attendance. A Center which tries to offer indivwjdualized teaching
[ 3
|
;. O S v
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assistance to its student body must also maintain careful records

of student's progres.. Of course, these records afe of more import- ®
ance to the teacher in the monitoring function than to anyone else.

The“best place for the actual work of the student is i~ the hands

.

of that student. In this way, easy reference by the student can be ®

made to previous work. This is especially so should any student

have to relocate and therefore have to demonstrate to another teacher

work capability. AIll the present teacher need record is student o
>, . S . .

progress within a predetermined curriculum so as to have an idea

of where the student is to proceed for the following: the ways of

making these recordings are only limited by the numbers of teachers . ' @

making them. This takes for granted that the goal of the student
is to proceed normally through the Cent;:>s\<;edetermined curriuclum, |

Someplace in the student's record there shoulyl be an indication of o

the goal as stated to the counselor during the intake interview.

This goal may then b2 n .ili~d should subsequent student-tecacher ‘
conversations so indicate. . ®
. on subscquent visits &t progroms around the State of Connecticut, an effort*
will be made to amplify. ii .e thoughts in the context of the }écal progrags.
So far the adult educate, wx-hange visits seem to nave provoked a great deal of ®
thought and examination “r..c-rning one's own work situation in the light of

another. This has to be the tnderlying value of the whole prograﬁ:
. :

ADDITIONAL RESOURCES : o
CANTON CITY SCHOOLS . .-

The following resources may be requested directly fronf George G. Tsarwhas of .
the Canton City Schonl District. ; . ]

1. Canton Curriculun Guide . o
2. Teach a Pal ¥ lurtcer Program cey o
3. ESL, Teach a Pal, Adult Ltearning Center brochures
Some materials are free, cthors are available on a cost plus postage basis. 3
Y
Q {:k, ®
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OHIO

Visit to:

Columbus City Schools
52 Starling Street
Columbus, Ohio 43215

FIELD EXPERIENCE REPORT prepared by:

Visitor:

ABSTRACT:

Donna H. Brant, Coordinator
Virginia Commonwealth Uriversity
Adult Learning Conter

1322-24 West Main Street
Richmond, VA 23284

Phone: (804) 257-114]

St

Visitation dates:

Host:

February 16-20, 1981
§

James M. Vicars, Supervisor
Adu't Basic Education
Phone: (614) 225-2851

The Columbus Ohio program is a prime example of a large city ABE

program whose years of ex.>rience have paid off in a stable, professional

staff, a system of conmurity networking, a c.nter that houses multiple

educzation and training niograms and a simple but effective recorc-keering

Systam,

Donna Brant, i this field report, provides us with an excellent
overview of prnqro: wwtivitios, She lists ABE resource materials developed
by Ohio and des i tin o luwbus Center's open-entry intake process which
she felt valuable « 5 te put intn use at her Center at Virginia Common-
wealth University.

\
. (:u
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FIEI™ EXPERIENCE RLIPORT - COLUMBUS CITY SCHOOLS

. .
Introduction: /

| visited the Coiumbus, Ohio Adult Basic Education program uiu=r the

direction of Mr. James M. Vicars. This program served 4,620 stu e..5 during.

/
i

the 1979-80 term. Twenty-one percent. of these students were lev.l | oﬁ/
/

adult basic education, fifty-three percent were level Il of adult basikt ed-

ucation and twenty percent * ‘re in the Generll Educational Development Test

preparation classes. Less than one percent of the population were English
: /

as a Second lLanguaqe studants. The professéonal staff numbered approximately

thirty-seven. In addi¢iwn, there were three educational aides and three

j .
clerks. There were no volunteers in the program. Ninety-four pcrcent of the

|
I
'

total number of studerts stten! two to four days a week Sixty-five percent
4
of ‘these attend during‘thc day. A Iearnfng center, and adult education center,

various community ayencies, an! secondarly schools house these adult basic
. |
education classes, \

\ /

Pragrams and Services . \ |

————e - \

| was vary impo .5 od with the interaépncy networking that is presewmt

i

in the Columbus acult "usic education syste%. The director expressed much

suppo. t fcr this type of networking, and | J\ewed the evidence that this
‘ \
cooperative effort ‘mrks well in Columbus. I\Was able to visit the United

Cerebral Palsy Center and the Goodwill Industr\es Center where ABE classes

A
4

are held. This repr'uﬁn{ed one way that many mqst-in-need students could be
1 3

reached. Resources were  expanded by using thesx Centers throughout the

community, and | am positive that community suppokt for ABE was stronger be-

Q )
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cause of these cooperative efforts.

Aloné\with this concept of networking was the beautiful North Adult
Education Centék\in Columbu.. Here all adults' eduzation was housed in one
building. This Qas my first opportunity to examine this concept in action.
Those agencies that are represented were CTDA - Clerical Training for Dis-
advantaged Adults; MOTDA - Multi Occupational Training to Disadvantaged
Adults; CETA - Comprehenisve Employment and Training Act; YETP - Youth
Employment Training Program; OETHA - Occupational Evaluation and Training
for Handicapped Adults; and EOFP - Employment Opportunity Pilot Project.

This cooperative «ffor in adult education was excellent. Adult
Basic Education was an int2gral part of all the other training programs.
Resources including teachers and counselors were shared. Communication
among agencies was casily established. Students benefit greatly from this
Center with many program. Referring students to other programs is easily
accomplished. Administrators and staff seem to be well acquainted and are

able to share infor-ation. i had read about this dynamic concept and was

pleased to observse it in op2ration.

During =y visit | wa, very interested in observing the record-keeping
pracedures of a larce adult basic educaticn program. | was very pleased
to observe the o. v rive ard accurate system that Columhus system employs.
It is space savini = ,~t available to staff members. The records are con-

cise, but have the information that is needed for data collection. This
system is very organizel and i kept up-to-date. A small interview card
becomes a permuaont rocord. o Tdges basic student information, the card

contains test scores, clnock hours, and the reasons for leaving the program.

- i
During the entire visit, | was auserving the use of materials that |
was unfamiliar with Since returnina to my Center, | have received ard
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utilized many of these materials. Just a few of these are the ABE Drivers'

program and the ABE Matching Board ''You Can''. (Mary Hill and Dave Robinson)

Other materials that | plan to utilize are Ohio Survival by Betty L.

Hall and Lawrence L. Ga-el, Studying for Learners' Permit, Wheels, and Docu-

ments from the Superintendent of Documents, U.S. Government Printing Office.

Having seen these materials utilized is more than vicwing these materials at
a conference. The Coluibus, Ohio staff members were very helpful in eval-
uating the materials they were using. Their insights were most helpfgl.

The intake procedure at the Adult Education and School Services Centers
was most examplatory. The student was given much attenti@n and time. | am
sure this is due to the efficient staff that the director has employed. The
receptionist is a GED qraduate who conscientiously welcomes the new student.

A counsg]or talks to the new student between fifteen and thirty minutes during
the first visit. It ..3 exciting to view an open-entry program—where the new
student is not hurried thiough the int;ke process. | feel that the low drop
out rate is evidence of this i.tzke procedure. During the intake procedure

a word discrimination test by Cbarles B. Huelsman and the math WRAT test |is
administered. An intervicu card is comgteted by the counselor after this
short first testina. "ne now student was given a schedule the first day about
cltasses and his placor=t scores.

Conclusion:

In retrospect, tne sspect most outstanding of this ABE program was its

«

staff. The staff have al!l been employed at least seven or more years. |

-

could feel the stakility of the staff during my visit. | was overvuhelmed by

tha support that the -taff member, gave to each other and to their supervisor.

I enjoyed their enthusiasrr and their: profession~tism. They were enlightening
L

P
L
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to me with their insights about teaching adults. My reaction was ''yes, yes
® I think so, too''. It was qgreat to discuss adult education methodologies and
procedures with so many knowledgeable people in such a short time.

I want to especially thank my host, Mr. Vicars, for being so very con-

® scientious and hospitable. He had to chahge his itinerary since | arrived
early, but even so, the visit was very well planned. 1| was able to observe .
many parts of the programs in a short period,of time. u

® .

Since returning to my Center, | have begun using the Columbus, Ohio
method of emphasizing to the new student the importance of attending for
: two weeks in order to become acclimated to the prc;gram. After two weeks, it
® is time for changes if the student is misplaced :n his studies. This has

worked well at my Center, because it tells the new student that it takes

time to feel comfortable in a new educational setting.

® I have begun utilizing the material resources that Mr. Vicars has shared ’
. with me. The state staff shared a sixty-second public service announcement
.
that was utilized in Ohio for recruitment. | plan to share this with the
d adult education services staff in Virginia and hopefully next year, thi"s

public ervice announcement can be utilized in Virginia. The adult education
staff of Chio sharad 309-310 grants with me that are most helpful.

\d J ATl in all, th: experience was exhilarating. In examining the exchangel
visit, the reason | enjoyed this visit is that it reinforced parts of programs

that we both operate, yet showed me neu ways to improve riv program at hdme. Talking

o and observing teachers, gdministratprs, and students gave me insights that

could not have been -~ained by reading abnut a similar Adult Basic Educacion

» w

(ABE) progra::.
o

*
AR
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P ADDIT!ONAL RESOURCES

COLUMBUS CITY SCHOOL ABE PROGRAM

These resources related to tne Adult Basic Education program can be

requested directly from James M. Vicars of the Columous City Schools.

e ®

1. Studen; Interview Lard

2. ABE Drivers' Prograrm

3. ABE Matching Boara "'YOU CAN" .
4, Ohio Survival

5. Sixty Second Public Service Announcement (video)

6. 309-310 Grants

-3
~ .




OHIO

Visit to: Middletown City School District
1515 Gerard Avenue
Middletown, Ohio 45042

FIELD EXPERIENCE REPORT prepared by:

Visitor: Robert D. Holtz. Director
Continuing Education
Greece Central School District:
P.0. Box 300
N. Greece, New York, 14515
Phone: (716) 227-1610

Visitation dates:
February 16-19, 1981

Host: Rose Marie Brown, Coordinator
ABE/Adult Programs
Phone: (513) 423-0781

y) L

ABSTRACT:

>

Mr. Holtz describes Middletown's comprehensive adult education offerings

which include one of the larger ABE programs in Ohio, an evening high

school program offering credit to day and non-day students, special

programs such as Teen Age Parenting and an

Alternative Education Program

for high school youth, and a newly developed Adult Continuing Education

sprogram whitch places emphasis on the development of job training and

vocational courses to help retain/maintain

city area.

corporate employment in the

This report provides details on the effective building and manage-

ment of a Class A Adult Basic Education program including program admin-

istration, recruitment/promotion, staff development/training, and the

utilization of community agencies.




FIELD EXPERIENCE PEPORT - MIDDLETOWN CITY SCHOOLS
Introduction:

Arrangements and agreenents “for an Adult Educator Exchange Visit
to Middletown, Ohio, were uasically finalized by Sherry Royce about
November |8, 1981. After that date, Rose Marie Brown, Coordinator
of ABE/Adult Programs and ! .ere in contact with each other (by phone/
letter) to become better acquainted and familiar with each other's pro-
fessional responsipility, -cope of responsibility and awareness of the
demographics of each sch;ol district. In addition, we also shared
numerous program publications and materials to reinforce each other's
understanding and av.arene<s of community/program similarities/diff-

* erences.

Related Demographic Data:

Middletown City School District encompasses the City of Middletown,

Ohio, Village of Monroe and Lémon Township andbhas a population of
. approximately 50,000. it is basically an industrial area where Armco
§tee| provide§ arproxinmately 557/ of the area's emplovment. Paper mills
R also appear to be rather abundant. Even though it is 3 gactory town with

a 127 black population, the average income level of its population is
in the middle to upper middle income bracket. The education level
appears broadly spread from basi; to higher educatidp. Since the area
borders clnse to Kentucky, there has been an influx of out-of-state
settlers in ''ghetto''"type (low-income housing) areas. (This should not

be construed to mean inner city ghetto areas). The city also appears

to be quite conservative and in the Bible Belt. It was also reported
Q
ERIC , 734 o
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that the Ku Klux Klan is .e!l known for its history, activity, and

® influence in this area. (7is | did not witness or experience).
The school district nas gone through various administrative and

building.cnanges, (e.g., declining enrollment, building closing, re-
® organization program changes/deve lopgent (vocational/ABE., ‘etc). Spec-
1fically, 1 visited programs offe:ed‘in both elementary and secondary
public schools Elus those offered in community centers” (Drug/Alcohol).
In addition to visits io the various ABE centers, | was given a tour
of the city, in which the guide (Career Supervisor) pointed out the
significant business, induscrial, educational, housing, and historical
areas and developments. Since the guide was a native of Middletown
and also a professional! in the system, | was able to gain additional
insight about the area.

o ~N

L
-

General Program Description:

® . The Adult Education Coordinator (R.M. Brown) was responsible for
various areas of program development and supervision: e.g., Basic Ed-
ucation (Adult Basic Education/High School Fquivalency Preparation)

® High School Equivalency Testing, General Adult Continuing Program
Development/Supervision, High School Credit courses, and special pro- . . ..
grams - (Teen Age Parenting, Alternative Education Program for High

Schoo! Youths).

& o~

The Basic Education Prograp appeared to -be the largeéivzahgaﬂént
and the most comprehe¢nsively developéd programn. Due to R.M. Brown's
® knowledge, ability, and expertise, she has developed one of the largest
ABE programs in Ohio. Through a concerted effurt, she developed a

rather impressive program - recruited and trained staff - recruites




students and expanded the program approximately 100 times its original

size fwithin a four vea~ pc-iod) established multiple neighborhood centers

i

(schools - civic centers. etc.,} and formed linkages with many public/

civic agencies.

. |
The Adult Continuing Education program was in its developmental
stage. In the Fall of 1980, forty various courses were developed and
offered with the assistancz of three vocational congultants (part-time).
o

These consyltants were rather ynique, since they were funded by State
Education Department Vocatinnal Office and assigned to assist in the
development of job traininqg ~r related type courses - hence, to help
retain/maintain corﬁorate retention and employment in the city area.
Significant programs were Air Conditicning/Refrigeration, Auto Mechanics,

o«

Secretarial Training, Cosmotology, Hygiene Assistants' Training, etc.

o
There were numerous facilities in the Middletown High School that con- s
tained various sophisticated, well equipped vocational areas.
Middletown High School also offered many evening high school credit
: ) - ®
courses for day school and non-day school students via the adult education
office.
-
in addition, it was interesting to observe a rather strong re-
. . . |
lationship and cooperation between dav school and adult school. These ‘
o were two unique programs that were developed becau<e ol need and commit-
ment to staff. They arc: 1) the T.A.P. (Teen Age Parenting) program
! o
which conducted a_igggjgj“Pre/Posi‘Natal course for vounq mothers to . _ .
be, .lus tutorial service in order for such individuals to complete
~
their high school education. 2} Th: Altermative High School program
, . : @
which was designed for habitual truant or pr~i'em students. These students
-
were given vocational/cooperative education course work along with generai
o .
O ,} ) ‘
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% ..
tutorial academic help.

&

Funding Sourceé:_ 4

The major sourée of funding for all programs (e» t the high school
equivalency testing program) was acquired from the St..t: Education Depart-
ment and Federal Government. They rezeived special funding for the ABE
prgg;am, state aid for vocational resource personnel, supplemental aid
“for the evening high school credit program and receipts from their regular
adult courses which were offered on a self-supporting basis. The High -
School Equivalency Testing program was also unique in that fees were
collected for both applications and testing. (New York Stéte is totally

~ .
free to the participant with testing costs paid for by the State Education

[}

Department).

Unique Program:

The most unique and impressive adult program of the Middietown City

-

School District was the Adult Basic Education program. In comparison to
. . N

the similar programs offered in New York State, my first revelation was

that Adult Basic EHucation in the State of Ohio consists of English as a

Second Language, Adult Basic Education (lower grade achievement levels),
1 -

and High School Eqdfvaleﬁcyvénd is,;o funéed on that basis.

It was very apparent th3t Rose Marie Brown, Adult Education Coordinator,
had great ability, expertise 9qd‘q9@mjthgqt to develop the Basis Education
Program. Having had some previous experiencF in Mich{gan as an adult
zasis egucation coordinator, she used all her personal (and family) and
community resnurces to promote and adver{j5c the availability of such a
program. She began with one AéE class and by developing and dis{:}buting




v attractive flyers/bulletins plus effective utilization of the nestgper .
\ .
\
"and radio media, plus the effective use of students who completed the ABE

\ - e

program as recruiters, she eF?EétivéT;ﬁand e%ficiently expanded the program

to approximately 100 times its original size. This hapﬁened only in a three
7mtoffour year period. In addition, Rose Mari€ demonstrates a great deal
of fpterest, enthusiasm ahd commitment to service the needs of her com-
munifv residents.
%9 satisfy the needs of the increased enrollment, various level classes !

were created both day and evening throughout the week. Daytime classes

v

were set up in various neighborhood schools felementary, fntermediafe,
k;econdaryd and community centers. A full complement of classes were
of fered in the Middletown High School.

Most élassgs were visited and much time was devoted to cléss operation,
supervision and student contact. During these vfsitations, it was very
obvious thatvmuch effort had gone into teacher selections and teacher train-
ing. This was borne out after rmuch discussion with staff members and the

‘ ABE coordinator. Teacher interest, commitment, professional competence

>

.and enthusiasm 'were very evident, Each teacher 'as .ell aware of and
concerned about 'meeting student needs, development and eventual success

in the program. Each instuctor was well aware of instructional resources.

or developed sucN, to satisfy student needs. Prominent and most note- .
worthy was the teacher-student rapport; the close informality, the concern
~__for_people to be together, their welfare and achievement.. This attitude . _ . .

appeared to prevail amongst staff members as well. Ever though the teachers |

were of various educational backgrounds, experiences and ages (some re-

tired or raising families) they .related and worked well together. Much

of the interest and commitment was also observed at a staff social affair, _ '

7
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Also, budget constraints had led many innovative and creative staff
members "o develop educational resources for their students. All
instructors were enthusiastic and most satisfied with their job. They

seemed eager to talk about their students and their program.

?

in my discussion with R.M. Brown, we talked at length about program
development. It was her estimation that staff selection and development
were of prime importance. She places a great deal of priority, emphasis

and time on pre-service and in-service trainjng of her staff. Most of her

concern appeared to deal with stiff'attitudes, interest, commitment, en-

thusiasm, awareness, and understanding of peoble. To support and enhance
the process, she has developed and implemented various: 1) student
informational forms, 2) prog;am informational pamphlets, 3) student
study guides, 4) instructor handbook, 5) ingtructor-policy guide hand-
book, 6) student data/foliowlup forms and the regular publication of a

regular ABE news publication entitled '"Second Chance' which includes

Y

news articles, poems, events as developed and prepared by students and
staff. | feel this is an effective tool to tie total program/happenings

together. /
' e - » ]

[y *
One unique resource that was e?Tectively used in the Amanda Center

was the use of the Londen Procedure Adu : Learning Problems - a screening,
- diagndstic and teaching guide. This dealt with various student visual/
"
- and auditory problems, e.g., visual functions, . sual perception, auditory

fgnctions, auditory perception and dyslexia-reading encoding and decoding.

L]

This teacher was a specialist in the usé of this material and was used
by all staffﬂmembers as a resource for all program®students (need basis).

Anogther factor, alluding to the_success of the program, was the high

A

.degree of coordinator-staff rapport, relatignships, and cooperation. Again,

>
% -
.
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this is due to the personal standards, commitment and enthusiasm and
leadership of the prograa | was most impressed with her oréanization
and staff develgpment process and | plan to evaliate and reorganize my
own program along similar lines. To observe a successful ABE program in
operation has reinforced my need to implement such procedures and prac-

tices in my school district.

Professional Exchanges:(R.M Brown & R.D. Holtz)

Since Greece Central has a much broader and more comprehensive pro-
gram, there was a need by & M. Brown to discués various administrative
organizational matteré, financial con}rol t€chniques, accounting proced-
ures, techniques for !=veloping a comprehensi;e community éducation pro-

gram, preparing annual reports and developing and utilizing an effective

Citizen Advisory Committee. Manmy of the above topics were discussed with

P
both the ABE coordinator and the director of vocational and adult education.

In the process of dealing with professional/administrative tters,

much time was devoted to reflecting operational procedurehf of eaeh*school

district in order tc clarify better understanding. This was a matter of
necessity and practice throughout the vis't in order for each of us to
better comprehend topics of discussion. Specificallv, we discussed in
detail various management, organizational and financial control matters.
Such ''nuts/bolts'' session were felt to be most beneficial and worthwhile.
After lengthy discussion, it was in these areas that | was able to help her
with maragement problems/concerns. We each exchanged pertinent forms,
materia{s and preparea documents and agreed to continue such an exchange

by mail. Since her Community Education Program (Adult Continuing Education

Program) is in a developmental stage, she felt that she could benefit from

o




- in-depth discussion about the Greece Continuing/Community Education

® programs. In addition, she expressed great interest in how Greece
Central developed, organized and u#ilized Citizen Advisory Councils.
Sire.: Greece has been successful w&th Advisory Councils, she questioned

® their development, selection, function, operation, utilization and member
effectiveness. To supplement and reinforce our discussion, she was
sent copies of org;nization chart;, council directory, annual report,

@ etc. In fact, .z that time, her boss suggested that she consider a

visit to Greece, New York and observe their programs in action. (The

invitation will always be open). /

x@ Summary:

It has been my interest and desire for many years to participate in

? an Adult Education Director Exchange. | felt that such an exchange visit
would enhance the administrative experience and, in essence, breathe new
life, ideas and motivate new challenges ,r a participating director.

® Even though this wasn't what | had originally envisioned, it turned out
to be a most worthwhile and beneficial exchange. | hope Rose Marie Brown
giined as much from this professional visit as | did. The most worth-

® ~ while program that ! hope to benefit from Middletown was my or=~rvation
and administration of the Adult Basic Education Program, including pro-
gram recruitment/promotion, staff development/training/rapport, effective

® utilization of community agencies; effective leadership. There were some

other programs, e.g., 1.A.P. and Adult Career Exploration that | felt were

’
P

appropriate and worthly of recommendation to my home school district.
® Also, most important to the whole exchange visit, was the hosting,.

}lodging, professionally well-planned visit, friendliness, professional/

L. - o SO




personal involvement (as ‘'one of the staff'') and open phéring of infor-
mation by Rcse Marie Brc in, Coordinator. She was a most g%étious host
and over-extended herself to make me feel welcome. | will \ong remember
this Adult Exchange Visit to Middletown, Ohio on Februéry I6¥]9, 1981 and

the professional/support staff exchanges that took place. We both felt
X 1 y

it was worthwhile and would recommend it to all adult diFectoré,

\

Also, | wish to express my thanks to New York State Department of

‘ )
Continuing Education S.E.D., and Sherry Royceu_of Lancaster, Penn%ylvania

for including me in this noteworthy six State Regional Program.

!

ADDITIONAL RESOURCES

MIDDLETOWN CITY SCHOOLS ®
These resources referred to in the Field Experience Report can be
req'uesfed directiy from Rose Marie Brown of the Middletown City School ®
District. T~
1. Student Informational Forms
2. Program Informational Pamphlets ®
&
3. ABE Student Cumulative Folder
? 1
4, Instructor-Policy Guide Handbook
5. Instructor Handbook ®
6. Second Chance - an ABE news publication -
7. London Proredure Adult Learning Problems Guide <
-3 . .
¥ \ -
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OHIO
Visit to: Warren City Schools ] Visitation dates:
1515 Girard Avenue March 17-20, 1981,
Warren, Ohio 44482 ’
_FIELD EXPERIENCE REPORT prepared by:
Visitors: Thomas R. Niles, Coordinator Host: Scott Lehman, Coordinator
gMonmouth Adult Education Connission Warren City Schools
P.0. Box 56 . Prone: (216) 841-2381
Oceanport, NJ 07757 . ]
(201) 542-3224
and .
Joan Y. Lebpold, Director ABE <

Harrisburg State Hospital

Education Department, Pouch A

Harrisburg, PA 17105 _ M
(717) 787-9561

ABSTRACT:
s

3
The Warren City Adult Basic Education program is closely tied to a broad

scope of educational services from Head Start to Senior Centers offered by

the Warren City Schools. Thi, program which serves over 1,000 studentsqyearly
utilizes community resources for program planning; recruitment, retentior, and
advocacy.

The Exchange program to Warren is unigue in that two adult educators visited
at the same time providing a tﬁree-way dialogue. In the following field report,
each offers us their perspective of the Warren City program. While Tom Niles
details the ABE sheltered workshop program and life skills curriculum, Joan
Leopold describes a meeting of the Advisory Council and highlights the inter-

action between the council and the program

55
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FIELD EXPERIENCE REPORT - WARREN CTITY SCHOOLS, WARREN OHIO
S - Thomas R. Niles

9

Introduction:

L
. Strong administrative leadership, concerned and dedicated teache:s, and PY
w Ié .
linkages to community or§anizations are kéy elements in the Warren City Schools
b

adult basic education p"o%ram. The year-round program which serves a population
. of overkl,OOO urban-suburban students receives the bulk of its financial support PS
from ABE.f;nds. Two thirds of the students attend daytime classes which re-
quires‘use of other than public school facilities. . :
The most unique aspect of the Warren program is tne ‘integration of ABE :
instruction w th the work program of the area sheltered-workshops. Part-
icipants are released from their work schedule to attend ABE instruction.
Teachers of the sheltered workshop students from a "p;)verty motivation'', exer- ®

cized creétivity and innovation in collecting and developing special study

materials. They have incorporated these ideas into'an impressive set of in-’

structional booklets available for use by others. '‘®
*  ABE Program - QObservations and Highlignts: , \
« ’ ! -
A whirlwind visit to the Warren City Schools was interesting and highly ®
r ¢ .
productive. | was able to survey ABE programs, attend an Advisory Council
meeting, discuss ideas with the director, his staff, and other school personnel,
. 3 3 - ®
and vis't a number os special programs wjth systems which related to ""back- .

home'' concerns.

ABE Centers

The Warrer. ABE Center was similar to the MAECCM Learning Center. While

unpretentious in its basement location in an abandcmed city-centered elementary
' 4
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school, the teachers were enthusiastic and generated a business-like urgency EN—
in helpirg their students learn basic skills through an individualized program.

. Sheltered Workshop Program A

o

In the sheltered workshop all clients spend a forty-five minute (one
oeriod) per day in ABé classes. Most activities are group oriented and practical
since é?ients have 1imited ability to participate in self-directed study. Mat-
erials used were principélly teacher developed from newspapers, magazines, old
books, advertisements and a collage of special creations‘to create approaches
to basic skills which incorporated high interest projects.

&,

Sixty percent of the client participants have*some mental retardation.
All ctients need an IHP (Individualized Habilitation Plan). Forty-five of the
clients are dormatory students residing in special group type homes.

Student Activity Bdoks

A set of student activity booklets for ABE students with corresponding
teacher guidebooks have been developed, published and keyed to the five major

adult competency areas of the Adult Performance Level Study by Warren ABE staff.
’ Qo

The student activity book relating to Occupational Kno..ledge, for example,

*

includes subjects such as looking for a job, writing a resume, preparing for an
interview and holding your job. The book on Health and Family Living includes
immunizat’on, eye and dental care, safety, tirst-aid, discipline, leisure time
and recreation, food and putrition. Subjects studied relate to the adult's

needs in managing home an; children. aw voc;bulary words irherent to the sub-
ject and of high difficulty level are identified for ecath subject area. Words
such as diphtheria, immunization, pediatrician, symgtoms, vaccine, are listed

and learned in the study of ''Immgnization, Eye and Dental Care for Children'.

Most ABE instructors would}; in my opinion, find these booklets of help.

.

8/
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ABE Advisory Council

About twenty-five community representatives from several difficult
human service organizations and agencies attended a daytime scheduled meeting.

The agenda focused on problems relating to young adults and ways to meet their

needs. Of particular concern, as reflected by the discussions, were the I6-I&

)

year old youths, handicapped adults, and the functionally 'illiterate adult.

Someé of the suggestions which were of interest to me are listed below:

Package study materials which relate to interest test results.
’ o &

Establish a schedule for subject presentation (math, English, etc.)
so students can seléct days of sdecial interest to them.

Exit interviéw students who withdraw from school to orient them to
opportunities for continuing their education through adult-programs.

Team up older students and ''graduates* with younger student for study
purposes.

Arrange for enrollment in regular high school classes for part-
time adult students.
\

Individualize study packets directly related to student entry level
needs as assessed by an inventory of his basic skills.

Describe academic and job skills which a student has developec: in
the form of a completinn certificate, as a ''non-diploma'’ credential.

L

Othetr Programs:

Occupational Laboratory

Warren City Schools p’bvide an occupational laboratory pro%ram for tentn
to.twel fth grade students who are not academicSlly oriented. The shop-type

program includes instruction and practical applications in use of wood, metal
»

fabricating, and metal working equipment. The shop also has a small foundry

and a welding station. : ‘

Ve i

Projects are cortracted with area firms to manufacture certain products

' §. -8s-
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for them. Students earn points for each learning activity and their per-
fo}mance and time in production projects. Points are used as the basis for
distributing profits at the end of the year. » /

The major contract at time of my visit involved the construction of truck
caps (covers for-open truck bodies). Thesq were made by the students in the
shop under instructors guidance and super=ision for a local supplier. Truck
caps were also sold directly by the st;dents.’ At other times sthdents have
contracted to build buildings. The multi-skilled teachers- ran the‘program for
about fifteen students. It seemed to me a very good idea for positive in-
clusion in an alternative school program.

#;} Senior Center

A new, impressive Senior Citizen Center includes a kitchen and feeding

& project, sound proof music and board room, a library, game room, a central

a

stage which bécame the focal point of a theatre in the round-when accordian
type partitions are folded, offices and a gi;; shop. The gift shop was of
particular. interest since homemade products which seniors provide are sold by
the senior sales clerks at relatively low prices. Twenty percent of the sales

are contributed to the Center to help finance its Lperation.

In-School Alternative Program

L3

-

The Warren City Schools operate an in-school alterrative program for
fifteen and sixteen year old, non-academically oriented students. One teacher
provides all instruction and arranges in-school jobs for students as part of

their learning experiences. Students are hired by the school district as aides.
4

Head Start.Program

The availability of adeqdéte levels of funding enables Warren City Schools
W offer an excellent Head Start program. Resu ts are impressive in terms of

educational gains that children achieve. The program was of interest to me

Q o - )
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_ since MAECOM expects to soon become the adult education division of a countys
wide educational services commission which provides a wide range of programs for
participating Board of Education. Child-care and head start activities may be

ir,zluded.

Summary :

My exchange visit particibation has proved valuable and extremely in-
teresting. Sgott Lehman and ‘his assistant, Keith Edgar, were great hosts and
all staff and community people | met were very frigpdly and cordial.

| picked up many good ideas for incorporation in our programs and feel

the Exchange Program should be continued in years ahead and would suggest an

Alumni meeting next year.

-
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FIELD EXPERIENCE REPORT - WARREN CITY SCHOOLS, WARREN, OHIO

T e e s e e - ——-- - ——JBan-Y “LCOPO"I’d'“

Introduction:

The first communiéation that | received about the program that | would
be- visiting was that this program had the following outstanding features: the
program had activities with the mentally retarded, with industry, senior citizens,
community agencies, and ;urgl populations. There was local funding in addition
to regular ABE funds to supplement programming. There Avere séecial curriculum
materials in community based adult education for the adult mentally handicapped

and extensive community invoivement through recruitment and a local advisory

committee. My areas of interest were to obtain some materials and methods for

. use with the illiterate and low functioning adult, 60unseling techniques with

the adult learner, and development of programs to meet the needs of special
adult populations.//l was very pleased .0 be able to neet these needs with
some positive results, as well as, learn to implement within my program some
of the outstanding features of the host's program. In addition, | was Bleased

to be able~to spend some time with an cdult educator from New Jersey who was

visiting Ohio at the same time, .and we were able to sharg some very worthwhile

L4

- ideas

Program:

| arrived in Warren, Ohio from Harrisburg on Wednesday, March 18,'19él.
It was very cold and snowing, which | was to learn later was a common occurrence
in Warren. They never close the schools in Warren when’ it snows unless they
have twenty feet and that hasn't happened in some time. Scott Lehman had
visited Harrisburg on.y one and a half months before. He was a participant in
. E)‘

-88- .



theannuat-Midwinter -Conferencer - {t-was greatseeing him ayain, andt-was ——
looking forward to visiting his program and sharing many ideas with him during
my stay. When we arrived at his Cente~r, | was introduced to Tom Niles, aff®
adult educator from Monmouth, New Jersey, who was also visiting Scott. | was
given an overview of the program, met a number of staff, and was given a sch-
edule of events that would take place in the next two days. One of the out-
standing features of_Scott's program is an advisory group that meets once a year
and is joined together for the cause of adult education. Scett was looking for-
ward to this annual gathering and his enthusiasm made me anxious for the next
morning to arrive. | was told that evening that there would be about thirty
people in attendance. This advisory group is made up of people in industry,
businesses, mental health centers and other ageﬁcies, teachers, schoolcdistrict
officials, and counselors. The input from tiis me;ting would be the framework
for the program for the coming year.

The next morning did come very quickly, and | was picked up at the moiel
and taken to the Center for the ;nnual meeting. One of the goals of the ABE
program in Warren is to provide education for the senior citizens, handicapped,
and the folks who want thei; GED. They have a project UNITE for the gifted:
children in their city and project REAL (Relevant Education for Adult Learners)
for the adults. . They have an ABE program at Residental Horizons which is a
live-in facility for mentally retarded men. Scott was anxjous for the Advisory
Council to provide input into the following areas: the person who is the.most

"Iliterate, the sixteen to twenty-three year old pushouts, and the handicapped.

Scott pointed out to qualify for the skills program, there is an

intake process
whereby tt. counselor finds out how the student arrived at this place. The
success is usualiy due to a brochure that has teen distributed throughout the

-]
town. The brochure is very complete and is a good tool for exciting interest

(),‘ -89-
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in adult education. The teachers then complete the interview and find out -

® what it is that students are after. They admin’ister the WRAT or Nelson tests
and gain a grade level. They usually begin with a -math pro‘gram. In the pre-
employment training program, there is no adverse motivational problem because

® ‘ tne student knows that they are going to be' trained in a skill that will enable *
them to get a job when they are finished with the course. This program does . .
not serve the mentally handicapped.

® The youngster who leaves scho"ol‘ in Warren is contacted by the ABE personnel

'

via the schooi system. The school calls ABE and oives a history on the student.

The county> schools provide this, as well as -the cit;l sc;hools. I was verv
. impressed with this connection - it is so important for the interest on both—— —- —
’ sides. These dropouts are a very important part of the program. They hav\e\i
questionnaire and the dropouts are asked questions that will help them boost
® their ABE program. One of the problems th;t ABE is faced with is why should a
dropout love ABE after they !have hated school for, so many years. The answer ”
could be that there is no pressure. They can sr;loke and havelbreakq and they
o work at t‘beir own leve! and speed. They are in fact treated l‘ike adults and .
that might bé a kéy. ‘ ‘ - N
The advisory group talked about packaging programs which have courses
. geared to preparing them for jobs. A part-time student could develop skills
and erroll in an education package to complete it and go to an employ=r with the
skills and education th.at théy have gained - -through ABE. A lot of discussion
\. concerning this package was held. At the initial jnterview, a contract should

=3

be written so the dropouts knows where they are going and what is expected of

7

" them. One of the ways that the dropouts could be motivated to stay in the
@ - course is to have a twenty-one year nld who dropped out at sixteen who had

obviously 'been there'' come back and counsel the younger kids. They could be

' -90-




___hooked up with certain businesses to help them become motivated.

-

There are many resources for the mentally retarded adults in Warren.

4
It was announced that there was-to be a workshop in another month to deal with

. 3 *
counseling the handicapped. There is a blind sight saving club. Because of the

variety of‘people in attendance at this meeting, a number of suggestions were

-

© .aired. BVR and the Red Cross could be very important linkages. The local board

A -~ .. t

on mental.retardation has been very beneficial in providing clients for ABE.
“"This advisory council is a perfect way to advertise the programs that are offered.
The alternative adult high school for:the manualty oriented rather than the = -

scholastically oriented is another option to the limited adult.

-This meeting-ended with-a positive feeling. The members—felt that-ABE-

people would help them start programs in vital areas and the adult educators

were pIFased at the sﬁggystions gained th{ough d}scussions.

Following the meeting of the Advisory Committee, | visited the classes
at the Learning Center 'in Warren. These classes_.are run by the WarrenwﬁiiyA;,,
Office of Assistance Program. At this site, | was able to spend..some time
with the teacher who has a unique way of préparing the students for the GED.
She uses her own test which assists her in dealing with some of the weak spots
that the students might have.

In the evening, | visited '"Residential Horizoqé”, a home for mentally
retarded adult men. It was a very warm experience as the staff and residents .
at this facility seemed very ciose and had a mutual respect for one another.
The fé]lows at this house were interested in where | was from ‘and what my job
was. They were very proud cf their house and the work that they did in it.

Id

The next morning, ‘| visited their workshop and was able to see.them again and |

view thHe work that they completed at the workshop. | met a number of sen-.
* 3
sitive teachers who shared their materials with me. | was abic to brirfg back~~
BN . -
[V .




. ~
- many new and mnovatnvea |deaér ’co my prc;gram at the hospltal | was able to B
S T
.l e share someJof my program materials with the staff, and | heard all about their
constant problem with industry in Warren.” The workshop there is=not able to
get too many contracts because the union is very strong. The sharing and cering
® at the workshop showed }ne that Scott L'ehmanfs progran is truly a model one
’for the mentally retarded. 7 )
s - -
®. Conclesion: - .
7_.:__/_»_~~ vAWWH.e»; ﬂwould | e\‘/aie;te my eiper}e;\ee |n w'arr:en?- —l guessi you would say

. 3. - 3 .,

— ' that it.was an invaluable one. First of all, | waited until the last possible

- -
time to be able to complete the trnp At that time, | was exhausted from the
i 2 - le N

s Midwinter Conference asﬁ'lfl as, a numbgr of projects that were about to be
i
° :ompleted here at t:e hospital. It was a perfect time for me to det away
, from t.he bustiing a‘c;ivit;l, 'The mood at t)he Marren Learning Center is 5uch. — 5
‘ ‘ . that immecfiatelye one?feft r'?ght at home yet did not have the responsibility.
® It was gre'at being |nvol\'/e& a”\d at"the sage time looking at the program from

the outside. " This was the moét valuable part of the trip - to see how others

run their programs and to s¢e that your very own program is not that far off
’ \

.' Vﬁrget. The three goals of my trip were met: 1) | obtained new materials
for illiterates to use in my program, 2) | observed counseling tecrh'niques

< used in the adult education:program in the Warren Schools, and 3) | was aE'lé

. ' T to observe the resider\tialah':)'rizon program to help me in'the development of
‘ - ~ IS
| a new pragram for our speciapl‘ adelt population. ~

| ! : i

|
| was able to pick up. many new 'deas!and be able to implement them :nto
‘ .'_' my progﬁam When relating e;xper:ences of pyiJec ts back home and having the .

* folks relate to it with exrltement made me feel that | am in the right business.

4
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At the same rime there is a mutual admiration for the way adult educators
operate. We are all out for the same reason to educate the ﬂegst educated

ard to see that a human being can once -again be a successqué%ember of society

o

by obtaining a job because they are educated. There is certainly a comraderie

Y
that is fe't. To be able®to visit another educator and brainstorm is a

a

beautifur thing. | have gained so much from the experience and also a re-

newed ?éeling that | am doing a very positive thing.

e

sy
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Visit to: Southeastern Ohio ABE Program Visitation dates:
Scioto-Valley Local Schools < October 6-10, 1980
P.0. Box 600 : PR
‘ Piketon, Ohio 45661

" FIELD EXPERIENCE REPORT prepared by:
»

Visitor: Sherry Royce, Director Host: Max W. Way, Director .
Adult Education Adult Basic Education |
Lpncaster-Lebancn U 13 ‘ Phone: (6:4) 289-4033 S
Bbx 5026 ' X

Lancaster, PA 17601 -
Phone: (717) 569-8561

- ABSTRACT:

Mrs. Royce describec the Scioto Valley ABE program that operates
. . ) -

- -

twenty ABE learning centers and three homebound instruction units in eight
counties of Soutieastern Ohio. Her focus is on the delivery of homebound

instruction to isolated rural adults through the use of trained para-

professionals called technicians.

-

This report ‘details the instructional delivery system, explores

-

the unique characteristics of staff and students and provides information
on ‘the accountability of the program in terms of quantitative (cost-

effective) results and qualitative (human growth) benefits.
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FIELD EXPERIENCE RFPORT - SOUTHEASTERN OHIO ABE PROGRA"1

-

-
- - .
Introduztion: B ‘
) -

- <.
-

Extensive yet Inexpensive is the accountability being demended of

i .

adult programsyin today's hard-préésed edycé%fdnal market. Needs are
expanding and dollars_ar; shrinking. “Only those adul.t program that
prove themselvgs accountable will syrvive. Like tte fiercely proud and
independent inhabitants of Oh{o's\Appalachia region, both staff and

A

participants in Southedstern Ohio's ABE prograa are survjvors. Each

-

year shows an increase in the quality and quantity of learning-center

£

and homebound services. They can teach us, to do MORE for LESS!

14

Administered by Max Way, Assistant Superintendent of Scioto Valléy

“Schools, the Southeaftefn Ohin program operated twenty ABE learning h

centers and three homebound instruction units in the eight counties of
Ta M ]

Ross, Pike, Jackson, Lawrence, Gallia, Meigs, Athens, and Hocking. The
centers are.located in libraries, community centers, high schools, mental

health and sheltered workshop buildings, vo-techs, an academy, an armory,

and on the campus of Ohio University at Athens. Instruction in the-home-

bound program may take place in settings as diverse as a brand new trailer,

a one-room log cabin, a converted school bus or the backseat of the home-
bound instructor's station wagon.
tut whatever the setting, instruction is delivered..delivered for

the most part by paraprofessionals (technicians) who are former program

participants and GED graduates...delivered with the profassional expertise

/
(hat is the result of training and experience...delivered with the sen-

sitivity-and caring that comes from having been there yourself...delivered

at an average per participant rate of 83¢ an hour...delivered with a success

Jo 95
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rate of 98 percent for program participants taking the General Ed-

-

ucation Development (GED) test.

- -

[y . ey ) :
The impact data from the 1979-80 year for the Southeastern Ohio
.. ABE program speaks for itself. Slightly over 1400 .adults were served of

which IQQ or tem percent-‘passed the GED and gained their high school -

- : . s

equivalency certificate. One hundred and one (101) students went on to
. b

additional education or training programs. These included university,
technical school and formal skill training classes.

During a year of recession in an area normally classified as employ-

A

ment-limiged,.the’program impact data related to employment and the. re-

sulting financial gains are most impressive.” As a result of gaining

. - - e

-—

employment, 41 students left public assistance rolls at a savings to Qhio _

taxpayers of»approximate]y $145,000. - As a result of experience gained in

the program, 122 students obtained: jobs ané will earn more than $622-,000
. e .

during the next year. Better-paying jobs or job advancement as a result

of program experience were reported by 34 students, reflecting $48,000 in

-

increased pay. Thus, the total dollars plugged back into the econgmy of

Southeéstern Ohio as & result of a one year ABE.prqgram costing taxpayers

$178,000 was $815,000 or.é‘net return of $637,000. An investment return

of nearly 122% in’aJone year period is zertainly a £Iue chip investment.
But "the quantitative benefits to society as measured in dollars and

cents, though impressive, are minimal in comparison to the qualitative

benefits to individuals as measured in a renewed sense of accomplishment

and worth resultirg from their adult education experiences. For not only

is instructicn delivered and measured, but real learning takes place.

’

And this" learning is not limited to academics. It includes information

and counseling in life-skills; it enhances personal awareness and inter-

JJ
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personal relations; it is a shared learning that encompasses both pupil

7
and instructor..

R know; because for one lndian summer week in October | traveled the

.

highways and'coﬁﬁtri lanes of "Southeastern Ohio, nearly 600 miles in eight

<

counties, with Max Way and his homebound instructor, observing adult basic;

education in action. My report will deal with people "and with process for
they are interrelated. "It will focus on the delivery of services to the
isolated rural adult, a problem and a mandate for adult educators. It will

detail one solution to the ever present challenge of providing extensive

.yet inexpensive quality adult basic education - The Usé of Trained Para-

professionals. . -

. . N ~ -

-

THE PEOPLE> AND THE PROGRAM .

A: - Participants-

.OF the 1421 students enrolled in the Southeastern Ohio ABE p;ogram
last year, 915 (64%) were women and 506 (36%) were men. Of these, 108
handicappeq were sgrved and 19 foreign born adults were enrolled in classes
for persons of Eimited English speaking ab?iity. OVé} 91 percent of the

-

students were ‘between the mges of 16 and Lh.,

.

With the exgeption of sheltered workshop classes, most of the
students in the daytime program are women. Actually, they ére.m;iniy
girls in their late teens and early twenties who. have grown to an
early and strong womanhood laden by the responsibilities of child- -
rearing ‘n households ‘where family and faith aréomore abundant than
food. On a one-day trip into the hinterlands of Appala;hia, I was

introduced by Glenna Williams. the homebound instructor, to eight such

women. .l was able to observe in these eight homes as broad a spectrum

of personal and program development as can be imagined. .

a7
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One of the first visits was to Dolores 0.to pick up her GED books.

Dolores, her long brown hair falling straight-to her waist émpHasiziné

the fact that she was due to give birth within a matter of days, shyly
»

beautifully furnished trailer. She had -

welcoméd us.int; her spotless,
taken tge GED test .ne week before, aqxious to complete it bekofe she

had her baby but concerned as to whether she would p;s;. Glenna assured
her ‘that the‘pre-test she ‘had administered showed that Dolores would

do very well indeed. After all, that pre-test was highly accurate.

‘ Ninety-eight percent of all studenfs recommended to take the GEC in this

"program passed. . Besides,

El

in Ohio, it would be only two weeks before

s .
DoYores would get hér scores. Just the right timing for a double cele- t .

. -

bration!
Kim P. also lived in-a trailer. Hers was at a crossroad,_behind a

. ? - . - T
general store with a gas pump out front. Kim lived with her grandmother,

and was out of work now. She had just been laid of f in one of the recent

plant closings that are unfortunatelv symptomatic of the current ecenomic

situation in southeastern Ohio. Kim had been offered the chance of college

training while she was empléyéd but ﬁfsrunable to avail herself of the .

opportunity since she ‘had dropped ofit of high scBool: Now that she had

some time, she was going:to spend it wisely she informed us. She had al-

ways been good at math and wanted to get into computers. A GED was the

who knows!

v 2

first step, -and after that,
This was Glenna's first visit to Kim. The word had been put out

that Kim wanted to see the homebound instructor. and someone hac stoppeq

Glenna's car on the road the week before aﬁd.the initial interview was set

up. Glenna had promised to arrive between ten and noon, and it was nearly

When we arrived, Glenna took an interview form

3

' | 1v-
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twelve when we ‘got there.
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and a simple two page math test frqgfihé supply of materials she keeps in
oS
by

the -back &f her station waqgun.

The whole visit took less than-a half-hour. ~Most of the time was

<
3

spent discussing-Kim's hopes and plans, and explaining how the homebound

.

program would work. We found out that in preparation for Glenna's first

= : 7
visit, Kim had bened up on her fractions the niept before. She was ex-

o

pecting to take a mafh test, but w=s pleased when Glenna offered to leave

it along with the intervieu ¥Eget to be filled out without pressure and

corrected at Glenna's rext visit. When | looked into Kim's bright eager
face, and Njeard her tell of cracking the.Sooks before class-even staéted,
I could see those computers in her future. To herf the loss of a job,
was not a defeat, but an opportunity:to get.started ip a Hew direction.

I came home with a picture of Chrystal and her baby...at her insistence.

-~

. 3 )
| really wanted it,-But it was an expensive present to give to a stranger,

. a

especially when you live in a converted schoo! bus with a baby and its
iy )

b a

sixteen year, old father. The picgzre shows C;f§s€;l ana the baby as she
sees herself in her Sunday clothes against a brilliant.sunset. But Chrystal
seated,on the bench of her school bus in faded Jdenims with the autumn

leaves behind hex was every bit as beautiful.” And though sheﬂfrowned as

she worked on simple sentences and egplained that she hadg't had time for

much studying this week, the expectation that next week ‘ould be different.

°

and better was there in her eves. .
Glenna was patient and encouraging. Along with the books, along with
the baby clothes she picks up at yard sales, along with the candy she

carries for the older children, Glenna brinas hope. And hope unlocks the

door to learning, and we were welcome in that home and in all the others.
. a

e
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Glenna Williams is unicue. But then so are all of Max Way's coor-

2 oo . s .
dindtors, teachers, teghnu::ans and aides. | found them to be expert at

their jbbs, enthusiastic about adult education, and caring about: their
students. | could not tell the techni;ﬁ%n§ from the éeachers withéut a
scorecard. It didn't matter to mé and appa;ently it.did not concern them
or the students they served. What came across strongest was a sense of
family and faith, of camarzderie and commitment that charactgrize the
participants, the staff, the region, and the person of thgir director, *

o

"Max Way.' L. ’
For eve;y organization takgs onbthe aura of.its !éédgrship. and Mig

Way has spent the better‘pért of his life actively and effectively sérving .

his community. His involvement, and that of his staff, goes beyond instruc-

tion to an active interest -and often participation in the end product of
education, a better life for the studeat. &y their example, as much as
by their teaching, they point the way. .
’ -

Glenna is a perfect example of - displaced homemaker who made it. ?
When her husband died, she turned to homebound, instruction not only to
supplement her income but to keep active. Now she is one of the mostn
sought after perséns in Pike County. Janet Babst beaan as a.homebound *.
instructor in 1970 under the Morehead University Appalachian project
funded to Max Way's Scioto Valley Schools seven district ABE consor:ium.
The mother of six children, uanet passed her GED with exceptionally h}gh
scorés and was trained extensively for the homebound project. In theé

past ten years she has passed on this training to aides, teachers, uni-

versity professors and visiting dignitaries from around the world. It

‘is not unusual for her to get letters addressed to Dr. Janet Baost.




. - :

But perhaps the letter most highly prized, ancf mos ¢ mdlcatlve of

tﬂe real value of homebound instruction was written by a student in the ‘, ..
early ‘days of the project and is reproduced be\ow A o J
k /7790.5 a% \0\70 )
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No price can be placed on the long term value cf the Homebound.

instruction received by women such as Patsy Jenniné;; but | would
» .

anticipate that it should make 1ife better.and perhaps easier for those

. small children she regards as frecious §em§. We can, however; calculate

the cost of the delivery of .homebound instruction by paraprofessionals.

According to Max Way, the average cost per participant per hour is $t1.81.

This cost includes home study time plus contact hours and is based on

£

salaries, fringe benefits, travel pay and a.pro-rated cost of materials

used in the program. Mr. Way states, '"This is rather amazing since our

first year's cost was about $1.90 per hour. However, our home instructors

served- only fifteen to eighteen person at that time. Today, Glenna will

/ ‘
serve from 35 to 45 persons during the year''.

But c(ne cost factor is not the only reason for placing homebound

instruction in the hands of such people as Glenna Williams and Janet Babst.

g 1oe -

]




Most professionals can't cut it in the hill-c0unty:'-”The first year
° R Kd

we tried the home visitation program wi th profeséionals. It bombéd out.
The professionals, mostly puﬁlic %chool teachers, didn't have enepgh time
to spend on the job, ‘and besides, they scared the ABE claents,“ said Max

Way in a 1970 interylew. Since then paraprofesstpnals have been care-

fully selected and trained td do the job. . p

From my observations this October of the expertise of the Sobt?;,__

eastern Ohio ABE staff of techﬁicians, | would say that their selection

and training process is to be admired and emulated. The following are

-

their crigeria:for the selection of paraprofessiofals to be trained as.

-

4

ABE technicians:

.

(The following criteria should be used as guidelines; however, it is
understood that no one: person, ‘will meet all ‘the selection criteria. Every
effqrt should,ba made to select persons who will prove effective in the
pursuit of théir dufies. ) e

The person employed for training and experience in Adult Basio- Education
_ should: e

1. be mature in judgment and actions. -

>

2. Iif possible, be a native“or familiar with the community and
. population to be. served.

3. show average or above average intelligence.

4. be from a disadvantaged home background or r have had experlence T
in working with people from this environment.

5. be able to relate well with other people, both adults and chlldren.
6. have'a desire to help others. S

7. ‘be emotionally’ stable. .

8. ~be familiar with the comunity structure. ;

9. be able to take direction.
10. be resourceful.
11. have a pleasing personalitg. .

12. be able to easily meet and converse with others.

13. be familiar with the& local school system structure.

~  CRITERIA FOR SELECTION OF PARAPROFESSIONALS ° ' -

L
¢
e
»*
-0
.
.



.1 - 16. be neat and display good grooming.

14. if qusibfg, be a former successful ABEYstudent.

- : y T n . S
- . ’
QH;EL;,L& In good health. _ «

17. be dependable and prompt .
- bud .

18. dlsplay enthusiasm for thls type of work. .
19. have no apparent "nulg problems.

20. be able to driye and. have 'own automobile ava11ab1e If employed
as a home. instruction aide. -

L

0nce the selectlon takes place, extenslve pre training and on-gonng .
ﬁ‘ﬁ ~ ’

]
staff development is necessary Jhe Scioto Valley’Schpol DIStFIC& has. -

been responsible for staff development prOJects under Morehead Appal- |

. achian funds and then 3097310 fundlnq since 1969 Ihe resources are !

> .
avallabfe to provﬁ&g information to program$~willing %o commi.t to the

-n

" premise that trained paraprofessionals canm provide quality adult basic e
N > ) ~ X - p -l - 3 ‘ ‘.
" education services. |, for one, am ready to explore thé pofsibilities in
. . : ) . . M| ‘ R
the backcountry of Lancaster County. - Y
- - - . o . ', . . . A : -
- /’ - . - ’

iy *

ADDITIONAL RESOURCES . T

SOUTHEASTERN OH10 ABE, PROGRAM .0y

s, ’ ' e ‘ ! g “ e
4 . 4 - 9 .
- . ) . v

These resources related to the homebound instructional program cam KT R

. - . . T
be requested-directly from Max Way of the Sciota Valley School District..

T L% - . : . . -:
1. Job Descrnptnon for Resource Teacher -for ABE Home
Jnstruction Technician .

2. Job Rescription for ABE Learning Center Technician

3. _A Model for Training ABE Technicians

k. Scope & Sequence CHart} ABE Matefialsapre-primer - 12th grade
5. Forms forvABE Impact Data Collection

‘ y , .
6. ABE Student Achievement Record . -

LY
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. PENNS?E;ANJA

Visit to: Development Center for Adults Visitation dates:
Centre County Vo-Tech School March 23-25, 1981
. Pleasant Gap, PA 16823 - : B

/

‘FIELD EXPERIENCE REPORT prepared by: , )
Visitor: Jean Lowe, Lead Teacher Host: Edie Gordon, Supervisor
Fairfax County ABE Program . Phone: (814) 359-3069
7423 Camp Alger Avenue <
Falls Church, Virginia 22042 ' a
Phone: (703) 698-0400

ABSTRACT: ' \
\

. \ . “

4 The-Pleasant Gap Development Center for Adults demonstrates thé large

Fange of services ¥hat can be developed to meet the adult education needs

of ;\?ﬁqu.community. The Center and .its outreach program offers coping
[ d -

N

+ skills to.the elderly, individualized instruction to cqunty jail inmates,

employment readiness skills for the retarded; and personal development

)

'self-hélp‘monIes)to displated homemakers as well as standard ABE/GED

iRstruction. ) ,
‘ .

Jean Lowe's hrief but enthusiastic description should whet your
E) Fd .
:_ appetite to find out more about this rural program and the curriculum

and sngiaﬁ services it has developed.

’ "




R a
oUniversity approximately ten miles away. Except for Corning Glass, there

FIFLD EXPERIENCE REPORT - PLEASANT GAP DEVELOPMENT CENTER FOR ADULTS

Introduction:

From March 23-25, 1981 | visited Edie Gordon and the Development
L]
Center for Adults in Pleasant Gap, Pennsylvania.
Pleasant Gap is a rural community in Centre County, Pennsylvania

which is located near and influenced by the presence of Pennsylvania State %

is lvee o "~dustry. However, therg are several high-technology firms
in the area. Despite the superficial difference in our prog>hms as the

result of snze and location, there were many similarities in te?mf of

student's learning needs and program deltivery problems, and | can report

that | learned a great deal from the exchange.
The strengths of the program as | observed it resulted from Edie's\ ¢
dynamic leadership and enthusiasm. It was a model for the use of 310 and
A .
CETA monies to fund the program, stron; commun}ty linkage, rural delivery
‘ ’ L
and outreach. |
" Delivery of Service: .
Centre County offers both individualized Iea.rniing center instruction ‘fﬁ',
~and classroom, group iﬁ;truction designed to meet a wide range of indiv;dual f
necds. Ngt only basic ;ki[ls and GED prenaration are offered, but -copjng
skills for the elderly, emplnyment readiness for the unemployed and re- .
medial skills for the retarded are included. |Instruction-is also offered
at the' county jail on an individual basis for inmates. .
One‘of the strengths of Centre County ABE is its superb outreach
. . °

103 -106- L _
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’ In addition to making the program; accessible geographically, the Center

-Centre County employs very effectively.

ginning reader.

L]

serving ;leven hundred students at a total of eighteen sites. }n a&dition
to school basea programs, special programs are located at a CETA work site,
two Community Agtion Centers; Centre County Home (in cooperation with the
Area Agency on Aging),_ang the jail. Similar p?ograms are offered in Clear-

field County through the Development Center and at a number of sites in

rural areas.

has linked up with other ;gencies which provide transportation and child care
services. The program is offered both days and evenings for the the conven-

~ience of students. ‘

' .

Linkage:

”

Community linkage'has traditionally been a vehicle for ABE programs
to increase their‘visﬂbility and effectiveness. This is a strategy wt

Already mentioned were contacts with'the Area Agency on Aging which
resulted in the county home classeés and community action agencies which
provided sites and pubiicity for the progrgm. Another effective redation-
ship has been the Mid-state Literacy Council. Rather than operating com-
peting progééas resulting\in dbﬁfusiqn for potential learners, the Literacy

Council and Cehtre County work cooperatively to meet the needs of students

on all levels. This goes a long way to meet the needs of the adult be-

Linkages with the Private Industry Council and CETA, of courge, have
provided the program with an employment orientation. Edie Gordon reports

that as & result of this there is ar improved rate of employment among

L
4

R FU S




those who have completed the ABE program.

In 1979-80, Project LINK, a demonstration model of 1inkages between
ABE programs and community service agencies, gave added impetus to this

important aspect of the €entre County program.

¢

Funding and Special Grants:

Funding for ABE programs is a continual problem for administrators.
Edie Gordon has made a 5ubstaﬁtial effort to make her program less depend-
ent on ABE funds by applying for 310 project, CETA and Vocational Education
grants for special projects. For example, Vocational Education funds
supported Project REACH, Regional Efforts to Aid Centre County Hémem%kers.

This project was designed to increase the self-confidence of displaced

,homemakers through self-help modules of instruction covering personal

%

Jevelopment, home management, decision making, educational and career ex-
ploration.' Private Industry Council and CETA funded special employability
workshops which provided not vocational training, but job-seérch skills faor

ABE,clientele. " This project is a model which cancbe read1ly adapted by
e

‘other areas. Project COIGN furthered- theif effor YS at staff development

for career counselors locally and throughout the state. Such resou eful-
ness in obtaining special funding has clearly improved the versatility and

breath of ABE program offerings. @

o

Recruiting} .

Word of mouth is the best advertising for this ABE program as it is
v

in a‘l successful ABE programs, but the Deve lopment Center has not neglected

tradltlowal forms of publicity, Plyers, newspaper ads, and that all im-

portant linkage with other agencnes and with pubtic school counselors

11,
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The payoff has been excelleiit in terms of the numbers of students enrolled

in the program.
Conclusion:

The accessibility, vidibility and flexibility of this well run

program account for its considerable success. Strong program offerings

and unique organization can be duplicated bv other regions. | appreciated

-

a chance to learn frz~ this model program.

® - | :
.,

L ADDITIONAL RESOURCES
o PLEASANT G4P DEVELOPMENT CENTER-FOR ADULTS

2

These resources related to the Pleasant Gap Jprogram can be requested

< " directly from Edie Gordon of the Develonment Center for Adults.

+ o

®
:‘ 1. Employability Skills Wnrkshop Packet

Special Section 310 Project, Tina M. Tabler, Project Director

A booklet dec<igned t~ help ABE/GED teachers in faciliating §
@ > an employahility no-kshnp, ’

Z. English Grammar Workbhook
E * -
[ Excellent, ae[f-conraiﬂed. se'f-explanatory workbook. ’
® v
% 4
A}

. hid

. B Iv
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PENNSYLVANIA

Visit to: Harrisburg State Hospital Visitation dates:
Education Department, Pouch A February 3-6, 1981
Harrisburg, Pennsylivania 17105

FIELD EXPERIENCE RFPORT prepared by:

<

Visitor:  Scott Lehman, Coordinator Host: Joan Y. Leopold, Director ABE

_ __ WMarren City Schools _ __ _ _ _Phone: (717) 787-956% - _
P.0. Box 391
® . Warren, Ohio 44482

Phone: (216) 841-2381

' ABSTRACT:

h i
Scott Lehman's ‘experience a: host to Thomas Niles of New Jersey
PY and Joan Leopold of Pennsylvania plus'his exposure to Pennsylvania's

&

Adult Education Midwinter Conference as part of his exchange visit

led him to speculate on future roles for adult education leadership
e in the 1980's. The theme of Pennsylvania's Midwincer Conference was
Adult Education in the 80's, A Time for Action. Lehman states the

viéﬂ that local program success is due to dynamic leadership, that

I3

PY : . hard Atimé)s are upon us, and that our leadership can and will rise

to the challenge. He points out educational and social trends that

will impact on our fﬁture and suggests that we take a good hard look

at our goals and priorities in light of present realities.

-

4




or national workshops. ' The Midwinter Conference of Pennsylvania State

_FIELD EXPERIENCE REPORT - HARRISBURG STATE HOSPITAL

3

Observations:

&

The quality of work that has been generated by most local ABE programs

is never more evident than when it.is displayed in local, regional, state

s

Adult Educators served as the focal point for my visitation. The con-

ference was extremely well organized, interesting in content and the

sessions | attended were worthwhile.
Nevertheless, | will spend most of the time in this report dealing

N - - \‘ .
with the major issue at hand, that is the future survival of AQUIt Basic

" tducation.’ \

We do not pause to think about the great effort that goes into projects

av

such as those done with 310 monies, local staff development and mosg of
. . S “ P

all, the successful local program. The key. to these suctesses are (he

leaders who organize their staff and desigﬁ~the framework. I had the

_pleasure of being host to both Joan Leopold- and Tom;Ni1;§°during their

- vigit to Warren. They, along with man; others, are our lea.ers for the

80's. It is easy to see why they were chosen as host/visitors from their

4

respective states. Each possess that ”spark“.of leadership that recognizes

Q

ideas and can instantly transform them into a reality within their own

~ °

ongoing experience. Both Tom and Joan know how to interact with people,
they can relate well to all staff and community leaders and know precisely

what questions to ask in any given situation. They are the kind of people -

with whom you never quite‘Spend enough time. "As you can see, | really

liked them both and look forward to any furture contacts that might be

generated.
11,
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Joan and Tom will be survivors in the tough years ahead. vThey
know how to cecure resources for their ciient; sake and rhgy are not
afraid to take risks. At the same time, they both are 'team playerg“i
l\senséd this about Joan in my visit to Pennsylvania. Each. of her
stag% has the utmost respect for her judgement and yet there exists

a rapport. That signifys a real team approach prevails in her program.

This is what it will take to survive the 80's. N

Conclusions:

-

Here are a few points | '~k we all need to consider as we view

our programs in the next few years. As long as we keep showing the results LT

‘of our efforts to legislators, we need to have very little fear that funds

will be cut off. | am more concerned about the increased apathyjof'the

general adult population that needs our help. Although our 'numbers' ; .

3

are continuing to grow, | have found that much of this is due to meeting
the needs of ''newer't populations such as "handicapped''. How great has
the growth actually been~amongst the hard core unemployed and disadvantaged?

They are’}he ones whose spirit and will has been turned off. We need .to.

help” them find some better ahswers. ABE can he{p rase a barrier which

has been placed before them. it can be done working in concert with train-

<

ing schools, workfare programs and other community agencies to present a

urnited effort to break the shackles of-poverty. | call this effort, "Adult

4 v

Basic Bridge Building', ~

Another concern | have for the future is‘that we direct our efforts

toward more quality, even if it means less quantity. We need to do a hetter

jbb with those who really want our services. This-means concentrated




\\;

We-will need to seek a greater amount of our resources at the local and

ERIC

Aruitoxt provided by Eic:

‘efforts toward specific goals. Too often we have bzen guilty of playing

a ”numbers game'' without regard to the specific effect we have on individ-*
uals. Efféctive local follow-up activities can help us learn more about
the kind of job we are doing. .

* Qur teachers need t; assume more of a counsefing réle as part of
their regular duties. | sense that we are becoming a little less 'human-
itarian' in our approach and we must fight this tendency in every possible
way.

Another direction we need to be alert to in-the 80's is the move
away from public education toward private schooling. - It will 5urély
effect our programs. We must co-exist with private adult education
interests and at the same time assume the lead. Local advisory councils
with wide‘rqnging representation can be a meaningful vehicle at this en&.

regional level. . We have to show new audiences the value of our programs.

Sometimes it seems fhat,werhéve more new ideas than we have time,
money and even clients. | think wé:;HoﬁTa‘settlgrjn on the most meaning-
fil of thésewideas and do a good well planned job of }agiéhéﬁfat}onifrr
Adult educators seem to have more energy than others in our professions,
yet it often seems like we are dogs chasing our own tails. Perhaps now
is a good time to step back and look at what has been done in the past
fifteen years. Select th;se approaches that have the most significance
and operate from that Sasis. .

The name of the game for .the future in adult education is coop-

eration and quality control. We will need to work with all kinds of"

groups and within our frameworks, decide what needs can reasonably and




realistically be met. It is well to keep in mind that sometimes you
have to step back a few feet so that in the long run you can gain many

more unchartered miles.




VIRGINIA

Visit to: Caroline County ABE Program
3 o P.0. Box 351
® L. - Bowling Green, Virginia 22427
FIELD EXPERIENCE REPORT prepared by:

. Visitor: Gerald L. Valeri
! Federal Program Coordinator
Altoona Area School District
Fifth Avenue & Fifteenth Street
- Altoona; PA 16603
Phone: (814) 946-8246

Visitation dates:
March 23-27, 1981

Host: Herbert H. Golden,
Program Director

Phone: (804) 633-5088

ABSTRACT: -

”

The problems and challenges of providing adult education program-
ming in a small rural community with no'major inqustry and no public )

transportation are examined in Gerald Valeri's field experience report

® on adult education in Caroline County. In such a location, adult bgsic
S ed;;;;}o;<;;d GED courses are deeply eﬁéed&ed in a ;émmunity approach
to adult learning, with.courées ranging from Beginning Gui tar to Genera]
’ Law to ABE. As Valeri“s report pbints out, the purpose of adult .education
! . in Caroline County is to provide educational opportunities for all,
: . .
E whether the course is one for fun or realization or serious study for
’ academic improvement.
: o
[
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- FIELD EXPERIENCE REPORT - Caroline County ABE Program ;
) ‘ ®
Y
Ihtroduction:
®
The Caroline County Adult Education program is located in Bowling .
.. Green, Virginia. Bowling Green is a small rural community that is appro- }
. . |
ximately forty miles north of Richmond and forty miles south of Freder- %
. . @
icksburg. It must be noted that Caroline County is entirely rural and f
{
i [ :
no major industry is located in the community. ‘- Farming and farm related
ok : .
occupations are the primary local employers. Those who seek jobs in the
= ' L 3
R manufacturing industries travel to Fredericksburg or Richmond. In addition, -
. c\" i
other than what the schools provide, there is no public transportation S
in the county. This and the size of the county limits participation )
: ®
in the program. :
The goals of the program as stated by Mr. Herbert H. Golden, Program
, 4
Director, are as follows: ’ NS
2 ' ®
1. Train students to'pQ§§ the high school equivalency exam= -
ination. LT S e
2. Train students in basic-skills in Adult Basic Education
so. they can cope with demands of society. .
— - . ] L
3. Train and retrain adults in a general adult education. - ' .
The program offered in Caroline County would be simtlar to that
of fered in a comprehensive high school, a high school in a rural setting, b
- - ) o
that does not have access to a vocational training school. - In essence,
. Lt -
-, the Caroline County schools have a strong vocational program in the . .
< : ~ ’ : )
regular school program. Therefore, the school is the focal point for L
. . ’ P g o
- community activities. The second strongest community involvement would
be the church and/or church related activities.
L 4 ’
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Observations:

Adult education in Caroline County took full advantage of the

facilities available in the community.. | observed typical ABE/GED

'

classes and noted no difference from rural programs in small town
Pennsylvania. Class instruction was conducted via the individualized
approach and the small group instructional setting.

The unique aspect of this program was the course offerings for

-

adul?s in other than basic skills (ABE/GED)l In fact, the main thrust

of the program-was on community involvement. The supefintendent of .

4

schools put it best when he stated, "'adult education has as its basic

3

»

objective the needs and interests of -the people in the Caroline County.

- - » - - - - ‘ °
Its” purpose is to provide educational gpportunities for all, whether >

the course is one for fun or realization or serious study for academic
improvement. The Caroline County Public Schools has committed itself

to offering programs to the citizens based on the interest of the people

and the school's ability to provida the program'.

With the above in mind, adult education programs 'were developed

that provided opportunities for the citizens of CarslineCounty to continue

. )
it . - \ - - e . \: ‘. .
their learning. Continued learning wmas, in areas of academic, vocational

avocational, cultural, and social endeavors. The Jollowing is a listing

of courses other than ABE/GED that were being offered during my visitation:

1. Auto Mechanics - . -13.  Needlepoint
2. Body Conditioning 14. Photography

: 3. Bookkeeping 15. Advanced ‘Sewing
L. Cake Decorating . “16. Beginning Sewing
5. Ceramics 17. Smell Engine Repair
6. Cosmetology 18. Typing |
7. Flower Arranging . 19. Typing I1
8. Furniture Repair & Refinishing 20. Upholstery
9. General Law - 21. Weight Lifting
10. Home Horticulture 22. Welding
1T, “Beginning Piano 23. Beginning Guitar
12, Vocational Sewing ‘ 24. Younge Farmers

<{) 25. Aerobics

<
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It may be noted that tne course offerings were dependent upon*

.enrollment in the particular ciass. Additionally, a fee was charged to

participants for other than ABE classes. The fee covered the cost of
materials, supplies, rentsl, and the instructors\salaries? The community

involvement in this program covered all socio-economic tevels of the

county. In fact, this particular component is highlighted regularly in
| ’ ) /
the. local paper. The program is such that going back to‘schopl is an

accepted way of life in the community. The number of adults enrol’ed

in the program are as follows: /o

23 - ABE classes
37 - GED classes
267 - Special Interest classes .

327 - Total numbér oFlédults enrol led

. ¢ s, .
" Recruitment for these programs takes place via the schools, churches,
. - ) ¢

free newspaper articles, free radio announcements, and handbills that are

-

distributed via local business and employers.

Conclusion: . R R

. . S .
The goal of the program was to allow the visitor af host an opport-

]

unity to freely exchangerideas and program materials. Additionally, dis-

cussion relating to all education and its ramifications for the adult
. LY

learner occurred.

’

My own reflecttons on the visit are utlra positive. | was given the

*

opportunity to observe a rural approach to adult edu;ation. Rural out- -

o

reach is one of the gdals in the Pennsylvania State Plan and the Altoona

Center has/is establishing prégrams in small rural communities throughout

a four county area. The insights and information | received while visit-

L
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ing Caroline County will certainly assist our prggram in achieving

“
A
- -

thece goals.s . .- ,
I was totally impressed with the overall program in\ghe\schools of

~ .

-
-

Because | am the federal coordinator for altl projects in the Altoona

Area School District, | sought out and observed other, relevant components

of “the Caroline Courty Schools. | noted many similarities between the ;J’

p{pgramsherequ those at'homef . n . )
In partigylarf I would iike to ciFe'the following comporents: s
B 1. The adult educa}ion interest courses 9ffereg at the high school”
' were excellent. "I noted enthus{astic teachers“and ;diqt'students.
P hqasoﬁs for the adults attending were social, educational, and

employment ‘re lated. Thel interest courAses will defini&ely be
an idea that will be carried back to Altoona for implementation.
A
2. The ABE (Adult Basic Educatior) classes at the high schoo"fnd

at the Mt. Zion Church were particularly noteworthy because

L

these adults have the most to gain. | heard comments from members

of the class that were definitely a side benefit, not planhed
4 . \ . )

-

for in the-original skills program. They weras

a | can finally read the Bible. ; : .
b. | can read stories to my little ones. . :
c. | can hetp my children with their school work. .

%

What | felt buwt didn't hear, only'because it was unspokgn, was

'm'proyd of my accomplishments. My famﬁly is proud of me, 1

e smarve—r—p——

5 S

can learn.

-

-

'* 3. The GED (General Educational Development) preparation classes were

also outstanding in the fact that the adults, many whom travel
o

‘9£:o?ine County. 1 did not confine my visitation to adult education alone.

2
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a great distance, displayed an enthusiasm for learning and,
in fact, were learning, as evidenced by the number who obtained

their high school 8iploma each year. This enthusiasm has to
. L

be a result of good teaching aod a well planned program. The
adults in the class at the high school and the Mt. Zion Church

in Dawn, Virginia, relayed many of *he same comments as the

the ABE component. They are justifiably prbud of their:

-4
adults ih

learning and expressed gratitude to the Caroline-County school

"

.-system for providirg this second chance at an education.

N
I .

4, The overal! appearance of tHe schools and the maximum util-
ization to which these facilities are used is for the benefit

of the communities.”

‘q n

5. The frugal anc judicioug use of the ﬁrogram funds. In fact,

Mr. Golden is getting maximum output for minimum amounts of

§

¢

money. This program certainly gets a long mile of service for -

r

- each dollar invested. - -

*

In contlusion, | would have to commend the School Board; Super-

intendent of Schools; Mr. Robert E. WiTliams, Aduit Education Coord-

inator;~Mr.ﬂHeFEert Gdldén;‘!nstwuctors for the classes; and in part-
. ~
icular, the residentsdof Caroline County who are pgarticipants in the
* . '
program. Without the positive support of all of the above, the program

could noc operate as well as it does. \\

1

Personally, | am glad the opportunities to make this .visitation were

provided. My personal professional growth has been eyhanced by what |

. - e o
have.observed. .The Altoona program will definitely initiate some changes

\

in the coming year, and | can state that many of jthe Bowling Green success
7

-,

elements will be implemented in our program. .
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VIRGINIA

-

Visit to: Virginia Adult Learning Center Visitation dates:
: 1322-24 West Main Street January 26-30, 198i
Richmond, Virginia 23284 ¢

® FIELD EXPERIENCE REPORT prepared by: .

Visitor: J. Harold Sahm, Qirector Host: Donna H. Brant, Coordinator
» Adult Education Resource Center Adult Learning Center
; Glassboro, New Jersey 08028 Phone: (804) 257-1141
1 Phone: (609) 445-7132 . \
® : .
ABSTRACT: !

The Virginia Department of Education staff and Virginia Commonwealth

®
;
E N
e Universit;‘Learning Center administrators treated Mr. Sahm to a compre-
hensive vieQ of adult education activitiesmin SOutheasterﬁ Virginia. He
—— ——visited eight programs, the state of%ice, a 310 pro}ect, an adult education
graduatg class and partigipated in an inservice actiyity for adu{t education
téachers ana in Virginia's adult education research cémmittee.
’ In this report, Mr., Sahm proviqps us with his individual perceptions of
a five daf'whirlwind tour from the vantage poing Pf a New 'ersey.diregtor
of an adult education resource center. His observations run the gamut from
color-coded time cards- and books to advarced development planning that coulds

°

utilize the services of reference librarians for basic skills instruction.

Much ‘emphasis is placed on 310 projects, staff development and administrative

concerns.
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FIELD EXPERfENCE‘REPORT - VIRGINIA ADULT LEARNING CENTER

e

Introduction: ) »

, .
Originally, | was scheduled to visit one of the two learning centers

at Virginia Commonwea | th University in Richmond. ~However, with the cooper- ”
ation of my host, Donna Brant, | was able to have a much more diversified ) ®
visit.

Besides haVing the possible e;ﬁbsure td'sevéralflearning centers, |
wansgd to participa;e in a local inservice, Mrs. Brant worked with Lennox
. Mclendon, a regional supervisor of adult education of the Virginia De-
partment of Education, to develop a cohprehensive schedule“for me. She also
extended her per§onal-”Southern Hospitality' by opening her home to Ee during

my stay.

s

Progt ams: - ,
. o

-

The Virginia Commonwealth University's Learning Center | visited was
off-campus in a Spacious, two-story home. Half of the first floor was occupied
with twenty study carrels for individualized study; the other half had a. =~ - -

registration-reception area, printing material retrieval area and two small

classrooms. With én{y half of the upstairs, they utilized the space for two
small classrooms and the director'; office.

This learning center had standard refurbishing - paneling, acoustic
c;iling tiles, linoleum floors, deluxe room dividers, long tables and desks
with tablet arms. However, it was~warm and comfortable - a place where you

would want te come to-study. .

12;
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One of the first t;ings that struck me as different or out of place
in this home-l’ike setting was a time clock. However, | %earned that all the
o major:dult education programs had time clocks and expected their students
to clo‘ck in aﬁd out. The rationale wasn't to document the student's t.ime for .

pay purposes, but rather to acclimate the students to the world of work where

-

o their punctualit'y will be demanded. : ' . . |
; " Another revelation was the limited budget. Fifty percent of the budget .
is supported by federal ABE monies; thc remainder is supplied by the Virginia

e ' Learning Center. With this money, a fulltime coordina-tor: is paid for as well

as seven parttime teachers.: Because these pafttime teachers are also grad-

- A

uate students_f they are only paid minimum wage. The Center also utilizes

® students as trainéd volunteer tutors. -
+

Most of the graduate students had teach®ng experience and provided more

than adequate leadership in the classroom. However, as with all volunteers

N -

._ . @ great deal of Mrs. -Brant's effort must be spent on staff development and

linkage effective Learning Center operation. .

Although none of the students were paid to attend, they could receive

L4 CETA or WIN money for childcare expenses. Motivation for students to attend

this program because okf its connection with the University was apparent, as

} .

t iv. is in other states. Student's time cards were color coded as well all

f’ the books in the Learni?g Center. | liked the color ccding for the books which

i
eliminates for each new teacher the need to do readabilities on all the

recreational reading materials as well as textbooks.
¢ The program was individualized, in the best sense of the term. People
worked independently in|the situdy carrels with technical assistance from the
\ .

teacher and in :mall grdups or'? instruction that had not been mastered. The

1

i

[}

L students, however, were Ft completely resoponsible for their learning; there

LAt L L
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was still a teacher-centered emphasis, i.e., everyone is working on a -*

curriculum continuum but start at different places and work at different

rates.

The Learning Cencer services almost eighi hundred people a year which

»

makes them one of the most cost-effective programs | have ever seen. Their
link with the Uniqersity probably explains their higher level of co&cern wi th
‘the dynamics of reading, learning disabilities and counseling, as compared

to other programs | observed. ' ' -

.

Another topic of interest was the recruitment effort of the Learning -

Center. They are advertised in the college brochure, through a special pro-

motional handout and by a slide-tape presentation. The slide-tape is honest,

down home and professionally done. The presentation utilized their students’

£l

" own comments on the tape. Their method of gathering thig‘inbut was to take

a group of students to a sound studio, ask them a series of ten questions,

L4

and splice selected answers into the fina[ﬁ;quti L - o - -

" After visiting the Learning Center, | started a whirlwind tour. of-south-
-eastern Virginia.with Lennox Mclendon, Regional Supervisor of the State De-

partment of Education. Points of interest on the tour are:

DIAL PROGRAMS

Virginia has invested 310 money into DIAL programs, a central number
where students can call to work on instrucfional'tapes. The strengths of the
program are that it allows students to learn at home, the program i; available
ddring a.greaterperiod of hours and saves transportation costs. The weaknesses
are it ailows people'to learn in only one mo&ality, it doesn't meet social -
needﬁ, its equipment is not sophisticated enough to allow material tc be re-
peated or to sdmmon the technician and it is not cost effective to have a

counselor on duty all the time. Virginia is working on improving the model

in' future 310's,’

-124-,,
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STATEWIDE NEWSLETTER

Virgiﬂia also invests 310 money in a statewide newsletter. State

Director, William Moore, has a column in this twelve to sixteen page per-
iodical which updates people on training opportunities and innovative prac-

tices. A good investment that draws adult educators closer together by

o
®
3
E
i

sharing information.

. . PLANTER'S PEANUTS EMPLOYEE IéAINING PROGRAM h ’

Another 309/310 project which was very successful is the Planter's

~ e

éeanuts Employee Training Program. A truly-cooperative prograﬁ?gthe Em-

ployee's Union selects forty people who are in greatest need of instruétion;
Planter's Peanut Company converted one;third*of their cafeteria info a beau- .
.tiful well-equipped center and pays the employees twd hours of wages for

at least four hours of attendance in the learning center per week; and the

__Suffolk City Scheels USE‘paTt'ﬁf"fhéTrfﬁBEdeﬁ&o@&éﬁiVEBM;ay for teacher's

. salaries and materials. ” -

G

The Planter's Center utilizes the experLgnces and job awareness of in-

dividuals to develop a personal curriculum. They have developed their own mat-

5

erials with the Janguagg master and are integrating industrial terminblogy
and the type of mathematics required on the job into the student's instruction,
A manual for cooperative efforts between ABE and industry has also be developed.
) INSERVICE‘
The inserv{Ze that | observed was a small informal one for the teachers

of Eastern Shore Community College who teach at six satellite centers. They
‘stressed the ''three R's'' ot their program - recruitment, retention, and‘r§-
ssources. After brainstorming on methods of recruitment and why students drop

out, they broke into twb smaller groups. ) g -

| chose to participate in a ''Teaching Students to Write'' session. The




points made by the teacher conducting the sessicn were: -
] Demonstrate grammar usage by pointing out student errors.
2. Have students create their own stories.
3. Use modeling as a technique.
4. Do not use pictures as stimuli.
5. Do not use peer correction of writing.
6. Write comments on the student's writing but not a grade.
7. Use a tape recorder 'to record the student's story.
8. People want to write only because they want to write.

| am afraid | became a ''Damn Yankee'' that evening because | did not
. agree with some of the points in teaching writing. Although the inservice

was not as action-oriented or ''packaged to be practiced' as it could have

been, | did feel that information was provided and that the evening was re-

_juenating, which should be the '‘bottom line'" for any training. As a_group,

- ~—SURMER ADULT EDUCAT ION CONFLRENCE

‘The State Department had held-a Summer Adult Education Conference in-
Norfolk in August, 1980 to disseminate 310 project activities. Billed as

the lérgest ABE gathering in Virginie with three hundred ninety participants,

the four day event als. had workshop sessions on instructional and material
concerns. )

The State Department followed that up with an Adult Lea}ning Center
Coordinators/310 Project Directors Conference in Virginia Beach in October,
1980 ‘and are pianning their biggest effort yet in‘AuguSt,$l98|, entitled
"Project SAIL", a éummer Adult Institute and Lyceum. They envision a seven
day conference for two graduate credits in Virginia Beach Only the pro-

<
E,

2

E

i

3

E

E

:

E

:

E» "~ spect of serious budget cu&secoukd |nfringe on the hlgh expectatlons for this
g venture.

=

ADULT BASIC EDUCATION: CURRICULUM AND RESOURCE GUIDE

The Virginia State Department of Education recognizes that adult educators

3
:
E— gather a lot of useful information and experiences but that it is not easily

+

120
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they also endorsed the ABE conference run by the State- Department of Education. ___




accessable to new adult education personnel. With thaf in mind, they de-
veloped an ABE p;ogram planner's Bot§book and pr}nied Adult Basic Education:
Curriculum and Resource Guide.

The ABE program planner's notebook is designed to be used in a loose-
leaf binder so materials can be added ang deleted. The sections completed
include staff development, recruitment, library as a community resource, and
student enrollment and placement. Most of the information is written clearly B
and simply and reﬂect's'pjrr'actAiicaﬁliityl.7~ The Curripulum and Resource Guide is
a 1977 edition and does not include the newer adult-oriented materials. Every

<

skill listed in the curriculum was matched with appropriate materials.

In reviewing different learning centers, it becamg apparent thaty used
the same material and -hat there was a'’high school mentality'' towards prog}am
organization and operation. -~ Perhaps that should_Pg_qxpgqtgd; people-were
high school teacﬁers and administrators aﬁd as programs get bigger the adult
eduqation staff falls back on experiences and the orientation thét they have.

Obviousiy, this is not only happening in Virginia. After my Host Visit,
| went to some of New Jersey's urban centers that | never had visited and
realized the same things were happéning here. Testing procedures and the use

of counseling time could be questioned also, in urban adult learning centers

in both states.

In New Jersey, we. support-our local adult education programs with an
;lmost fifty-fifty match of federal ABE and state HSF monies so there is
an iptegration of free services. Since Virginia has a limited state match,
they are forced to make a student pay for his adult education program if he
scores above 8.0 on the TABE test.

Virgiﬁia gives each ABE program an allocation at the beginning of the

-




fiscal year but actually forwards the funding at the end of the fiscal year

afier they receive fiscal reports and receipts. The formula used in deciding _
allocations ‘is simple - fifty percent of the money is divided by whom a pot-
ential program could serve and fifty percent of the money is Wivided by what
pe;centage‘of the people served statewide the previous year the program served.

Some programs like Portsmouth have a strong link with CETA. There is

an eﬁEé;lent_infegration of CETA programs into the total program at the Learn-
ing Center in Norfolk.

A graduate school class was meeting at the Learning Center at Vigginia
College University one evening that | visited there and | was impressed with\
“the clearly stated, practical dialpgue that was taking ﬁlace about adult learn-

ing and the dynaﬁics of adult education programs.

ADULT RESEARCH COORDINATING COMMITTEE

Virginia‘has created an Adult Research Coordinatiné/Committee which is
exploring wﬁét factors make a successful ABE program. The committee is com-
posed of a regional supervisor of adult education, two learning center coor-
dinators, an‘pniversity professor of reading Qnd an university statistics‘pro-
fessor.

" SPARE TIME EDUCATION

A topic still in the thinking stages fs SpaygiIjmglgducatjon~which*w6qu“"M'”'

utilize the services of reference librarians for basic skills instruction as
well as all continuing education needs. Perhaps promotion will be the focus

‘of this concept.
Conclusions:

The philosophy on training in Virginia Centers is on the teacher. The

<

State Department of Education uses both a program inveBtory and a staff quest-

28d 3. .




ionnaire in its assessment of teacher needs. After needs are identified the
Virginia Department of Education offers alternatives for meeting those needs

through workshops. However, there is nc real pressure for teachers to choose

F

any particular style or materials.

In New Jersey, money to support the director's salary comes from the

state which‘gives the state more leverage on program operations and greater _’ =
expectations for improvement and the implementation of new concept#. _Tﬁe
smaller geographical area allows direéfors to network in New Jersey while that
does not happen as much in Virginia (the state diéeqﬁg:_bgs had to fly to
areas to avbid~overﬁight stays): )

I was pleased with my visitnin Virginia; | was forced to rethink‘some
of my beliefs, l»gainedxnéwﬂinFOfmation angd experiences-and hopefully, |

N L

made a few new friends., | wouldalso recommend the continuation of a pro-
ject like the Adult Educators Exci:ange Program because of the potential for -

real professional g}OWth.




VIRGINIA
Visit to: Fairfax County ABE Prdgram Visitation dates:
- 7423 ‘Camp Alger Avenue\’ March 18-20, 1981
Falls Church, Virginig 22042 ‘ May 20-22, 1981

FIELD EXPERIENCE REPORT prepared by:

Host: Jean Lowe, Lead Teacher
Adult Basic Education
Phone:(Ke3) 698-0400

Visitor: Rose Marie Brown, Coordina
- Adult Education
Middletown City Schools '
1515 Girard Avenue
Middletown, Ohio 45042
Phone: (513) 423-0781

and- , . *

Edie Gordon, Supervisor
Development Center for Adults
Centre County Vo-Tech School

Pleasant Gap, PA 16823
Phone: (814) 359-3069 ..

-

ABSTRAGT :

-

~ Fairfax County provides a mecca for adult education with nearly 40,000

students enrolled in a comprehensive adult education program and 'a commitment to

adult education evident }D_Shg‘italgmeni byﬁDr;»Dav4d*Sawyery“ﬁSI1§f5ﬁt‘SﬁBer- T

intendent, Adult and Community Education, "If it can't bexdone (educationally)
in Fa{rfax’County, it probablx can't be done". |

Rose Marie Brown‘probed every area of Fairfax's extens ive ABE/GED/ESL
program, with speciai attention to their volunteer learning program.” Edie
Gordon adds additional details about E&e development of the volunteer program

and its training methods. Given the monetary constraints under which adult

"education suffers, this report is mudt reading.

133
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ﬁIELD EXPERIENCE REPORT - FAIRFAX COUNTY ABE PRbGRAM
Rose Marie- Brown

~

- ~ K

. S
// Introduction:
. People make strong ABE programs! | didn't have to travel all the

o

. way from Ohio to Virginia to make that discovery, but | certainlf re-
affirmed what | have always §elieved to be true. - People do make strong
_ : 7’

ABE programs.

’

-

Meeting the Neeﬁs:

while school districts across the nation are suffering from de-
clining enrolimen;, FaTréax-County, Virginia,one of the férgest districts
in the United States, is bur;ting at the seams. Its close proximity
to Washinéton, DC, is the primary exp;anation for.its growth. The socio-
economic level of the population living }n Fairfax.County is one reé;on f&r
a tremendously ‘high cost of‘living, especially in real e;tate. ~ 5

v L
Ats unique make-up, offers a natural habitat for a comprehensive

[N

have made a total commitment to serving the people of the commdnity.
14
Its programming includes every aspect of-adult education_incljding more

than 1,000 classes in approximately 500 different subject areés: Nearly

40,000 students will have participated in adult education activities.

“ For example, more than 14,000 will have registered for home economics,

s

é related glasses and Business .and office education classes. Nearly 3,000 -~

students will have been enrolled in consumer repair and office education

vocational classes.

__Adult Education prqqréh and the Board of Edqga;ignﬂggdanmivigtraci;yLﬁw,“__
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°

.Bgsides‘\ddlt Basic Education, General Education DeveIOpmgﬁt aduits

T

have'the option of taki;g high school credit classes in required subjects

in order to ;arn a high school diploma. Day and evéning classes are of-
fered to adults seekfng this route. Under the able guidance of Susan Klein,
lead teacher, a competency based external high school diploma program

was being developed to offer another educational alternative.

The first person | had the opportunity to speak with rega ding general
adult education in Fairfax County was Dr. David Sawyer, Assistant Superin-

tendent, Adult and Community Education. He stated the, and | believe him

’

now,."'if if can't be done (educationally) in Fairfax County, it probably

can't be done''. .

ER N

As a coordinator for all areas of adult education' in Middletown, |

lcomed the opportunity to discuss all aspects fo the Fairfax experience

L

ith the individuals who _have built this successful program. Just to cite

>

ne example of Fairfax's person-power, they have employed twenty subJect

coordlnatons who work part uf%e to, organize, recrunt teachers and students,

- o -

in order to create a thriving community and vocational progfam. One coor-

dinator handles only the food classes while another works te arrange for

the sewing classes. Presently, Middletown has only three consultants

in the areas of business and office education, distributive education, and
home egphomics. Surely expanding this idea which Fairfax has so effect-
ively used, is a cost effective method to implement as a program begins to
flourish. .
i M . . ‘
. Programs, including ABE, are advertised in a gigantic newsprint

brifhure. It is unusual not only because of its volume, but also because

set up curriculum, and handle the hundreds o£fdeLaLl§wneeessé#y~{o~canph&h§~-“’“
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it advertises parks afd recreation-department programs- and clasges.' Judging

3 from my limited knowledge ofdadult educatjon programs across .the nation, d
s this is a feat in itself. .
D[fferences Between- Programs Recognized: ’ -
. A, s
- Adult Basic Education in Féirfax, Virginia has a different definition .° L
than in Middletown, Ohio. In Fairfax, students with belog a third or fourth 7
| grade reading level are assistédlprimarily by the L{terary Volunteers of - !?

Virginia. Students above this level are encquraged to attendilearang lab-

oratories where strong individualized instruction andccareful prescriptive
: ) o ; °

work are the keys to the program's success. Students who achieve a level

-
to prepare for the GED can remain in the learning lab situation (ABE) or
”

+ - i .

take an in-depth structured GED preparation c!efs wnere tuition is charged. .
‘ - . Y

o - In Middletown, all students who test below the eighth grade level are en- .

couraged to attend ABE individualized learning labs where they remain until

) . : : : ’ -
their goal of passing the GED test is ultimately achieved or they reach
’ L4 - N .

I4
their desired level of competency. They may enter as non-readers of inter-

mediate, and twenty percent may be above the eighth gradg IeQel,at ‘their

,

entrance. . T ‘ ,
, . . o
English as a Second Language stutents are integrated into the regular .
* - ABE program in Middletown or separate classes are offered if the need exists.
fA ,In Fairfax, the need for ESL is colossal and one lead teacher, Helen Prange,
- coordinates this program. Foreign born students gravitate to the Washington, Lt

. v
D.C.; area 'because it is the capitol', which has necissitated a muiti-level

program with over 3:000 students.




Ideas Flow:

|
One innovative idea which could be duplicated in octher ABE programs is

the Fairfax County's pre-GED testing. Adults can take a simulated GED test
? for a nominal fee to find out where they need tgﬁbrush up on skills or if
. they are ready to take the actual high school equivalency test. If the stu-
dent is not prepared for the test, thev can be encouraged to enter a.learning
b ¢ lab or refresher counseling course. This provides én.extremely usefu! tool

for students who aren't sure of their strengtns and weaknesses.

Learning Labs: oy,

D

G

R, el

‘Learning laboratories located strategically throughout Fairfax . unty
l\ -

- serve over 1,000 ABE students. Centers are ioca ed in school buildings,
community centers and other public facilities. Each labor ry boasts a
‘Wide variety of materials and equipment so individual p ‘escriptions can_be

:

prepared to meet student's needs,

The atmosphere of the classes | visited proved warm, friendly, and pro-

fessional. Sensitive, caring teachers provided the essential ingredient.

i ' The teachers' concern for their students' individuai educational needs rein-
forced the philosophy that ABE teachers must also be counselors.
The glue, the person kolding all the aprts 'of the ABE program together,
. was a very special lady, Jean Lowe.' She typifies whag Adult Basic Education
i. coordination should be by her dedication, sensitivity and expertise. Her
willingness to imp;ove the program, critically look at it; and acknowledge
s
=~ its strengths provide the right combination of quality leadership. She »
i' fre;uently holds staff development meetings, v?sits programs, stays aware

of new materials and totally suppcrts her teaching staff. | had the pleasure

\ I'S %

o

»
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of attending and participating in a teacher's meeting and the rapport between
staff and administrator was superb. They respect her; she respects them.
An observer can hear the flow of ideas develop between Jean and her staff and

she has trained them well to be professionals.

¢

Support System:

Jean's enthusiasm for her job can grow and prosper because she is
backed by a strong support system. Her immediate supervisor is Ken Plum.
Although he has the responsibility for total adult education, he shows a
commendable dedication to help the uneducated adults in the community he
serves. ABE, thanks to Ken's belief in the program, is supported strongly

. with local dollars. A portion of the monéy generated from general adult

y education programs is slotted intd the ABE and ESL program.
Ve

Volunteef Learning Program - Super Success:

The Volunteer Learning program was established to help those people who
are unable or unwilling to attend an ABE class. The word 'volunteer' applies
both to the students ;nd their tutors in this program.

Students are referred by many agencies, however, the potential learner
must make an appointment &b be testeé. The responsibility for his or her
learning rests with the learner which the Fairfax staff feels attributes to

< the success of the program. Over thirty-fi&e percent of all referrals are

from the court. Tutors who are not assigned to a learner often assist in

the learning laboratories.

-~

According to a publication explaining the tutoring program: ""Each per-

un applying to have a tutor is interviewed to determine a beginning in-




N

Astructiona] level in reading, math, English and'ﬁpell}ng. Appropriate

materilas are prescribed and sent to the tutor: who agrees to meet the
&\]earnér twice a week at a mutually convenient library. Wwhile the tutor

. , - .

?Q\primarily responsible for the learning procesgt tutors arg encouragqg

to é&]l the VLP coordinator to report progress and problems ard request
‘additionat materials. Tutors are remarkably resourceful beop]e" who de-

light in the successes of their learners but accept frustrations, knowing

that some féi]ures are inevitable given the problems of the population that

VLP serves''.

A strong training program, carefully prepared and executed, provides

the first key to success in this volunteer program which has solicited the .

assistance of over 150 volunteers to work with individual adult students.

Potential volunteers must attend comprehensive training sessions which

“« 3

prepare them to tutor adults, many of whom are preparing to take the GED.

Students and volunteers usually make arrangements to meet at the local Jib-
rary for their training session. s i
The second, and most important component of the success of this vol-

unteer program is Martha Poling. When inquiring as to the reason whythis

program has obviously succeeded where so many others have failed, it be- \\

came apparent that one capable persorm was in charge of all the volunteers
and that was her main responsibility. She tested potential tutorees,
selected materis]s for the tutor, made the ''match', and followed up on the
progress of the pairing. Most crucial to the success of this project, she
is always available for consultation with tutors. Support from the ABE
program is also evident. ‘Whi]e | was there, Jean Lowe, ABE lead teachéf,
and Susan Klein, high school diploma lead teacher, both assisted with a

.

training session attended by at least twelve promising tutors. The VLP

o B
g
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holds implications for the future which could prove inwaluable with program
costs soaring and the prospect of additional funding relatively gloomy. To
say the least, | can't think of a better method of preparation to serve the

i

needs of under educated adults than to design and implement a program similar

I} ° - -
to the Fairfax model.

Conclusions:

|

Th c;aff of the Fairfax program made me feel welcome from the mo&ent

, o

| arrived. Jean Lowe should b. ommended for scheduling my time with act-
ivities which proved worthwhile. She opened her home to me for two lovely
dinners, a;Fanged transportation, lodging, accomplishing all this while
SUF;ering from an extremely uncomfortable and painful illness. Knowing my
interest in all phases of adult education, she thoughtfully allowed time
tg;visit other components of the prcqram and scheduled meetings with ad-
ministrators of program se ments other than ABE. All of her co-workers
were candid and willing to share their ideas and methods.

One fringe benefit of this exchange program shou!y not be overlooked.
My exchange visitor from Greece, NewAYork, Bob Holtz, did 3 super job of
buoying up the staff.members during his visit to Middletown. He observed
what they were doing well and didn't hesitate to commend them fér their
work. When | visited Fairfax County, | hope 1 was suc;essful in conveying
to the }ndividuals with whom | came in contact that their program was ex-
ceptioﬁalnand one of which they should be“proud.

So often we get stuck in our own nook and no one ''sees'’ what we are

1

doing.  When an ''out of towner'' visits, it means so much more, especially
i

“to the people with whom we work w~hn are not directly involved wiih adult

education. The regu'ar adult education staff also needs reassurance and

L




their share of ‘M and M's". This exchange program certainly provided a

needed lift for everyone, the host and the visitor.

These resources related to the Fairfax County ABE program can be requested

ADDITIONAL RESOURCES

FAIRFAX COUNTY ADULT BAS!C EDUCATION PROGRAM

directly from Jean Lowe of the Fairfax County Adult Basic Education program.

1.
2.
3
b,
5.
6.

(3

Volunteer Learning Program: Teaching Reading Comprehénsion Skills
Handbook Division of Adult Services, Fairfax County Public Schools
Brochure: Learh to Read Better: GET YOUR GED .
Answering Multiple Choice Questions

Adult Basic Education Brochure

-

Fairfax County: Adult Education Placement Skills Survey

7. Fairfax Adult Education Learner Application

8.

What's On the New GED Test
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Introduction:

-

FIELD EXPERIENCE REPORT - FAIRFAX'COUNTY ABE PROGRAM
Edie Gordon

* AN

{}he ABE/GED division of the Fairfax County_School System operates
programs at nine urban sites, serving. approximately four thousand students;
sevéﬁty percent of whom are ESL, twenty percent ABE‘S-8 level, five percent”
ABE 0-4 level, and %i;e percent GED. Paid staff includes sixty teachers,

five counselors, and two administrators. The program also utilized one

hundred fifty volunteer tutors and a local advisory board which is selected

on the basis of i ts knowledge of community educational needs. Additional

program projects.include a special grant from the Patent and Trademark

Office, CETA, andgeneral adult classes.
The Fairfax County ABE program works in Qpnjunction with Cooperative
Extension, Public Library, JuvenileAC0urt, Literacy Council, Detention

'

Céhter, Community Mental Health Centers, Social Services, and the Recreation

and Housing Departments on cooperative projects. ’ ~

Observations:

N -

s

Du}ing my observational visit to Virginia's Fairfax.County Public
Schools' ABE/GED program, the agenda included personal contacts with and/or

on-site observations of the following:

Adult and Continuing Education

Mr. Kenneth Plum. Director of Adult and Continuing Education is an
enthusiatic advocate of Adult Basic Education. His support of ABE goes
beyond philosophical and program objective concurrence in that Fairfax

County's local match of federal funds for ABE is. currently fifty percent.

-

112
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the volunteer learning program.

B!

This is done primarily by operat:.g general adult classes with a profit

margin sufficient to supplement ABE funding.

Staff In-service Training/''Adult Learning Styles"

ABE Staff In-service Training/“Adq}t Learning Styles' is presented

by Dr. Mel Riddile, Coordinator of Substance Abuse Prevention, Department

of Student Services and Special Education, Fairfax County Public Schools.

—

In addition to being extremely relevant and well presented, this in-service

training program aptly demonstrated the cooperative working relationship

between adult basic edusation and other divisions within the school system.

a

Volunteer, Learning Program

Ms. Martha Poling is the Volunteer Learning‘Program Coordinator.
Bzcording to Ms. Poling and uean Lowe, ABE Coordinator, the reasons are
legion that those who need to learn or improve their competency ip basic
math, reading and Engiish skills fail to attend ABE classes. Many of these
?easons, resulting from financial, health, or family probleﬁs are beyond \
the control of the school district. By using what they know about ''typical'
ABE classes as a guide, Fairfax County has tried to improve the effectiveness
and accessibﬁlitf of ABE while increasing participation by offering a more
flexibie program.

Five years ago, Fairfax County, through the combined efforts of the
juvenile court, the public library and publié schogls, decided- to emphasize
the ADULT in adult basic education and offer a program tailored to individual .

needs, diminishing che "school' flavor of the experience. Thus was created

The volunteer learning program is one of three ABE alternatives

-
i

available to Fairfax County residents, supplementing traditional classes




and’six adult learning centers. The VLP coordinator matches a‘trained
volunteer tutor with a learner wh& has been 5rev:ously tested and inter-
viewed. The coordinator providif study materials at a public library
mutually convenient to the tutor’and learner who typically meet twice a
week for two hours per session. '

THe.VLP was organized in 1975 by Ange[a Riedel, who belie;ing that
everyone had somethirg to teach, had confidence in trained volunteers.
After spending twelve hours with potential tutors; teaching them how adults
jeéarn; reviewing math, English, and reading comprehension sgiils; and
familarizing them with the most frequently used materials, she began re-
cruiting learners. As the project was jointly operated by the juvenile
court and adult education, many of the first learners were court referrals.

In time, people whnse health or transportation problem§ or even general
lack of self-confidence. prevented them from attending more traditional
programs began to enroll.
p Today the program is somewnat more complex. Of the more than three.
hundred trai&ed tutors about ten percent.have also ;ampleted literacy train-
fng at workshops offered by the Northern Virginia Literacy Council and some
tutors themselves now assist in training new tutors, shariqg do's and don'ts
from their experience. There are one hundred tweﬁty tutors currently active
.in the program. ’ .

" Each- learner” is interviewed by the program coordinator or a trained

plécement counselor. Individual strengths and interests are assessed in the-

initial interview. The iearner may be referred by another agency, but is”

3 P

responsible for making and keeping his oeréppe+nfﬁéﬁil Their experience

is that a person who foliows through with the testing is more likely to follow

-t
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through'with a tutor. The prescription is based on the initial interview
and on whag Fairfax County calls "gentlé testing“. Appropriate books and

worksheets are sent through the library courier system to the tutor. The .

library a|§o provides space,-and librarians are effective consultants who
suggest supplemettary materials. Sometimes the initial interview Is also

at a local librafy to accomodate a learner's problem with transportation.

it Is very rare for a tutor to go to a studert's home where there are dis-
i

tractions and interruptions; only in the case of severe physical hanJicaps

Ld

-has home stidy been effective.

The VLP coordinator monitors the progress of the learner. The tutor

is expected to keep in touch about progress and problems. iAs the mainstay

of the program, the tutor is given as much respect and consideration as
possible. . t . ‘

Ms. Poling feels that the tutor-learngr rel;tionship is a growing one.
In some instanées, ioitial goals will oe me£ and tutofing will stop. At
other times, the pair will move to an adult learniog center where the
learner will begin to attend alone. About thirteen tutors ac£ as volunteer
aides in the learning centers.

Fairfgx County's goal is to have a three part program: classes, learn=

ing centers and the volunteer learning program, with movement back and

forth among them as a student's needs change. Thi/use of standardized

.

‘testing and uniform record keeping and constant dialogue between the teachers

and tutors make this possible. Six of Qﬁe adult learning center coordinator;
have completed the volunteer learning program training, making them familiar
with the alternatives available to adult students. /

There are still many potential ABE students in Fairfax County who are

not being served but more than six hundred have applied to the volunteer

=142~




_learnlng program. Some were referred to learning centers; some dropped
out; and iPOUt four hundred fifty have been tutored. Of these, seventy
have received GED's; all of this with one paid teacher, a parttime secre-

tary, and a modest budget for materials.

Mt. Vernon Learning Center; Edison Learning Center

ABE classes were well attended and staffed by competent, caring teach-
ers. | was impressed by Fairfax County's éesourcefaﬁness in providing students
with low cogt, teacher designed, learning packets for hgme.sthdy, while
keeping commercially printed texts for classroom use only. Another impxessiQe
cost-effective approach was the utilization of volunteer tutors as classrodom

teacher aides.

Career Center Coordinator

e
-

Ms. Cathy Cockrell, is the Career Center Coordinator. A wide variety
of career materials are available to Fairfax County's ABE teachers and coun-
selors. During my visit, Ms. Cockrell and | agreed to do an exchange of

staff designed materials directly applicable to ABE job search skills.

Conclusions:

o

The programmatic interchange of ideas, materials, strategies, and ’

-
o

problem solving techniques provided through participation in the Adult
Educators Exchange project has been an invaluable experience. | feel part-
icipating programs will bemstrengthened not only by adoption/adaption of
exchange programs' strong points, but also by th¢ programmatic assessment

provided through the perspective of the visiting adult educator.

L




APPENDIX A

PROGRAM BACKGROUND INFORMATION SUMMARY

NAME/ATITLE ) -
’ . of Exchange Host

Contact Address: T Tel:

Name of Program: : ) : Type of dgency.

Please read through entire PBI Summary before completing.

n . ———— N
This PBI Summary is intended to provide your visitor
with a general program overview and to identify those
unique features which were responsible for its select- -
ion as an exemplary program. Please complete all gen-
eral information categories and detail specific areas
as applicable. The PBI Summary should be sent to your
visitor at least three weeks prior to the visit. Please
send xerox copy of PBI to Sherry Royce, Program Dir.

INFORMATION:

-

0. students in your program FY79-80 . 2. No. months your program
E,ESL,GED,Skills train,etg) operated

ABE

e

OTHER(Identify) : 4. 4 Budget funded by OTHER (Identify):

GED °

*INST.

- 310

*(Institutional, if separate from ABE & GED)

5. No. paid staff\(Full or parttime) in 6. No. volunteers (Full or parttime) in

Instruction: OTHER (Identify): Instruction OTHER (Identify):
-— S

_ Counseling . Counseling

°  Outreach \ Outreach
Administra. ' Administra. -

"PRDGRAM GOALS

1. Does your program have a ‘statement of philosophy? YES NO
(If yes, please enclose a copy with the PBI Summary)

2. READ Program Goals: NAPCAE madel (Agpendix A) as a point of reference. List the
major goals of vour program.

A.




A R U L LR P

PROGRAM SELF-REVIEW
PROGRAM GOALS

¢

The aduTt basfc education program is des1gned to provide opportunities
for adults 16 years of age and over to return to school to improve basic
education and related skills which will enable the individuals to obtain their
personal goals and to become more effective and productive citizens,

’ .Major adult basic education goals include the following:
To provide an adult basic education program whith meets the needs

and interests of the students.

To provide adequate facilities in which to conduct the adult
basic education program.

To provide qualified personnel for administering and teaching
in the adult bas1c education program.

To utilize all available resourdes in the recruitment of adult
basic education students.

To engage the cooperation of other agencies who have services
to provide to the adult basic education program

“"3‘3

To implement cooperative agreements with bus1ness and industry.

To e§tab1ish accurate record keeping procedures.

: /
.. To eﬁtablishlaccuraﬁe fiscal accounting records.

To implement local preservice and inservice education programs
for staff employed in the progran. . .

To offer the adult basic education program at hours and places
which are convenient to the student._

L

e — ©
i
i

4
i
1
i
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PROGRAM BACKGROUND INFORMATION SUMMARY . page 2

ADMINISTRATION AND PROGRAM ORGANIZATION .

READ Adninistrat:.on and Organization ofethe ABE program: NAPCAE Model (Appendix A)
Py as a point of reference. Then, answer the- followmg questions,

-

1. How does your AE program fit in the organizational structure of your agency?

3 ) -
e { -
- 2. Do you have a local advisory counc%llfor your program? YES NO o
® If it has been an effective instrument, describe its role.
. & B
7 gy - - .
@
»
3. Is limited funding a problem for your program? - YES NO i
If so, what has your program, agency, state done to alleviate this problem (include - ~

communi ty lmkage funding) .

® ) ’

|

@ -
: L} .4, Does communlty interaction provide other program services/benefits? YES____ NO

If so, Describe the most beneficial cooperative arrangement.
N
® . _
¢ [

L




Points to Consider: T |

L

ADMINISTRATION KND ORGANIZATION OF THE ADULT BASIC
EDUCATION PROGRAM

\

- \ ’
Guiding Statement: In order to be effective, the adult basic education
program should be conducted in such a manmer so that close coardination exists
between the school, businesses, 1ndustrigs labor, public agencies, churches,

including contacts with businesses, industry and agencies, various program
res and the support of the school

" and community agencies. This may" be accqﬁp11shed through a variety of ways
d

promotion activities, sound fiscal proce
administration and board of education.

A

1. A local board of education has facilitated program development by
establishing policies to operate the gdult basic education program
in accordance with. the state plan and federal guide\ines

2. An ABE advisory comm1ttee has been formed to make recommendat1ons
to the administration, instructional staff, and supportive -
personnel regarding the total adult basic education program.

3. Adult education administrators.in order to gain public acceptance
and to promote adult basic education have maintained a close
re]at1onsh1p with representatives of business-and industry, public
agencies, and other community groups. . .

. Leg1s]at1on and legal guidelines which affect adult basic' education

‘ are well known and adhered to by the ABE director and staff.

n

F adult Basic education program has a full-time administrator who
directs the adult basic education program and deve]ops a comprehen-
sive plan for adult basic educatdion.

6. An accurate f1nanc1a1 record of the adult basic education program.
is maintained, including accounting for local, state and federa]
> expenditures.

7. Comprehensive student réQOrds are maintained.

A

8. Every effort is made to assure a fu]ly informed staff as to the
philosophy, operatior. and goails of the adult basic education
. program.

9. The adminiétration makes information available to all staff
concerning inservice training opportunities.

10. There is a continuous ongoing recruitment program which utiiizes
media, agencies, personal contacts, and student referrals,

11. The staff has made a local evaluation of the program in an effort
to assess the effectiveness of the current ABE program. Such an
evaluation might include a follow-up study of enrollees in an
effort to determine the effectiveness of the program.
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PROGRAM BACKGROUND INFORMATION SUMMARY - page 3

5. SELECT one of the 11 Administratiorn/Organization Points ta Consider (NAPCAE model)
that hag played a vital role in your AE program (i.e. staff training, recruitment,
local accountability, et~). Discuss how it is handled in your program. .

L

PROGRAM DEVELOPMENT AND OPERATION

\

READ ABE Program Development and Operation (NAPCAE model) as a point of reference}
Then, answer the following questions.

1. % Students (FY79-80) living in Rural area Urban Other -
2. % Students enrolled : .
5/more days/weék. 2-4 days/weék 1/less davs/week -
3. % Students ehrolled: 4. Prioritize use of the following facilities. Write
Daytime (l)for the site having highést use; then (2); etc.
Evening A :
‘ Elem. Sch. Sec. Sch. Com. Coll.
OTHER: (Identify) - Learn. Ctr. Church Library
° © Vo-Tech Business Correct. Inst.
Hospi tal Home Storefront

- 5. Are there major barriers to student attendance in your progfam? YES NO
If so, how have you sought to overcome these barriers? :

°
A

\

—r
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ADMINISTRATION AND OK.':AN:IZATION OF THE ADULT BASIC
EDUCATION PROGRAM

Guiding Statement: In order to be effective, the adult basic
education program should be conducted in such a manhar so that close coordina-
tion exists between the school, businesses, industries, labor, public agencies,
churches, and community agencies. This may be accurplished through a variety
of ways including contacts with busiresses, industry and agenciss, various
program pramtion activities, sourd fiscal procedures and the support of the
school administration and board of educatiion.

Points to Consider:

1. A local board of education hés facilitated program dzvelopment by
establishing policies to operate the adult basic education program
in accordance with the state plan and fedsral guidelines. -

2. An ABE advisory o:mni‘ftee has been formed to make recormendations
to the administraticn, instructional staff, and supportive
parsonnel régarding the total adult basic education program.

3. Adult education administrators in order to gain public acceptance
and to pramcte adult basic education have maintzined a close
relationship with representativss of business and industry, pvblic
agencies, and othel,"c comunity groups. ‘

; o B
~#;—legislation and legal guidelines which affect adult bhasic education
are well known and acdhered to by the ABE director and staff.
. g-l\-, '
5. The adult basic education program has a full-time administrator vho
‘ directs the adult basic education proyram and develops 1 conpre-
| hensive plan for adult basic education. '

i 6. An accurate firancial record of the adult basic education program
\ is maintainzd, including accownting for local, state and federal
\ ) expenditures. )

7. Carprehex1\§ixre;studant records are maintained.

' :
8. Every effort is made to assure a fully infonmed staff as to the
philosophy, operation, and goals of the adult basic educaticn

program. :

9, The aduinis

tation mYies infomation availcoble to all staff
conceming i )

Iscx jee trainidg cpportunitics. “
4 /' N
10, There is a continious ongoing recruitment program vhich
utilizes media, agencies, pzarsonal oontacts, and student
referrals. | '
11. The staff has made a local cvaluation of the program in an
effort to assess the effectiveness of the current ARE program.
\ Such an evaluation might include a follow-wp study of enrollees
in an effort to detcrmine the effectivenes: of the program.




® PROGRAM BACKGROUND INFORMATION SUMMARY

.
\ N .

t

6. SELECT one of the 10 Program Development/Qperation Poirts to Consider (NAPCAE model)

and discuss its importance in making your program effective.

page

N

4

IMPROVEMENT OF INSTRUCTION (NAPCAE model)

1. List the 309/310 special projects
‘funded to your program since 197S5.

-

Describe the project you feel was most significant.

ie

2., Is APL/Life Skills instruction an integral part of your progr.‘:\m‘> YES

NO

If yes, describe how it is taught (as a separate unit, integrated, as counseling, etc)

0

3. Read Improvement of Instruction (NAPCAE model).

then describe the most innovative instructional feature'in your AE program.

N

\

Review the six points to consider and




!

ADULT BASIC EDUCA’I‘ICN’PImm\M DEVELOPMENT AND OPERATION

i Guiding Staterent: An effective adult basic education program should
make a ocontribution to the lives of its students. To accorplish this end,
adult needs should be identified through approuriate procedures and should
affect curriculum planning and instructional content. The instructicnal program
should be designed as much as possible to meet adult needs and interests.

Points to Consider:

1. Effective instructional plarning takes into account the needs of
individual adult students. Local business, industrial and
commmity needs are considered as well.

2. Decisions relating to instructional cohtent are implemented after
input by students, an advisory council,surveys which project
lezel manpower and employment needs, and staff meetings.

3. Tre adult basic education program is publicized through a variety
of media and person-to-person contacts so that potential students
are informed of the educatlonal o,portmltles avallable to jnemw/

#_/—

4. The adult basic education program. utitizes facﬂ ities that provide
~ comfortable learning sitwaticns for adult learners. These ray
include puklic-school facilities as well as dellltleS located out-
_.-—side the scnools

/ 5. Enrollment and scheduling procedures consider the convenience of
the potential enrollee. Streng efforts are made to offer programs
which are readily accessible to the adult student.

6. The instructional organizatidnm-is informal and comfortable and re-
frains from the rigid organization of the traditional high school
classroom. ‘

7. Comprehensive student records are maintained.

8. The adult basic education program is evaluated periodically in
terms of its objectives.

9, Studonts are given opportunities to provids input ~oncerning the
successes and/or weaknesses of the program.

10, ‘Attendarlxcc in the program is stable. Ixcessive adult learner
"dropouts result in program rodification.
Other Points to Consider:
List the outstanding points of the adult basic education program development
and opcration*
- 15,
Q
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® . IMPROVEMENT OF INSTRUCTION

Guiding Statcment: The quality of the instructional program
requires that a competent staff be used in the adult basic education pro-
am, that sufficient instructional materials are &vailable to facilitate
® ting varying student needs, and that preservice and inservice training

opportmltles are provided to the local ABE staff to prepare them for r their—— 7
work in the program. . o
Points to Consider: - e
. e B i
o 1. ctional staff merbers are selected on the basis of
their qualifications, experience, and ability to successfully »
work with adult learners. ‘l
\ |
. 2+ Preservice and inservice programs are provided to staff members
- in an effort to urpmve their Lmdersband.grg of the adult
e . leamer, their performance in the classroom, and their skills
in- working with the commnity.
B 3. Instructionzl activities and teaching technicuess are designed I
to meet the neads and interests of adult learmnars. \
o 4. Continwus evaluztion of the curriculum and instructional \

process is made to determine the degree to vhich the instructional
bbjectives and adult needs and interests are being achieved.

5. Effective use is rmade of instructional mzdia.

6. Instruction is provided on an individualized basis such as
4 should be found in a learning cznter. In the traditional class—
roam instruction is individualized to the createst possible degree. .
Other Points to Considar:
o
List the outstanding points of the instructiornal program*
[
d
L:Lst po:mts cmccrnmg Lh“ ins tn.f‘tmnal Program v ruch ne=d to be strengthened*
1 ~— /
[Kc 5.
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Aruitoxt provided by Eic:

ERIC

1.

10.

PROGRAM 'IMPACT

-

Guiding Statement: Product review is an activity which includes
observations of and value judgements about the performance _and-—
success of adult basic education students aﬁggg/;hey/h’ve " complet-
ed or left the program. This review is-to De based upon the data

" and information whxch is ﬁyariaﬁfglgr obtained regarding adult

learners who e—ghrolled in the program w th the last t ears.
l/////,mer prog i as wO Year

P

’//’///,/,/’///”’ -

Points .to Consider:

«
There is an established procedure for follow-up of adult learners
who completed the ABE program. )

€

‘There is evidence that a substantial number of adult learners who

were enrolled in the program obtained part-time or full-time
employment, or otherwise showed tangible results of the program
having an impact on their lives. Such evidence may include
registering to vote, obtaining a drivers license, participating in
community organizations; obtaining citizenship and/or other similar
results. / 5

i
There is evidence that some adult learners are subsequently removed
from rcles of publlc assxstance agencies. . . ~ -

Thera is an improved rate of employment among those who have
complated the adult basic education program. . .

There is ¢vidence that adults who were enrolled in the program have
entered high school completion, General Educational Development (GED)
and/or vocational and technical prodrams. - .

There is evidence that indicates adult learners are satisfied with
the instructional program and the subsequent orrortunities it
provided. ) -

s -

Local employers are made aware of their empldyecs who have participa-

ted in the, program. ' -
Some adults have ach:ieved job promotions due to participation in-the
progran. ) S :

Standardized tests are used, where applicable, to identify strengths
and progress of adult learner. *

(24

There is evidence that information Qained from follow-up efforts is
used to improve the instructional program.

’
-

Other Points to Consider:
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PROGRAM BACKGROUND INFORMATION SUMMARY page 5

PROGRAM IMPACT

1. Do you have an established procedure for presenting program iﬁ\pact? YES NO
(statistical analysis, student histories, awards, banquet, etc). :

2. Is this program impact data used:
a. for state/federal reports YES NO b. for program improvement YES NO

! - c. for community awareness YES NO d. for. recruitment purposes YES NO
e. for funding purposes YES NO f. OTHER (Identify)
® 3. READ Program Impact (NAPCAE model). Review the 10 points to consider and detail
the program impact data and presentation you believe is most valuable for your
program, - .
®
‘ - e e
. -

-~ - -- ‘PROGRAM-STAFF

# 1. Please cutline your staff organization, including supervisors, counselors, teachers,
] specialists, aides and volunteers your visitor will be meeting and working with in
® the course of the exchange visit. Designate namg and position.

f 1
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PROGRAM BACKGROUND INFORMATION SUMMARY _

EXCHANGE VISIT

Scheduled for week of:

EXCHANGE SITE

page &

SUGGESTED SCHEDULE FOR WEEK

DAY

EXCHANGE HOST

EXCHANGE VISITOR

EVENING

v




. under COMMENTS and circle the appropriate value index number.

APPENDIX B

1

ADULT EDUCATOR EXCHANGE PROGRAM
HOST EVALUATION FORM

You will be rating the value of the exchange visit in your role
as host. The Guiding Statements in each category are merely a

suggested frame of reference. Please state your point of view VALUE INDEX

PREPARATION TIME: 1 2 3 4 5
Guiding Statement: Preparing for an exchange visit may

take considerable time. You might consider this time

costly but a necessary trade-off against the value of the

visit itself. Or, the time could be of value if it

causes you and your staff to discuss program goals,

innovative features and successful strategies/staff...o

to look "at your program in a new or special way.

COMMENTS :

—

EXCHANGE VISIT: 1 2 3 4-5
Guiding Statement: A busy administrator may find that -

having a guest at home and work Monday - Friday is a .

little much. Or, 'an interested and knowledgeable

visitor can boost staff morale and act as a valuable

sounding board for you in comparifg and brainstorming

mutual problems and challenges. . ]
COMMENTS: '
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-Host Evaluation Form-page 2

@
’ . VALUE INDEX
ANTICIPATED RESULTS: . 1 2 3 4 5
®
Guiding Statement The impact of the exchange yisit may have
little effect on the host program; the value being chiefly to
the visitor. .Or, the interaction of the exchange educator with
program staff/administrator will result in new ideas, techn1ques, _
and/or program changes
COMMENTS : ®
. e
OVERALL HOST EVALUATION: -
A. T feel confident as a host that the exchange cxperiences 1 2 3 4 5
were of value to the .visitor. ®
, B. 1 believe that having an exchange visitor was a valuable 1 2 3 4 5
experience for my program.
C. The Field Experience Report on my program will be ofbvalue 1 2 3 4 5
to me and should interest other adult education administrators. ®
COMMENTS AND SUGGESTIONS FOR CHANGE:
’ ®
1
¢
;
®
Completed by: Date:
Send to: . WITHIN 4 weeks of Host
Experience but no later
than May 15, 1981.
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ADULT EDUCATOR EXCHANGE PROGRAM
VISITOR EVALUATION FORM

® 7
- You will be rating the value of the exchange visit in your
role as a visitor. The Guiding Statements in each category
are merely a suggested frame of reference. Please state 1OW —m e emm e high
your point of view under COMMENTS and circle the appropriate &
; VALUE INDEX
value index number.
®
o ;
PREPARATICAN TIME: v 1.2 3 + 5.
. Guiding Statement: Arranging the scheduled visit was -time-
| b consuming and the Program Background [nformation Summary &
® was not really:necessary. Or, the preparation time spent S~
; by the host staff was of value as it gave me an excellent
overview of the program and the scheduling of program
observations went smoothly and was keyed in to my major
interests.
] COMMENTS::
®
!
. \\\
L \
® EXCHANGE VISIT: 1 2°3 4 5

Guiding Statement: There was not enough information to be

gained to warrant the visit. Or, the opportunity to take an

in-depth look at an outstanding program, plus the exchange of
ideas with thé program administrator and staff made the visit
rewarding.

COMMENTS :




Visitor Evaluution Bé;m - page 2

'ANTICIPATED RESULTS:

Guiding Statement: Although the program was interesting, I
cannot seé any direct use for the information gained. Many

to fit my own program needs.
. COMMENTS: |

of the 1deas, strategies, and pr?ctlues shared can be adapted

OVERALL VISITOR EVALUATION: C

A. I feel confident as a ~¥isitor that I was able to contri-
bute some ideas of valve to the host program.

B. Being an exchange visitor was of value to me and will
- result in benefits to my program.

C. 1 would recommend a continuation of this program in
future years with alternate hosts/exchange visitors.

COMMENTS AND SUGGESTIONS FOR CHANGE:

Completed by:

Send to:

| = ;o -1s9- 162

] @
VALUE INDEX
1 2 3 4 5§
@
®
- l\\
. ®
\\»
®
i 2 3 4 5
®
1 2 3 4 5
12345 ° \
..
.
|
’ ®
Date: ®
WITHIN 4 weeks of visit
but no later than
May 15, 1981.
®




’ i APPENDIX C

.

1]

GUIDELINES FOR FIELIﬁ EXPERIENCE REPORTS

¢

©

1. The Field Experiénce Report should be completed anc mailed to the
Exchange Program Project Director, Sherry Royce, within a month of
the completion of your visit, but no later éhan May 15, 1981.

ADDRESS: Sherry Royce,. Director Adult .Education -

¢ . . Lancaster-Lebanon Intermediate Unit 13
) Box 5026

Lancaster, PA. 1760l . 4

(Tel. (717) 568-8561)

2. The report should be approvimately ten typed doubled-spaced pages:
"3. Please prefacg the report with a two or three paragraph abstract. Lo N
4. Content of‘the Field Experience Report

- a. INTRODUCTION, giving a general overview of the program visited,

can include much of the information provided by your host in the
Program Background Information Summary. This introduction is

\ intended merely as a setting in which to place your program
observations.

b. OBSERVATIONS of one or more unique aspects of the host program
will form the mzin body of the report. Asean acknowledged expert,
the choice is yours! '

You might wish to report on multiple funding, use of volun-
® teers, a special curriculum, networking in the community, a
program for the elderly, use of media in recruitment, the

use of program impact data for legislative action, and on and
on..... - . -

" c. BE YOURSELF. You may write in first person, third person or any
® person you feel comfortable with. BUT you will have to sign-your
name. What you are excited about is what will interest others.

d. CONCLUSIONS are not program evaluations. Her& is your chance to
state succinctly the valuable adult education concepts, strategies
and techniques practiced by the host program. -You may, if you wish,

L include recommendations for adaptation to your own or other programs.
/ o -

/ . HAPPY HUNTING! 1 am looking forward with great pleasure to receiving your

/ reports. Provided that there is sufficient time, I will

share the edited version of each Field Experience Report
with both visitor and host before including it in the
compendium. /
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. : : , _APPENDIX D
STATE . OF CONNECTICUT
‘DEPARTUENT YOF EDUCATION

August 7, f§81 ! \

AN

>
-

Ms. Sherry Royce . .
Lancaster-Lebanon Intermediate Unit )
. Programs Divjision ) . BN
0 Box 5026 - ’
i Lanca§t9r, PA 17601 -

s/
Dear Sherry:
I wanted to take the opportunity to thank you for your fine work in
co-ordinating the Adult Education Exchange program.

As you know, Larry Fidler, Director of the CT. ABE .Staff Development
Project, coordinated the exchange program for our four participants in
Connecticut. Based on the reactions of Larry and the pdrticipants,,

I would say the program was a success. Each of the participants felt ’
that they had received several benefits in‘roles of poth visitor and host.

This type of program should definitely be continued, However, there

should be some revisions to handling the logistics of these exchange

visits, It.seems that the program could be even more effective if the

visitors had more input into the programs they wished to visit as well
) as .thejaccommodation arrangements they preferred.

- | / -

If you need any further information on our participation in this project,

please feel free to call. SN

Thanks again for your assistance. . . ) v

3

. : Sincerely, . N

Jane Alonso *
Consultant, Adult Education

3

\ JA/1fh . )

Ip 2 B} ,
ox h

~ )

~ Phone - *
> : ~ Box 2219 e  Hartford. Connecticut 06115 ) J
4n Fqual ()ppnrltgrlmr Emplover
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®tate of New Jersey

DEPARTMENT OF EDUCATION

BUREAU OF ADULT, CONTINUING, COMMUNITY EDUCATION
3535 QUAKERBRIDGE ROAD
P.O. BOX 3181
TRENTON, NEW JERSEY 08619

3

DIVISION OF SCHOOL PROGRAMS
July 21, 1981

Ms. Shegri Royce
Lancaster/Lebanon IU 13

Box 5026

Lancaster, Pennsylvania 17601 .

Dear Ms. Royce:

I want to eipress my thanks for your efforts in establishing the Host Pro-
gram for Adult ‘Educators. I realize the time, effort and leadership needed
for implementing a multi-state consortium.

. ’
The adult educators from New Jersey, ho participated in the Host Program,
have been very complementary. They all felt that the opportunity to see
other programs and approaches to adult learning had imp-oved their job
effectiveness. ~

[

Mr. J. ¥Y-rold Sahm shared his experience with my -total staff, and several
ideas concerning training and program improvemeni planning were implemented.
At our annual conference, Mr. Tom Niles reported on his experiences.

I believe the Host Program was a success and very helpful to New Jersey.
Thanks again for your efforts. “

Sincerely,

/ B i

» ,61/\442?/‘ ) \
Barry F. Semple, Director\

Bureau of Adult, Continujing,
Community Education

BFS/rd
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STATE OF OHIO
QEPARTMENT OF EDUCATION

CoLuMBUS . \
| 43218 ‘
, |
FRANKLIN 8. WALTER James W. Miligr. Diractor
SUPERINTENDENT OF . DIVISION OF FEDERAL ASSISTANCE
PUBLIC INSTRUCTION / = 933 High Street

Worthington, Ohio 43085
July 20, 1981 !

Mrs. Sherry Royce, Direckor //
Adult Education - Lancoster/Lebanon . ’
Intermediate Unit | / : !
1110 Enterprise Road : /
East Petersburg, Pennsylvania 17520 /

Dear Sherry:
G

i .
As you requested, here are a few of my perschal comments about the Interstate
. Exchange Program of thiﬂ past year. / S

Up until this interstate exchange project 7éonsored by the Lancacsc¢r/Lebanon
Pennsylvania Adult Education Office under the auspices -f Section 310, the
opportunity for local programs from Ohio tp interact wi h local programs from
other states was limlted : ‘

Our Region V states (Ohﬂo Illinois, Indigna, Wisconsin, M1nnesota and Michi-
gan) have been active fjr the past 10-12 years in providing a ve#y productive
and worthwhile interstatle linkage, but this effort has been pr1m£r1ly directed
toward administrative needs and staff dev¢lopment needs. It waﬁ never intended
to become closely involved in local program needs and services./ '

This interstate program‘ just completed, has been equally prodyctive and worth-

- while. It has afforded'us an opportunity to provide local program directors to
interact and share ideas and information that would help them address local needs

and provide more efficicnt service. The fakt that the pro'erﬂ allowed Ohio pro-

g Tram aress—with-—whomwe kad—rnot chvx.uuaA]
interacted was an additional plus for our payticipants. /
7/ H

As state director, my involvement was essentijlly to serve as a liaison person
betweur ‘the contact person and my local participants. It was a very positive
professional experience for me and was accomplished with a mﬁnlmum amount of
additiopal responﬁlblllty to my work load.

: Sincerely,
Yy \ e
Vi ,7 :: i
= Ve T 4% (/'KL/
John Ecos, Assistanu Dirgctor
Division of Fedetral Assistance

I

‘\ 18y |
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. -\ _COMMONWEALTH of VIRGINIA

\ DEPARTMENT OF EDUCATION
. £.0. BOX 6Q
RICHMOND. 23218
. .
July 17, 1981
o
Dr. Sherry Royce, Director
Adult Education
Lancaster-Lebanon Intermediate Unit
Programs Division
Box 5026
® Lancaster, Pennsylvenia 17601 ' .
Dear Sherry:

The local adult education administrators for Virginia who
participated in the exchange program during FY 1980-81 have all
® indicated to me that both during the visits and their hosting
duties that they gained a great deal of valuable information
concerning program operation, procedures, instructional materials
and testing that were essential in the improvement of their indi-
vidual local programs. In conversation with each of the parti- '
cipants, they have indicated that their experience was extremely
® rewarding and that they have definite plans to incorporate ele-
ments of what they have seen into their programs.

Based on this information I am extremely satisfied with the
results of the project at this time, and would hope t© see some
elements of this incorporated into the programs of the partici-

o pating sdministrators in other states.

The second element is that as participants in the project
communicate with other local administrators, I feei that everyone
will benefit greatly. All in all I am extremely satisfied with the
results of the project.

¢

@
o William M. Moore, Ed. D.
Associate Director
Adult Education
ddg ’ ,
15
v,
Attachment
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BIOGRAPHIES

NOEL PETER BARASH )

¢ As Program Assistant for Continuing Education, Dutchess County Board
of Cooperative Educational Services, Noel Barash is responsible for super-
vision of Adult Basic Education, Consumer Homemaking, and Vocational Train=
ing for handicapped adults. A graduate of Long Island University, Barash
has taken graduate work in Special Education and Administration at Hofstra,
SUNY New Paltz and SUNY Albany, and holds a New York State Administrator

L and Supervisor Certificate. Holtz is married and the father of two children.

4

DONNA BRANT | l

I

§ Donna Brant has just become Training Coordinator at Virginia Common-
E. wealth University. During FY 1981, as a participant in the Exchange

| program, she held the position of Coordinator, Adult Learning Center,

| Virginia Commonwealth University. As coordinator, since July 1978, she
has managed a learning center that served approximately six hundred adults
yearly with a staff of eight graduate students who are teachers, twenty-
three tutors from VCU and two parttime secretaries. During this time,

; center enrollment increased one hundred percent as did the number of GED

E ) graduates. Brant has also been responsible for the development of

special curriculum for ESL students, low level readers and VCU employees
who are center students. A graduate of Wright State University in Dayton,
Ohio, she has a M.Ed. in adult education from Virginia Commonweal th
University, where she has taken advanced courses in Training Design and
Evaluation. A member of the ABE Commission and the Adult Education Assoc-
iation of Virginia, Brant has served as a member of the Virginia Adult
Education 310 Research Review Committee and has chaired the State Adult
Research Coordinating Commi ttee.

ROSE MARIE BROWN

- - As Coordinator for Adult Education, Middletown City Schools, Rcse
Marie Brown is responsible for-ABE, Adult High School, Teénage Parent
Program, Vocational and Community Education. In four and one half years
the ABE program grew from sixteen to eight hundred fifty two adults
attending classes. |In previous years, Brown coordinated the-.ABE program
in Midland, Michigan and was an ABE teacher in Delaware Correctional
Institute; Midland County Jail; Wilmirngton Public Schools; Manpower
Development and T-aining and Adult High School, East Detroit,Michigan.
She received a B.A. in Communication Arts, Michigan State University

and a M.A., Educational Administration, Community and School Leadership
from Central Michigan University. Brown is a member of the ABE-Panel of.
Experts, Staff Development; Treasurer of Ohio Association for Adult\
Educators; and received the Outstandlng Adult Education Admunnstrator
Award from the State of Michigan in 1976,
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DONALD CHAO

L)

Donald Chao serves as Assistant Director of the Connecticut Adult - - ' . ®
Basit Educdtion Staff Development Project. He was apPointed %o that
position in October, 1979, having previously been an instructor in the - -
Bridgeport Adult Learning Center. Chao taught Spanich and English as
a Second.language to preschoolers, social workers, and adult refugees
following a five year term of service in the U.S. Peace Corps. He holds
a B.A. in Business Administration from Sacred Heart University in Bridge-~ ®
port, Connecticut. .

KATHLEEN A. DURNIN

Kathleen A. Durnin, who currently teaches ESL at the Adult Learning . ®
Center, West New York, New Jersey, began her career as an elementary teacher.
She received her B.S. in Elementary Education from Seton Hall University and
holds a M.A.T. in English as a Second Language from Farleigh Dickinson
University. Durnin has been affiliated with the Adult Learning Center since
its inception and is presently teaching ESL to a primarily Spanish-speaking .
population. While at the Center, she designed the ESL program and interfaced . ®
with other departments in the development of a high school equivalency and
basic adult education program. She also -conducts in-service training
courses and has seryed as coordinator of 309/310 projects. In addition to
teaching at the Center, Durnin teaches ESL to Japanese-speaking professionals,
engineers, and executives at PANASONIC, Seacaucus, New Jersey. Durnin, who
lives in New York City, is a member of New Jersey TESOL, National TESOL, and o
Language !nnovations-Linc. She has served as a member of the Board of Acad-
emic Advisors of IML (Institute of Modern Language) Book Company, an admin-
istrative assistant at Media Sound Recording Studio in New York, and coor-
dinator of the Cuban Refuéee Project in West New York.

r
.

HERBERT H. GOLDEN

Herbert Golden is currently Supervisor of Specia! Services_ for
Caroline County Public Schools, Bowling Green, Virginia.' As such, Golden Y
is responsible for adult education, vocational education and special
education services. He has previously served in elementary, junior and
senior high schools in Virginia as an Agricultural Education teacher,

assistant principal and principal. His educational background is as
extensive as.his work experience and includes a M.S. in Agronomy from the
University of lllinois, a M.Ed, in Educationa: Administration from the . @

University of Virginia, and further study at the graduate level in.Adult

Education and general education at Virginia Polytechnic Institute, '

The Ohio State University, William and Mary Colleg® and Virginia Common-

wealth University. HMis professional affiliations include the National

Education Association, Virginia Education Association and the American

Vocational Association. Golden is married and the father of three sons. ®

i
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EDITH A. GORDON .

Co-director  of Adult Basic Education program at the Development
7" "Center for Adults, Centre County Vo-Tech Schooi, PTeasant Gap, Penn-
sylvania, Edith Gordon has been responsible for supervising a staff of
twenty, establishing”community linkages, developing curriculum add coor-
dinating outreach teaching sites. In addition, she has been responsible
for 310 Special Project and Staff Development training for the Common-
__wealth of Pennsylvania. Her previous experience has been with the Penn-
sylvania State University as an instructor and lecturer, with the U.S.
Office of Education as an ABE consultant, and with Lewistown-Granville
High School as an English teacher for low achievement sections. Gordon
has her B.A. and M.Ed. from The Pennsylvania State University.

&

ROBERT HOLTZ

Robert Holtz has been Director of Continuing Education for the Greece
Central School District, New York, since 1967. During his tenure, the
program has tripled in size and is now totally self-supporting with a budget
of $300,000 yearly and an enrollment of 22,000 people. Holtz, whose teaching
career began as a music instructor has served as assistant principal, guid-
ance director and a specialist in the New York Bureau of Basic Continuing
Education before coming to his present position. A member of NAPCAE and
AEA, Holtz has held a' variety of offices. in the NYAC/CE from 1975 to the
present. A member of the New York State Commissioner's AdG1t Learning
Services Council for 1980-82, Holtz received the 1981 Professional Award
from the New York Association for Public and Community/Continuing Education,
May, 1981.

HOWARD H. XLETNMANN

powaTrt— e e —hes—hetd—the—postror—of—birector—ofAdult Basic
) Educatica and English as a Second Language Programs for Allegheny Inter-
mediatz Unit, Pittshurgh, Pennsylvania since 1976.. In this position, he

has been responsible for a staff of ninety supervisors, counselors,
teachers and aides, and has administered Special Projects and Staff Devel-
opment a:tivities. Kleinmann's previous educational experience has been
as ¢ teacher and lecturer in the area of English as a Second Language at
Queens College, the University of California at Los Angeles, and the
University of Pittsburgh, Pennsylvania. HKe holds a Ph.D. in Linguistics
from the University of Pittsburgh, a M.A. in Teaching English as a Second
Language from the University of California, and a B.A. in Linguistics

from Queens College. A member of TESOL, Phi Delta Kappa, and the Penn-
sylvania Association for Adult and Continuing Education, Kleinmann has
published seven articles in language journals and preserted numerous papers
and workshops throughout the United States dealing with ESL research and
teaching.

174
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SCOTT C. LEHMAN

Scott Lehman has held the position of Supervisor, Office of Special
N Programs for the Warren City Schools since 1972. As such, he is res-
ponsible for administering federal and staff programs, kindergarten through
adult education, including pupil, personnel and supportive services,
special and administration projects, program and budget design, needs
assessment, and the evaluation and dissemination of program data. Pre-
vious to 1972, Lehman worked as a secondary teacher and guidance counselor
in Ohio public schools. A member of Phi Delta Kappa, and currently regional
director of the Ohio Association of Adult Educators, he has served as a
consultant for regional, state and national staff inservice activities and
has authored a series of adult education competency skills books for McGraw
Hill Book Company. Married and the father of two girls, Lehman received a
’ B.A. from Youngstown State University, a M.Ed. in Guidance and Counseling
from Kent State University and has completed additional work at the grad-
uate level at Kent State and Youngstown State Universities.

3

JOAN Y. LEOPOLD -

Joan Leopold, Director of Adult Basic Education for Harrisburg State
Hospital, has held this position since 1975. A graduate of Dickinson College
with a B.A. in English, she completed graduate courses in elementary school
reading at Pennsylvania University Center and taught elementary and acad-
emy classes as well as adult basic education. Currently first vice- president
of the Pennsylvania Association for Continuing and Adult Education, Leopold
has been instrumental in the development of the new PAACE organization and
has worked extensively in programming and operations for Pennsylvania's
Midwinter Conference, which is the largest state adult education conference
in the-nation. Married to Marx $. Leopold, she is the mother of five children.

JEAN H. LOWE

Since 1979, Jean Lowe has held the position of Adult Basic Education
Coordinator, Adult Services, Fairfax County Public Schools, Virginia. Pre-
vious to 1979, she worked as a research assistant, teacher and social worker
in the Corrections and English as a Second Language areas. A member of

theé Adult Education Association of Virginia, she also holds membership in

the Correctional Education Associjation, the American Correctional Association,
and the Literacy Council of Northern Virginia. Her service to adult education
| ip_Virginia includes membership on the 310 Projects Grant Review Board,

and the ten year Planning Commi ttee for Adult Education. Married, and the
mother of four children, Lowe has written articles on Adult Basic Education
and Virginia's Volunteer Learning program. She is co-author of ''Escape:

why Not?'" soon to be published.
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THOMAS R. NILES ’ '

Thomas Niles, as Coordinator for Monmouth Adult Education Commission
(MAECOM) is responsible for the development, direction and control of a
multi-school district adult education consortiur with an enrollment of
10,000 and & staff of over three hundred full and parttime teachers, coun-
selors and aides. He has previously served as a teacher, guidance counselor,
principal and assistant to superintendent of schools, North Plainfield, New
Jersey. Niles received a B.5. in Education from the University of\ New
Hampshire and a M.Ed. degree in Educational Administration from th& Harvard
Graduate School of Education. As MAECOM coordinator, he has been résponsible
for developing a non-traditional competency-based adult high school which
has been adopted by over forty school districts in New Jersey and serves
as a national model. Niles' professional activities include membership in
American Society for Training and Development, NAPCAE, New Jersey Association
of Adult Education and the New Jersey Association of Community Education.

SHERRY ROYCE ‘

Sherry Royce, Director Adult Education, Lancaster-Lebanon intermediate
Unit 13, is responsible for a two-county adult education program in Penn-
sylvania that serves six thousand adults yearly with a staff of around
one hundred full and parttime members. Royce has provided consultant
services in adult education to sixteen states and has presented numerous
papers and workshops throughout the nation. Since 1976, she has authored
and edited twelve books for adult students in the areas of basic reading,
competency-based skills, writing, and English as a Second Language, and
has been a member of the Board of Advisors for the Institute of Modern
Languages and Doubleday and Company. In addition to a B.A. from Hunter
College in Journalism and a M.Ed. from Millersville, Pennsylvania, she
has taken graduate level courses in adult education, English as a Second
Language and Education Administration from Temple University. Currently
a member of the Mational Board of NAPCAE and treasurer of the Pennsylvania
Association for Adult and Continuing Education, her professional memeber-
ships also include AEA/USA and Phi Delta Kappa.

|

J. Harold Sahm is Director of the Adult Education Resource Center

J. HAROLD SAHM

at Glassboro State College, Glassboro, New Jersey. The focus of his
professional responsibilities are to provide professional development
activities and technical assistance to adult education programs and pro-
fessionals in Southern New Jersey. Presentlv completing his dissertation
of an Ed.D. in Adult, Continuing Education at Rutger University, Sahm
has been involved in adult education for twelve years. Besides working
as an ABE teacher, ‘he was also the director of a comprehensive adult ed-
ucation program at Rahway State Prison, New Jersey. Sahm is also the )
editor of 'For Adults Only', a bimonthly newsletter, and the first vice
president of the Association for Adult Education of New Jersey.
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JULIA S. STONE :

As Director, Literacy Volunteers of Connecticut and Project Director
of Operation READ since 1977, Julia Stone has been responsible for develop-
ing community tutoring projects, implementing statewide publicity services
for literacy, and directing and supervising a statewide staff of eleven.
Stone received a B.A. in English with honors in Journalism from the Univ-
ersity of Pennsylvania. Before coming to Connecticut she held administra-
tive and public relations positions in Corning, New York, including service
as co-founder of the Corning Bi-racial Council, President of the Corning
Hospital Auxiliary, and President of the Board of Trustees, First Presby-
terian Church of Corning. She has also served as New York State Chairman
of the National School Volunteer Program and organized the first NSVP work-
shop for school districts. v

GERALD L. VALERI

Gerald Valeri presently serves as Federal Projects Coordinator and
Director of the Community Education Learning Center in Altoona Area School
District, Pennsylvania. Valeri, who holds a B8.5. and '.Ed. degree from the
Pennsylvania State University, was formerly a classroom -eacher for gifted
children and has recently authored a teacher-student comp ter utilization
manual for use with adult learners. He has served as a presenter for ABE
workshops in Pennsylvania and most recently in North Carolina. Valeri is
chairperson of the Six County Youth Advisory Council and a member of the
regional CETA Manpower Advisory Codncil. His professional affiliations
include membership in the Association of Supervision and Curriculum Develop-
ment, the Pennsylvania Association of Federal Projects Coordinators, and the
Pennsylvanla Association for Adult and Continuing Education. Valeri and
his wife, Bonita, h.ve two children and make their home in Bellwood, Penn-
sylvania.

JAMES M. VICARS

James M. Vicars is Supervisor of the Adult Education program, Columbus
Public Schools, where he has developed a pilot ABE program for the State De-
partment of Education, assisted in establishing five Adult Basic Education
Centers, and co-directed five summer workshops for teachers, administrators
and counselors _He is married and the father of one child, received a B.S.

~and M.A. from Western Kent UnuverStty and completed additional graduate work
at The Ohio State University. His previous experience has been as college
instructor, junior and senior high school teacher, and guidance counselor.
Vicars holds membership in National Education Association, Ohio Education
Association, National Association for Public and Continuing Adult Education,
Adult Education Association-USA, Ohio Association for Adult Educators, Phi
Delta Kappa and Columbus Administrators Association.
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MAX WAY -

For the past twelve years, Max Way has been Assistant Superintendent -
of Scieto Valley Schools with responsibility for all special programs
operating in or by the district including Adult and Continuing Education. ',
Way also serves as director for the Southeastern Ohio Adult Basic Education
Program, which encompasses an eight-county region with twenty-four operating
centers. Formerly a teacher, guidance counselor and federal projects coor-
dinator, Way was one-of the initiators of the Appalachian Adult Education .
program and served as a member of the Board of Directors of the Appalachian
Adult Education Center, Morehead State University from 1968 to 1974. Past
president of the Ohio Association for Adult Educatton, and a member of
NAPCAE, Way was named Ohio Adult Educator of the Year. He holds a B.S./ A
in Education and an M.Ed. in Guidance from Ohio University and has pursued
further graduate education at the Ohio State University, Northern lllinois
University, Morehead State University and the University of Wisconsin.’
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The activity which is the subject of this report was supported

in whole or in part by the United States Department of Education

and the Pennsylvania Department of Education. However. the opinions
expressed herein do rot -necessarily reflect the position or policy of
the United States Department of Education or the Pennsylvania Depart-

" ment of Education+ and no offical endorsement should be inferred.
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